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Abstract

Background and Purpose: Improving intermediate learners' listening comprehension is a typical
problem in English language learning that this lesson study attempts to solve. According to earlier
research, listening comprehension might be especially challenging when complex accents and
paraphrases are involved since it requires real-time processing. Metacognitive strategies that help
students organize, track, and assess their listening processes are frequently ignored in traditional
listening training. This study investigates how teaching metacognitive strategies can improve self-
regulated listening and boost comprehension in general. As the target students yielded lower scores
in the external monitoring examination, that is held twice a year to define students’ weaknesses,
inform and revise the curriculum.

Aims: The study's main objective was to assess how teaching metacognitive strategies like
anticipating, tracking, and assessing affects the listening comprehension of intermediate-level
students. It was aimed to find out if these techniques could help students understand spoken
English to complete different listening question types.

Study Design and Methodology: 28 intermediate students, ages 14 to 15, from an intellectual
school in Kazakhstan participated in this study. Three research lessons that addressed various facets
of applying metacognitive strategies in listening were part of the intervention. Student interviews,
classroom observations, and pre- and post-tests were data collection tools. We evaluated how
students' awareness and application of listening methods had changed using the Metacognitive
Awareness Listening Questionnaire (MALQ).

Findings: According to the study, students' listening comprehension significantly improved after
using metacognitive techniques. Students at the highest levels gained the most, successfully using
metacognitive techniques. While low attaining students reported feeling more confident when
processing complex audio passages, mid attaining students showed improvements in handling
paraphrased language and remembering details.

Conclusion, Originality, Value, and Implications: This study emphasizes the benefits of teaching
intermediate learners metacognitive strategies and enhancement of listening comprehension and
promotion of self-regulation. Therefore, in order to accommodate different learners, we advise
routinely integrating metacognitive skills into listening teaching. This strategy fosters long-term
success in language learning by improving understanding and boosting learners' self-esteem.

Keywords: metacognition, metacognitive strategies, MALQ, intermediate language learners, English
language learning



Context

14-15 aged students were the subject of this lesson study. They are students at an intellectual
school, where students are admitted to the school through thorough examinations.

Co-researchers

Altyn Kelimberdiyeva, Khuriya Paviz, Nurzada Yermaganbetova, Zhannur Mauytova, Miras
Kurbangaliyev, Aigerim Nabiyeva.

English language teachers initiated the study as their classes yielded lower scores in the external
monitoring of academic performance. English language teachers had an informal talk with other
teachers to find whether they have the similar problems. It turned out, Kazakh and Russian Language
teachers had similar issues with listening skills. As they also teach the same class, they were willing to
act as observers to learn and ensure the possibility of adapting metacognitive strategies in their
classes.

Overall aims of lesson study

The aim is to enhance self-regulation and comprehension of listening activities through
metacognitive strategies. During the intervention students could plan, regulate and guide their own
actions and evaluate the situation and solve a problem. Having deployed these strategies, teachers
aimed to develop or create a higher thinking environment for students through which they can
enhance their teaching skills simultaneously.

Motivation/need for this lesson study & review of existing approaches

For foreign language learners, listening comprehension is a major challenge. It is believed by
many educators that it is a teacher’s responsibility to guide students’ learning. It is well recognized
that the distinct metacognitive traits and characteristics of learners play a crucial role in the process of
language acquisition. This is in line with Ahmadi Safa and Motaghi, (2024), which confirms that
metacognitive scaffolding strategies aids EFL learners to become more conscious of their thought
processes and listen in a more systematic and planned way.

This is also supported by the results of the study by Taheri and Zade (2018) which showed
significant improvement in listening comprehension and metacognitive awareness in the experimental
group through using the Cognitive Academic Language Learning Approach (CALLA) Model (1999),
educational framework was created to combine language acquisition with instruction in subject areas.
It places a strong emphasis on using metacognitive strategies to assist students become more
conscious of how they study and advance their academic language skills. The development of critical
thinking abilities, content-based learning, and strategy training are some of the model's elements. By
emphasizing the value of including metacognitive strategy training into language instruction, especially
for listening comprehension, this work altered the direction of metacognitive research. This research
helped in applying MALQ more effectively, as choosing material for the listening materials for the
lesson. Students' answers to the MALQ were received and additional word form answers were



received (Appendix included). Taheri and Zade (2018) pointed out that students had trouble using
metacognitive strategies during listening assignments, especially when it came to managing
distractions and staying focused. They also had trouble with completion tasks, which called for more
sophisticated problem-solving techniques than selection tasks. Additionally, the use of translation as
the main tactic prevented them from interacting more naturally with the listening content.

As noted by Cohen (2005), since every listener engages distinct thought processes, it is essential
to focus on personal characteristics and methods to enhance the understanding of the information
that students encounter. Chen (2005) proposed that suggesting a particular strategy for high-order
skill would help students in dealing with the complexity of understanding the aural text.

Integrating Metacognitive Strategy, that is making students reflect on how they would do their
listening task before, while and after they listen. If students are enabled to think constantly, they
would achieve high scores from listening tasks. This is in line also with Gokkun (2010), who highlighted
regular listening activities that yielded high scores fostering good listening achievement. Additionally,
the metacognitive strategy provides learners with means to engage in self-regulation of their own
learning (Coh, 2008). Because self-regulated learners can set aims for learning, monitor and manage
their activity, thoughts and make adjustments necessary to succeed in their goals. Furthermore, as
noted by Rost (2002), there is a consensus that a listener's ability to engage with and monitor what
they are hearing, coupled with their strategic skills, will influence their understanding of the material.

English language teachers initiated to begin study as their classes yielded lower scores in the
external monitoring of academic performance. English language Teachers had an informal talk with
other teachers to find whether they have the similar problems. It turned out, Kazakh and Russian
Language teachers had similar issues with listening skills. As they also teach the same class, they were
willing to act as observers to learn and ensure the possibility of adapting metacognitive strategies in
their classes.

