A framework for teaching and learning at Woodside High School.
This framework aims to set out the processes, practices and routines around teaching and learning at Woodside High School thus ensuring consistency of approach and equality of opportunity for our students.  It underpins our practice re planning for learning and lesson observation, formative assessment and behaviour for learning expectations.  Appendices referred to in this document are in the booklet A Framework for Teaching and Learning which will be circulated with the staff handbook.
Meet-Greet- Seat.

· Students will line up outside the classroom where their teacher will be waiting to receive them

· Students are greeted and upon entry to the classroom they are seated following a seating plan.  At Woodside teachers will decide where students sit and seating arrangements will change depending on the teaching and learning activity planned.

· Students remove coats, hats etc and put their equipment including their diary on the desk. Bags are placed on the floor.  
· The class register will be taken during the lesson
· Classwork exercise books/folders should be distributed (homework should be done in homework exercise books /A4 paper/homework folders) 

Expectations for positive behaviour for learning are set out in 

Appendix 1, Classroom Expectations.
Teaching needs to:

· make learning enjoyable, motivating and challenging

· engage students actively in lessons

· be focussed and led by progressive learning objectives 

· start with what students already know and move forward at a pace that ensures understanding and the development and application of skills
· meets the needs of all students including Gifted and Talented, SEN, EAL 

· develop students’ functional and personal learning and thinking skills

· use assessment for learning to involve students in understanding and developing learning

Lesson Design

Lessons need to be carefully designed so that they address the learning needs of all students in the class while also being engaging, challenging and at an appropriate pace. Consideration should be given in advance as to the best time to set homework.  Students should write homework in their diaries. 

The main elements of that design which contribute to the lesson’s structure and sequence are:

· a short starter activity usually relating to the subject of the current or previous lesson.  It should provide a clear and purposeful start to the lesson.  The aim of the starter is to get the group to settle, focus and engage.  Short tasks, quizzes or ‘brain teasers’ are useful ways to get students thinking.  It is not based on “hands up”. The starter should start quickly and not overrun

· Introduction to the main learning objectives (levelled) and focus for the lesson.  The PLTE which is being focussed on will be introduced using the PLTE slides. 
· Development of the learning