Developing students' metacognitive skills was the main purpose of this lesson study, as students
demonstrated lower performance in the external monitoring examination, specifically in the listening
section. The exam results are analysed by the Centre for Pedagogical Measurements and is held twice
a year to define students’ weaknesses and to inform and revise the curriculum. The thorough analysis
on each student and learning objective is provided to the school. The students’ average score was 75%
in identifying the main idea and specific information whereas they demonstrated approximately 56%
in finding details and identifying the speaker's point view and drawing conclusions. Some students
explained that they forgot to predict and underline key words before listening to the recording, also,
taking notes while listening which resulted in scoring lower scores. Students also explained that they
were used to a teacher reminding and explaining what they need to do before, while and after
listening to the recording, which demonstrated that students were not very conscious of their own
learning skills and strategies. This was the reason for starting this lesson study. By reviewing literature,
it was determined that using metacognitive strategies would have a long-term effect and build a more
self-regulated or autonomous student.



Focus and research questions

The research was guided by the following research question: What are the effects of
metacognitive strategies on listening skill development?

By assisting students with anticipating material, evaluating their comprehension in real time, and
modifying their approach as necessary, these strategies promote active listening in the classroom. It
was hypothesized that by helping students use metacognitive strategies they would become more
self-aware of their listening process, which would improve their confidence and comprehension and
their performance. We focused on teaching students to use metacognitive listening strategies,
specifically predicting, monitoring, and evaluating their comprehension during listening tasks. These
strategies encourage students to become active listeners by helping them to anticipate content,
assess their understanding in real-time, and adjust their approach as needed.

Lesson study plan and activities

This lesson study was carried out by teachers of English language as a foreign language, Kazakh,
Russian languages and Geography. The lessons were designed to integrate listening metacognitive
strategies into above mentioned disciplines. There are several reasons why those teachers

collaborated in this lesson study:

e Students have problems in fulfilling listening tasks in English lessons

e language instruction of this class is Russian, however Kazakh language (as a second language)
and Geography are taught in Kazakh language, they had the same problem of understanding
and completing audio and video materials tasks in the Kazakh language

Lesson 1: Introduction to metacognitive strategies
Aims:
e To present a listening assessment for metacognitive awareness as well as strategies to assist
students in controlling and organizing their listening behaviour.

e Toinstruct and prepare students on particular question kinds, including table completion
assignments, True, False, Not Given questions and form completion.

Activities:

e Use examples and supervised practice, teach the various question kinds (form completion,
True/False/Not Given, and table completion).

e |Lead a pre-listening exercise in which students make predictions about potential responses
based on the questions and context.

e Students should be encouraged to take notes while listening in order to focus on important

details and arrange their ideas.



Assessment:

e Throughout the class, pay attention to how successfully the students apply the metacognitive
techniques, which centre on problem-solving, planning, and evaluation.

e Assess students' understanding and application of strategies by analysing their answers to
True/False/Not Given, form completion, and table completion assignments.

Lesson 2: Prediction of missed information
Aims:

e Tolearn and practice different listening question types such as labelling information, matching
information, and table completion.

Activities:
e To help students with the labelling and matching tasks, introduce them to vocabulary and

spatial words with a pre-listening exercise.

e Give students a listening assignment that involves labelling, information matching, and table
completion. Encourage them to take notes and use prediction techniques.

e Encourage students to utilize metacognitive reflection and use context cues to determine the
meaning of unknown words (e.g., using the Metacognitive Awareness Listening Questionnaire
- MALQ).

Assessment:

e Asstudents complete the labelling and table completion activities, keep an eye on how they
use metacognitive techniques (such as planning, predicting, and monitoring).

e Assess students' precision in labelling diagrams, matching data, and filling out tables, taking
note of their ability to understand details and adhere to spatial relationships.

Lesson 3: Practicing multiple choice tasks
Aims:

e (Create individualized learning strategies for answering multiple-choice questions.
Activities:

e Present multiple-choice listening exercises and go over metacognitive techniques for action
observation and assessment.

e Practice answering multiple-choice questions while paying attention to synonyms, emphasized
words, and paraphrased lines.

e Toimprove comprehension, encourage students to take notes and highlight important terms
as they work through the assignment.

Assessment:

e Assess how well students use metacognitive techniques during multiple-choice problems,
such as self-monitoring and evaluation.



e Evaluate how well they took notes, identified keywords, and answered multiple-choice
questions.

Choice and rationale for case students
Case Student A:

Student A was chosen as a participant according to his enthusiasm to improve his language. This
student actively participates in class discussions showing strong engagement and a willingness to
accept challenges. Despite his steady progress, moving from intermediate to upper intermediate level,
occasional errors in fluency and accuracy indicate areas where support could further enhance his
level. His commitment has made noticeable improvements, but there is still potential to reach a more
consistent B2 level with guided assistance. Currently at a B1+ level, Student A has knowledge of
grammar and vocabulary, but sometimes he struggles with more complex structures. While he is often
accurate with familiar words and phrases, his use of advanced vocabulary and idiomatic expressions is
inconsistent. His listening comprehension is solid, yet he could benefit from regular practice to
advance his confidence in listening. He was selected to focus on bridging the gap from B1+ to B2. By
identifying specific areas where Student A can build sentences using more complex grammar,
enriching vocabulary stock, and increasing fluency this support could help him to show better results
in competitions.

Case Student B:

Student B was chosen as a participant because she was motivated and active to make progress in
the classroom, however, sometimes she made minor and major mistakes. Having a great desire will
yield some results but not the highest. Student B, with B1 level of English, demonstrated an average
knowledge of spelling, making small, repeated mistakes in similar words. Identifying necessary steps or
support for this particular student could enable enhancing the level of other students with the same
problem when completing a listening task.

Case Student C:

Student C was chosen as a participant because she had a problem with both receptive and
productive skills. She demonstrated low intermediate A2-B1 levels, showcasing incomplete and
incohesive sentences, that are inaccurate use of word forms, subordinating clauses when writing and
speaking. She was selected as she also struggled in comprehension of audial materials. Since receptive
skills play an important role in the foundation of productive skills development.

Assessment of how each student would have progressed if we had taught the
usual/previous curriculum for these lessons.

The students were chosen as case students since teachers decided that those three could be
representatives of students with different levels. The class consisted of 28 students. The teachers who
conducted this lesson study were teachers of different disciplines, who taught case students (English
as a foreign language, Kazakh language as a second language, Russian language as a second language
and Geography). These teachers cooperated as they have a common language problem, that is



acquisition of the learning material through listening and watching videos in the classroom. Since
geography is taught in Kazakh for students of Russian classes, students had a problem with the
comprehension of detailed and specific data about geographical features and processes.

Number of students you would have expected to achieve overall goals across the three lessons:
according to lesson observations, before the lesson study, it was concluded that 6 to 8 students would
have yielded higher scores from listening, however these 6-8 students would not have the same
progress in short period of time, they were not taught the metacognitive strategies.

Number of students who would exceed the learning goals: would have been 4-5 in the usual
curriculum. These students are more likely to be invested in the learning process because of their great
desire to succeed in those subjects and active participation in providing feedback to peers and reflection
on lessons.

If the usual curriculum was continued to be taught without change: the number of students who
would have struggled would be over 5 in need of further and constant assistance. These students may
have language proficiency levels between A2 facing challenges in understanding complex ideas while
listening and understanding subject-specific words.

Research Lesson 1 (RL 1)
Aims of RL1

e Tointroduce a metacognitive awareness listening questionnaire (MALQ) and strategies in
order to manage and plan their actions while listening.

e Toteach and train the question types such as form completion, True, False, and Not Given,
and table completion.

e To teach predicting listening answers from the context before listening to the recording or
watching the video.

Before the research lessons, MALQ was introduced briefly, by demonstrating the MALQ
statements such as “As | listen, | quickly adjust my interpretation if | realize that it is not correct”,
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“After listening, | think back to how | listened, and about what | might do differently next time”, “I use
the general idea of the text to help me guess the meaning of the words that | don't understand”, and
“As | listen, | periodically ask myself if | am satisfied with my level of comprehension” that students
should ask themselves to improve their listening on the interactive board. Nevertheless, this short
demonstration did not yield significant improvements. Thus, it was decided to dedicate one half of the
first lesson, which is 40 minutes to introducing MALQ. In this lesson, teachers printed out MALQ
guestions and distributed them to students. Students were instructed to read questions thoroughly
and divided them into categories of questions that they ask themselves before, while and after
listening to a recording. Then, after students were ready, the teacher distributed the listening task
worksheets. Now, teachers instructed students to ask themselves what questions they would ask
themselves before listening to a recording. The teacher monitored students’ actions by asking
guestions which led them to guess what strategies they should use before the listening task. These

actions were repeated for identifying both while and after listening strategies for each student.



The observations adhered to a specific checklist (see Appendix 3) to maintain consistency,
concentrating on how students utilized strategies during various tasks. Following each task, students
expressed their reflections in interviews, which aided in comprehending how they implemented the
strategies. Their performance on tasks was evaluated based on particular criteria, such as the number
of correct responses or their effectiveness in completing assignments. To ensure the reliability of the
results, the assessments were examined by multiple observers. Tasks were crafted to align with the
learning objectives of the lessons, guaranteeing that the outcomes were both precise and relevant.
For instance, in one activity, students annotated a map according to what they heard, and their
responses were assessed using a common rubric to ensure equitable scoring.

Predictions

Case student A:

With an advanced language proficiency level (C1) and a keen interest in languages, Student A is
expected to participate fully in every stage of the lesson. By the middle of lesson 1, it is predicted that
Student A will have engaged fully in grasping how to use metacognitive strategies, specifically in
planning, evaluation and problem-solving strategies. As an active and motivated student, he would
assist other students in how to predict listening task answers before listening and understanding the
context of the task. Student A is expected to complete most of the listening task without errors
effectively incorporating the new strategies and by listening to the task once only.

Case student B:

Student B, with a B1 language proficiency level and experiencing a difficulty in completing
task types such as “true, false or not given”. Sometimes she could not regulate or deduce the meaning
of words from the context of the listening task. It was expected, she could guess the meaning of the
words to complete “true, false or not given” with the guiding questions of the teacher. By the middle
of the lesson, she would be able to fulfil 65% of the task. As it was just the first lesson of this study,

there were a lot of things for her to do to improve her listening skills.

Case student C:

Student C, with an A2 language proficiency level. It is expected that she would have some
obstacles in using original MALQ because she has insufficient attainment of knowledge, as MALQ is
usually more likely to be effective for high attaining students. Therefore, modified MALQ was
provided, that is a translated version (Appendix 2). By the middle of the lesson, it is expected that
student C would show willingness to learn and engage in the pre-listening task as it was a
differentiated task, so she can grasp it effectively. Student C is expected to demonstrate willingness to
learn and some signs conceiving knowledge and to engage in the pre-listening task as it was a
differentiated task, so she can grasp it effectively. By the end, Student C is expected to have
established knowledge on how to use metacognitive strategies. Even though she is expected to
understand how to use strategies, she would need more support by peers and a teacher because of
her language proficiency.



Observations of case students

Case student A:

Student A underlined only keywords and tried to predict words from the context. He used a note-
taking strategy when it was possible and necessary. We assumed that he had a goal and plan in his
mind while observing students. In the interview, he mentioned that everything fell into exact place
when he started seeing what he had to do. He also mentioned that he was close to having an exact
plan or strategy of what he was to do when he listens, that is what best works for him. It was
concluded that both underlining key words and taking notes on tasks such as true, false and not given.
He took notes while doing this task as he was nervous of not getting all statements correctly in the
true, false and not given task.

Case student B:

Student B tried to find the answer from the whole text to the question, which she had missed.
She always translated subject-specific vocabulary in her mind while listening (evidenced in her
guestionnaire). This could be confirmed by teachers’ observation that she was mouthing while she
listened. As a result, she missed some listening answers, although they were given enough time before
listening. In fact, she focused on audio hard, and she was trying to enunciate a speaker’s speech in the
recording. Rarely, she felt nervous about misunderstanding some tasks. It was clear that she had a
purpose to make progress.

Case student C:

Student C tried to answer the questions and complete the tasks; however, she was still unable to
differentiate false and not given statements. She wrote some words with spelling errors. At the same
time, she was nervous when she could not spell subject-specific vocabulary. Sometimes, when she had
difficulty in understanding, she gave up and stopped listening.

Student interview feedback on RL1

Student A found the listening task was not hard. He predicted that he could do 85% of the task
correctly. He suggested that he was confused by only one statement in true, false, not given task and
got this statement wrong. As this was the first lesson, he could not fully manage to develop his own
strategy and made one mistake. Nevertheless, being a more able student, he could analyse and
complete the most statements correctly in this task.

Student B found it difficult to write numbers correctly and quickly. However, she said that
sentence completion was easy. She said, “I didn’t pay much attention to the details while listening, but
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| tried to get the main idea of the material”. As far as she was concerned with figures and details, she
often focused on the time and place that appeared in the worksheet. She said that it was helpful to
read the questions carefully to make a reasonable choice before listening. She felt confident and tried

her best to cover all questions.



Student C was engaged in a group discussion on the content of sections. She said, “it was hard to
follow the fast speech”. She said, “l understood the general meaning of the text, but it was difficult to
identify specific questions and details”. She couldn’t catch the meaning of some questions mostly and
chose the answers randomly.

Research Lesson 2 (RL 2)
Aims of RL2

e To use metacognitive strategies effectively, learn how to plan and monitor their actions while
listening.

e Tolearn and train the question types such as labelling information, matching information, and
table completion.

Predictions

Case student A:

He may have a slight difficulty matching speakers with statements. He sometimes fails to listen till
the end. Distractors in the recording where a speaker first utters his choice and then after changes it.
Choosing the first statement that a speaker says then relaxing before the end of the recording may
cause him to miss some correct answers.

Case student B:

She will cover 70% of the tasks if she does not make spelling mistakes. If she can follow the hints
given as stressed words in the labelling task, she can complete over 80% of the task. As she has a
sufficient vocabulary stock, she could recognize common words mostly and less common lexis
sometimes in the table completion.

Case student C:

She might have difficulties in labelling diagrams because this is a relatively new question type
which she did not practice in younger grades.

Observations of case students

Student A:

Student A was active during the brainstorming period and could remember background
knowledge in the pre-listening discussion stage. It was obvious that student A had a goal in his mind to
achieve higher scores on practice tests. Labelling tasks in the listening requires a student to be a
multitasker. He could manage to listen, understand, and locate information simultaneously.

Student B:

The student felt confident and worked on the given task to find the synonyms or definitions of
some words and a set of phrases. B1 students are still building their listening stamina and adapting to
different English accents, so the speed and accent variations in the recording can make it hard for
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them to follow along accurately. Pre-listening activity included directions words such as “next to,”
“opposite,” “to the left” which helped her to navigate while listening. Before, she could not follow the
pace of the recording, which led to confusion and incorrect answers, especially if she didn't
immediately understand the spatial relationships described in the audio.

Student C:

She was first trained to guess the meaning of the words using the context and by dividing some
long words into syllables. After, she was provided vocabulary related to stress and fear management.
The reason for this is the teacher planned to choose a listening practice test connected to this topic.
The researchers could note that she completed a little over half of the vocabulary task. It was clear
that she understood the significance of this experience and was ready to try her best. Labelling tasks
require precise listening to identify specific items or parts of a diagram, map, or process. She struggled
less with this because she did not miss important details in this lesson. She could misinterpret some
information. It seemed that she started planning and monitoring her actions more thoroughly after
answering a metacognitive awareness listening questionnaire (MALQ) by Vandergrift (Appendix 1).

Student interview feedback on RL2

Student A said, “I thought it would be helpful to go back to everything | had heard to make sense
to check if I was right”. From his answers, it was clear that he paid attention mostly to the subjects as
to what had happened with whom and where it occurred, how was the process going and what the

result was.

Student B said that “there were many unknown words that | don’t know”, however, if one
focused harder it would be possible to catch the whole meaning and pick up the necessary words or
information. She said “I kinda know how to do this task now” and started developing her own learning
strategy when doing labelling question type tasks and thanks to the table completion was easier as it

also requires sequencing information.

Student C found that listening was a bit easier this time after using metacognitive strategies and
the questionnaire as reflection assistance. There were different accents, and the speed of speech was
quite fast. She said, “The discussion after each section gave insight into the whole content”.

Research Lesson 3 (RL 3)
Aims of RL3

e To be able to use metacognitive strategies effectively, learn how to monitor and evaluate their
actions while listening.
e Strengthen and develop metacognitive strategies knowledge acquisition

e Enable student learning strategy establishment when completing multiple choice tasks.

11



Predictions

Case student A:

This lesson, he is expected to achieve a higher score from the multiple-choice task, as he
mentioned that he would analyse what exactly is difficult for him to accomplish in this question type. It
is anticipated that he would be successful in achieving higher scores as he did with other tasks.

Case student B:

It was expected that this student could manage to complete around 80% of the task if she checks
or proofreads her own answers right after she finishes listening. The previous lesson she commented
that it helped her not to make many mistakes when she proofread the task before submitting it. She is
expected to notice spelling mistakes mostly in common lexis and sometimes in less common lexis. She
is also expected to create her own learning strategy to differentiate similar numbers and letters.

Case student C:

As she started developing her own learning listening strategy, this time she was expected to do
better than she did in the previous lesson. It is likely that, despite this lesson's question type being
different from the previous one, she will remain highly motivated and confident in tackling any
guestion type, as she is beginning to understand how to approach listening tasks and refine a learning
strategy that works effectively for her.

Observations of Case Students

Student A:

Student A could recognize that some words could be stressed in the recording and used it to his
advantage to choose the correct option. If students don’t recognize these kinds of similar nuances,
they may choose an answer based on what was mentioned rather than the speaker’s intended
meaning. He realized that this type of question demands quick skimming and analysis and chooses
answers on time of recording being played.

Student B:

The student worked on the assignment, which involved deducing the meaning from the context
and doing multiple choice tasks. She enhanced her understanding of how to choose the correct
option. The language used in the recordings was slightly rephrased which required student B to
determine synonyms or paraphrased sentences. Note-taking and underlining the key words assisted to
choose the most correct answers.

Student C:

As she was first trained to guess the meaning of the words using the context and by dividing
some long words into syllables in the previous lesson, she could do listening tasks where it was
required to deduce meaning. Guessing the meaning skill established moderately, which helped her to
choose the best option in multiple choice tasks. Note taking helped her to identify content related
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keywords. Thanks to that, she made moderate progress compared to the previous lesson. Certainly,
three lessons could not help her to improve her skill fully. However, it helped her to develop her own
strategy and understanding of her actions to do listening tasks efficiently.

Student interview feedback on RL3

Student A easily managed the intricacies of the multiple-choice listening problems. He actively
participated in brainstorming sessions throughout the task, making good use of prior knowledge
during the pre-listening phase. He used sophisticated listening techniques, such as recognizing
stressed words in the audio to validate responses, because he was highly engaged and had a clear
objective of getting high ratings. Especially impressive was Student A's multitasking skills, which are
crucial for labelling and multiple-choice assignments. He was able to simultaneously listen,
understand, and locate the appropriate information as he said, “I believe that | could improve my
listening skill while doing certain types of tasks.” He was able to review options and make snap
decisions throughout the recording since they recognized how crucial it was to scan rapidly.

Student B continuously demonstrated effort when solving multiple-choice problems and
understanding the importance of synonyms and paraphrases in the tape. She was able to follow the
assignment at a B2 level, taking notes and using keyword highlighting to support her responses. This
assisted her in overcoming some of the challenges related to the rephrased language in the
recordings, even though her incapacity to distinguish between distractions occasionally affected her
accuracy. Student B struggled to understand varied accents, however she said, “when | underlined
keywords it was a lot easier to find the answers in the task” and her performance improved. The
student's understanding of synonyms was strengthened through brainstorming sessions and peer
discussions. Student B could improve her memory and decision-making skills to become more

accurate when under time pressure.

Despite finding the project challenging, Student C, who is still working on her listening skills, was
committed to using strategies to improve. She often struggled to remember multiple things at once,
which made it harder to recall options and choose the appropriate response. While taking notes and
underlining keywords helped the student stay focused, they had trouble identifying synonyms and
paraphrased language in the audio. Furthermore, it was more difficult for Student C to recognize the
correct responses because of difficulties of processing accents. The student demonstrated
development by actively applying metacognitive strategies “now, | think | know that | need to develop
or choose my own strategy which works for me, whether it is taking notes or underlining keywords or
maybe a little bit of both” and realizing the necessity of creating original strategies for word
memorization and answer selection. In later assignments, Student C's comprehension and response
speed might be enhanced by more experience with paraphrased sentences and exposure to accents.

Findings
This research aimed to examine the effect of instructing metacognitive strategies on students'
listening comprehension skills, focusing on the question: What are the effects of metacognitive
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strategies on listening skill development? The Metacognitive Awareness Listening Questionnaire
(MALQ) and post-test results shed light on the efficacy of these strategies and their differing effects on
high-, mid-, and low-level achievers. Results from the post-test indicate varying levels of success:

e High Achievers: 8 students scored above 30/40 (31, 33, 36)
o Mid-Level Achievers: 16 students scored between 25 and 29
e Low Achievers: 4 students scored below 24 (21 and 23)

Several listening tasks were taken from IELTS general listening practice tests. To align with the
unit that students were learning, task types used in the lessons also were used in the test to track
students’ results. The one whole ready IELTS practice test wasn’t used, instead, tasks which align with
the unit and topic were put together in one test. There were 4 parts of the listening.

Students’ responses

Students' awareness and use of metacognitive techniques during listening activities were
assessed using the Metacognitive Awareness Listening Questionnaire (MALQ). Student A, Student B,
and Student C are the three case study participants whose comments are highlighted in this section.

Student A reported successfully using metacognitive methods and showed a high level of
involvement with the exercises. He said, "l thought it would be helpful to go back to everything | had
heard to make sense to check if | was right" (MALQ, RL2). He completed the majority of the exercises
successfully thanks to his abilities to evaluate the assignments and keep track of his comprehension;
few mistakes were noted when completing multiple-choice questions. He underlined in particular how
crucial it is to identify stressed terms in the audio in order to deduce the right responses.

Although Student B initially struggled with accents and rephrased language, she made great
strides in using strategies. She stated, "When | underlined keywords, it was a lot easier to find the
answers in the task" (MALQ, RL2), emphasizing that doing so helped her concentrate on important
aspects. Student B improved her technigues over time, especially in table completion and labelling
tasks, despite making mistakes occasionally because of distractions.

Despite having trouble remembering choices and processing accents, Student C showed a great
desire to create individualized techniques. She said, "l think | know that | need to develop or choose
my own strategy which works for me, whether it is taking notes or underlining keywords or maybe a
little bit of both" (MALQ, RL3). Her enhanced capacity to organize and oversee actions during
assignments demonstrated her moderate growth, but she still needed ongoing assistance from
teachers and peers.

The results show that metacognitive strategies improve listening comprehension for all
proficiency levels, although their effectiveness varies. High-achieving students were able to assimilate
complicated information and adjust to paraphrased language by using skills including autonomous
problem-solving, inference, and planning. Structured guidance helped mid-level achievers perform
better on tasks requiring paraphrased content and spatial orientation. Low-achieving students needed
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additional scaffolding, demonstrated gradual improvement through peer conversations and guided
practice.

Observations from other disciplines

Post test results on other disciplines such as Geography, Kazakh and Russian languages show
significant improvements. Even though the translation of Vandergrift metacognitive questionnaire was
translated into Russian and Kazakh languages for better comprehension and formation of the
metacognitive strategies, the need for adaptation of questions to certain disciplines was noticed
during the second lesson. As it was just the second lesson it was a bit late for adapting the translated
guestionnaire to the audience. It was decided by the research team (teachers) to integrate an adapted
translated version of the questionnaire in the future. Therefore, it was decided to write findings of the
English language as a Foreign Language lessons. Teachers of other disciplines acted as observers
during the English lesson to make notes on certain students and how questionnaire and metacognitive
strategies could be used in their lessons efficiently.

These results highlight how effective use of metacognitive strategies improved students' listening
abilities, especially when students discussed with each other the content of the recording in each
lesson highlighting what they could have done differently while they listened and before and after the
listening task. That is, students who got questions wrong realised their mistakes and corrected their
errors. It was important for teachers that students understand how they can do it rather than how
many correct answers they obtain.

The students with the highest level performed exceptionally well, demonstrating their ability to
effectively integrate metacognitive strategies. These students frequently used inferring techniques,
such as planning, assessing, and problem-solving, which aided in their ability to process complex
information, understand paraphrased language, and make quick, precise decisions. Their findings
show that they may adapt to a range of language needs and use prior knowledge on topics like
historical contexts and environmental issues to enhance comprehension. By employing previewing
strategies, effectively managing their notes, and formulating their answers in advance, this group
showed strong autonomous learning skills.

Even when high-level students did well, there were times when assignments demanding
simultaneous labelling and comprehension presented challenges. Minimal spatial orientation
problems were found in the map-labelling exercise, suggesting that improving spatial awareness in
connection to aural information could further improve accuracy.
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Post RLS student assessments and comparative table

Total students Total students Total students still
achieving overall exceeding the overall struggling and
learning goals of the goals of the RLS requiring further
RLS support/teaching
a. Likely outcome 4 17 7
predicted if we had
taught as we always
have done
b. Outcome at end of 8 17 3
lesson study
b minus a = 4 0 -4

The post-test was designed to evaluate the impact of metacognitive strategies on students'
listening comprehension, focusing on informational passages. The test included a section on
“Environmental Issues,” requiring students to label maps and answer 10 questions based on the audio.
The second section involved multiple-choice questions about the Great Wall of China, assessing
students’ ability to process detailed information and make inferences.

Students in the mid-level ranged from 25 to 29, demonstrating good use of person-knowledge
and directed attention techniques. The pre-listening phase, which included class-wide previews and
peer discussions to help them solidify their understanding, was well received by these students. They
took notes to remember important details and successfully identified keywords, especially in the
multiple-choice task. Even though their performance shows that students are becoming more adept at
using metacognitive strategies, they occasionally had trouble recognizing rephrased language, which
resulted in mistakes when synonyms or similar formulations were employed. The map-labelling task
was especially difficult for mid-level students since it required both spatial orientation and listening
skills. They also had trouble remembering multiple-choice questions, which caused them to hesitate
while choosing an answer under time pressure.

Although they showed improvement in the application of strategies, especially in self-assessment
and evaluation, low-level students (21 and 23 out of 40) had substantial difficulties in listening
comprehension. Metacognitive scaffolding is when students discuss what and how they could have
done differently in the task and evaluate themselves. Evaluating and revising their own mistakes could
be done through whole-class talks and it helped these students to lay the groundwork for listening
comprehension.
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They improved their comprehension of keywords and boosted their confidence by participating in
peer-supported activities. However, their scores were hampered by challenges with processing
complicated terminology, comprehending rephrase sentences, and identifying distractions. The low-
level students had trouble digesting map-labelling assignments while listening to detailed information
at the same time. Additionally, they struggled with accents and speech changes, which impacted how
well they understood.

Recommendations

1. Advanced Listening tasks: These tasks, which require multi-step inferences and spatial
awareness, are designed to foster higher-level listening comprehension.

2. Independent Research Assignments: Provide these students with independent study topics
related to forthcoming listening passages to inspire them to explore and broaden their
knowledge. This can further improve their critical listening and inferencing skills.

3. Better Practice with Synonyms and Paraphrases: Provide mid-level students with targeted
exercises on synonym recognition and paraphrasing to help them become more adept at
identifying equivalent meanings in difficult texts.

4. Use visual aids to promote spatial knowledge during map-labelling exercises and include group
activities that give mid-level students a controlled, encouraging atmosphere in which to
practice listening comprehension.

Suggestions for the future

1. Methodical Listening tasks: To help low-level students increase their comprehension and
listening endurance, use guided pauses and shorter audio portions in progressive listening
tasks.

2. Development of Vocabulary and Accent Training: Offer vocabulary tasks and accent
recognition exercises that are centred on listening context. This could make it easier to spot
rephrased language and reduce misunderstanding caused by distractions.

Conclusion and overall impact of metacognitive strategy use

This lesson study demonstrates that when teachers successfully use metacognitive strategies
including group discussions, self-evaluation exercises, and previewing content, students are better
equipped to manage difficult listening tasks. The use of metacognitive strategies improved students'
listening performance and positively impacted their self-confidence, especially for those who had
previously had a low impression of their own listening skills. According to Bandura (1997), this study
discovered that raising self-efficacy in a particular ability can improve overall involvement and results.

Ultimately, teaching metacognitive techniques is essential to addressing students' diverse
requirements. High-level students benefit from independent and difficult assignments, mid-level
students benefit from structured guidance, and low-level students improve with focused
reinforcement and step-by-step coaching. With this approach, any student can significantly advance
toward achieving the lesson's objectives.
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Changes to practice

By employing these tactics, the listeners were able to organize their learning, think about the
learning process as it was occurring, precisely observe their actions and comprehension, and evaluate
their learning at the end of each activity. Including metacognition in your courses has many important
benefits, including improved listening comprehension, self-directed learning, effectiveness for
students of all ages, and transferable information. Additionally, cooperative learning strengthens the
emotional fortitude of low achievers.

Reflective evaluation

Students could notice what their weak sides were and developed their own learning strategies by
answering the metacognitive questionnaire by Vandergrift (See Appendices). At the beginning, it was
difficult for some students to analyse their own actions, what they should do to improve their
listening skills, as they were not used to analysing their listening skills before. At the end of
intervention, students realised “thinking about thinking” leads to successful implementation of their
own learning strategies.

They were used to just doing the listening task without reflecting on it. Different disciplines
teachers being involved in the lesson study assisted to understand and analyse what students should
do to improve their listening skills. Although we tried to improve students’ listening skills, different
disciplines’ specifics made it challenging to tailor it so that it fits all involved disciplines. Russian and
Geography teachers who are relatively new to research, were surprised that students should use their
metacognition for doing listening tasks. Teachers discussed that we could have done observation
procedures more systematically and conducted lesson study research for a longer period of time as it
is hard to notice the visible improvement in just three lessons. We would advise young or any other
teachers who are novice to research to conduct and have improvement tracking journals to publish
and share with others, as it is hard for many teachers not to conduct but write and publish their work.

Ethical considerations and relationships

As the school has an informed consent form (Appendix 4) from parents of students at the time of
enrolment, getting the consent was not an issue. The authors’ role as both teachers and researchers
established a dual relationship with the participants. This duality may have affected how students
engaged with the tasks, as they could have felt compelled to fulfil certain expectations. To mitigate
this, ethical considerations were emphasized, such as securing informed consent and affirming that
participation was optional. Furthermore, the use of standardized tools like the MALQ and specific task
criteria helped reduce bias, ensuring the results were derived from objective metrics rather than
personal connections. The study also refrained from publicly disclosing individual results, thus
safeguarding the anonymity and comfort of the participants.
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Making the lesson study findings public

Teachers are planning to send their work to some Kazakhstan and other international publishing
houses; however, the exact date of the plan’s execution is still uncertain due to teachers’ workload
and other professional priorities. The teachers presented their findings to the department teachers
and displayed their findings as a poster at conferences. The teachers would advise using four to five
lessons as an intervention, excluding pre- and post-tests, if other educators are trying to implement
this strategy in their research.

Next steps

Teachers are planning to continue this study in other classes and age groups in bigger sample
sizes to see the impact of it and consider generalisability of the metacognitive strategies to wider
context.
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Appendix 1: Metacognitive Awareness Listening Questionnaire (MALQ).

Note: Student answers in blue font.

RL 1 Student B answer:

1. Before | start to listen, | have a plan in my head for how | am going to listen: Yes

2. |focus harder on the text when | have trouble understanding it: Yes

3. Ifind that listening in English is more difficult than reading, speaking, or writing in English:
Sometimes

4. |translate in my head as | listen: Hardly ever

5. luse the words | understand to guess the meaning of the words | don't understand: Usually,
maybe always

6. When my mind wanders, | recover my concentration right away: | try to

7. Asllisten, | compare what | understand with what | know about the topic: Usually

8. | feel that listening comprehension in English is a challenge for me: Hardly ever

9. 1use my experience and knowledge to help me understand: Often

10. Before listening, | think of similar texts that | may have listened to: Never

11. I translate keywords as | listen: Sometimes

12. Itry to get back on track when | lose concentration: | try to

13. As | listen, | quickly adjust my interpretation if | realize that it is not correct: Usually

14. After listening, | think back to how | listened, and about what | might do differently next time:
Not every time

15. I don't feel nervous when | listen to English: Sometimes

16. When | have difficulty understanding what | hear, | give up and stop listening: No, hardly ever

17. | use the general idea of the text to help me guess the meaning of the words that | don't
understand: Often

18. | translate word by word, as | listen: Sometimes

19. When | guess the meaning of a word, | think back to everything else that | have heard, to see if
my guess makes sense: Sometimes

20. As | listen, | periodically ask myself if | am satisfied with my level of comprehension: Hardly
ever

21. I have a goal in mind as | listen: Usually

RL 3 Student B answer:

1. Before | start to listen, | have a plan in my head for how | am going to listen: Yes. | have a goal
to answer the questions and complete the tasks and choose the correct answer.

2. |focus harder on the text when | have trouble understanding it: Yes, because | think | could
find answers from the whole text to the question | have missed.

3. Ifind that listening in English is more difficult than reading, speaking, or writing in English:
Listening is not easy, but it is not hard for me because | find speaking and writing harder.

4. |translate in my head as | listen: No, | translate only keywords.

5. luse the words | understand to guess the meaning of the words | don't understand: Yes, but it
does not always work.

6. When my mind wanders, | recover my concentration right away: My mind wanders to the
words that | don’t understand; however, it is not an obstacle for me.

7. Asllisten, | compare what | understand with what | know about the topic: Yes, and it helps me
a lot to answer the questions and understand keywords.

8. |feel that listening comprehension in English is a challenge for me: | agree with that because it
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10.

11.
12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

has a little bit of difficulty however, | could find answers and achieve my goal.

| use my experience and knowledge to help me understand: It helps me a lot to answer the
questions and understand keywords.

Before listening, | think of similar texts that | may have listened to: | have not got enough time
to remember that, but my background knowledge helped me.

| translate keywords as | listen: Yes, because keywords help to answer questions.

| try to get back on track when | lose concentration: No, it is not right, and | will miss other
guestions.

As | listen, | quickly adjust my interpretation if | realize that it is not correct: Yes, because there
are a lot of variants, and | must choose the correct one.

After listening, | think back to how | listened, and about what | might do differently next time:
Next time maybe | will use another strategy and my marks will change

| don't feel nervous when | listen to English: | feel nervous because | feel like | don’t write
correctly or miss some tasks.

When | have difficulty understanding what | hear, | give up and stop listening: No. It is wrong,
don't give up and don’t lose concentration.

| use the general idea of the text to help me guess the meaning of the words that | don't
understand: Yes, topics | might know help me to answer correctly or find the meaning of the
words

| translate word by word, as | listen: No, | translate only keywords.

When | guess the meaning of a word, | think back to everything else that | have heard, to see if
my guess makes sense: No, | don’t go back while listening, but after | will check it.

As | listen, | periodically ask myself if | am satisfied with my level of comprehension: Not
always.

| have a goal in mind as | listen: Yes, and want to answer all questions to have correct answers.

Appendix 2: Translated version of MALQ into Kazakh language

1.

TeIHAOayAbl bacTamac BypbIH, MEHIH OMbiMAa Kaial ThiHAAUTbIHBbIM Typasibl }ocnap
bap

MeH MaTiHAI TyCiHY KMblH BoNFaH Ke3ae ofaH Kebipek KeHin 6enemin

MeHiH OMbIMLLA, afbl/LWbIH TiiHAE ThiHAAY afblALWbIH TiNIHAE OKY/AaH, ceneyaeH
HemMece »Ka3ydaH repi KMblHbIPaK,

MeH TbiHAafaH Ke3ae 6acbiMa ayaapambiH

MeH TyCiHOEeNTiH ce3aepaiH, MarbiHACbIH DoAY YLWiH TYCIHETIH ce3aepai
KOA4aHaMblIH

MeHiH OMbIM aZacbin KETKeH/e, MeH 3eliHiMmai BipaeH KannbiHa KenTipemiH
TobIHAAM OTbIPbIMN, MEH TYCIHIeHIMAi TakblIPbIN Typasbl BineTiHIMMEH canblCTbipaMbIH:
MeHiH OMbIMLLA, afbl/ILWbIH TiAIHAE ThiHAAYAbl TYCIHY MEH YLWiH KMbIH MiHAET:

MeH o3 Taxipnbem meH binimimai TyciHyre KemekTecy YLWiH KOAJ4aHaMblH:

. TbiHAamac bypbiH, MeH TbiHAAFaH yKcac MaTiHAEP Typasbl OMNaNMbIH

. MeH TbiHAafaH Ke3ae KinT cesaepai ayaapambiH

. MeH 3eliHiMmaj ofanTkaH Kesae KanbinTbl }Kafaanfa opanyfa TbhipblCaMblH

. TblHAaM OTbIPbIN, MEH OHbIH, AYPbIC EMEC EKEHIH TYCIHCEM, MHTEPNPEeTaUMAMAbI TE3

peTTeENMIH

. TblHAafaHHaH KeliH MeH Kanal TbiHAafaHbIM/bl }KaHE KeNeci *Ko/bl bacKalla He

icTen anaTbiHbIMbI eCiMe TyCipemiH
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15. MeH afblALWbIH TiliH ThiHZdafaHAa KObamKbiIManMbIH

16. MeH ecTireHimaj TyCiHy KMblH BonfaH Ke3ae, meH 6ac TapTamMblH KaHe TbiHAayAbl
TOKTaTaMblH.

17. MeH TyCiHOENTIH co3aepaiH, MarbiHACbIH DOKayFa KOMEKTECY VLLIH MSTIHHIH, *Kaambl
NMAEACbIH KONJaHAMbIH.

18. MeH ce3ai ce3be-ce3 ayJapambiH, TbiHAAM OTbIpbIM.

19. Ce3aiH MafblHACbIH TanKaHaa, MeHiH 60MXKaMbIMHbIH MafblHACbl 6ap-*KoFbIH Hiny
YLWiH ecTireHiMHiH 6apiH ecke TycipeMmiH.

20. TblHAaM OTbIPbIN, MEH ME3TiN-Me3rif ©3IMHEH TYCiHY AeHreime KaHafaTTaHambliH Ha
Aen cyparmbliH.

21. TeiHAOay Ke3iHae MeHiH oMbimaa 6ip makcaT bap.

Appendix 3: Checklist

Phase Checklist Item Student Actions/Notes

Planning Phase Are the lesson goals clear?
CabaKTblH MaKcaTTapbl aHbIK Na?
Lenn ypoKa AcHbI?

Are strategies included?
Crtpaternsanap eHrisinreH be?
CTpaTternm BKAYEHbI?

Is the content suitable for students?
Ma3MyHbl OKyLLIblAapfa caKec ne’?
CopepraHue noaxoanuT ANs Y4EHUKOB?

Are pre-listening activities ready?

ThiHAaYFa AanbIHABIK *KYMbICTAPbl AaibiH 6a?
MNoAroToBUTE/IbHbIE 3a4aHMA K ayANPOBaHNIO
roToBbI?

Are listening tasks varied?
TbiHAaY Tancbipmanapbl 3pTypAi me?
3a/1aHMA Ha ayaMpoBaHMe pa3Ho0Opa3sHbI?

Are materials prepared/adapted?
MaTepuanaap ganbiHgansan/benimaenrer 6e?
MaTepmuanbl NoAroToBAeHbl/aaanTUPOBaHbI?

Implementation Phase | Do students set goals before listening?
OkyLwbliap ToiHAayAaH OypbIH MaKcaT Koa ma?
YUYeHUKM CTaBAT Lenv nepes ayampoBaHnem?

Are instructions clear?
HycKkaynap aHbIK na?
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NHCTPYKLMN ACHBI?

Do students use strategies?
OkKyLlblnap cTpaterManapabl KongaHa ma?
YYEeHUKM UCNOb3YIOT CTPATENMN?

Do students reflect during/after tasks?
OKyLiblnap Tancbipma KesiHae/Kenin pedprexcus
acan ma?

YUeHUKM pasmbllWNAIOT BO Bpemsa/nocne
BbINOJIHEHUA 3aaHNIN?

Are low-level students supported?

TemeH AeHrenni okylWblnapFa Koaaay KepceTiie
me?

YUYEHUKM C HU3KMM YPOBHEM MOYYAIOT
NoAAEPHKKY?

Observation Phase

Are students engaged?
OkyLwblnap benceHai me?
YYeHMKM BOB/IEYEHDI?

Do students identify key details?
OKyLWbl1ap Heri3ri aknapaTTbl aHbIKTa mMa’?
YYeHUKN HaxoaaT KatoYeBble AeTanmn?

Do students reflect on their process?
OkyLUbl/1ap ©3 apeKeTTepiHe Tanaay »acah ma’?
YUYeHUKM aHaNM3UPYIOT CBOW AENCTBMA?

Are case students improving?
TaH4anfaH OKyLWbI1apAblH HaTUXeNepi
¥aKcapbIn KaTblp ma’?

YAy4LwatoTca M pesybTaTbl BbIOPaHHbIX
YYEHMKOB?

Are challenges observed?
KublHAabIKTap 6alikanasl ma’?
Habntoaatotca v TpyaHOCTH?

Assessment Phase

Is performance evaluated clearly?
HaTmxkenep aHblk HaranaHa ma’?
Pe3ynibTaTbl OLEHMBAIOTCA YETKO?

Is feedback collected?
Kepi 6bannaHbIC »KMHaNa ma’?
Cobupaetcs nm obpaTHas cBA3b?

Do students discuss improvements?
OKyLWbl1ap *KEeTiNAipy *KoNaapbiH TanKblaam ma’?
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YueHWKn obeyKaatoT NyTn yaydlieHma?

Reflection Phase Are results analyzed?
Hatmkenep TangaHabl ma?
Pe3ynbTaTbl aHaIM3NpyoTCA?

Are recommendations made?
YcbIHbICTap bepingi me?
PekomeHaauum AaHbl?

Are next steps planned?
Keneci Kagamaap *KocnapniaHabl ma?
Cnegnytolume Lwarn 3aniaHnMpoBaHbl?

Appendix 4: Interview Consent Form

l, (A parent’s name) , a parent of (A
student’s name) agree for my son/daughter to be interviewed for the lesson study which
will be conducted by

| understand that such interviews will be used for educational purposes only. | allow the quotes
of interviews being used by researchers in case of confidentiality.

| certify that my son/daughter is free to withdraw and discontinue participation in the study at
any time without prejudice. Any information that is obtained during this study will be kept
confidential to the full extent possible.

The information that may identify the individual participants will be omitted, making them
unidentifiable. The gathered information about names of participants will not be shared with
third persons.

| agree that any information obtained from this research may be used in any way thought best
for this study.

Signature of Interviewee Date
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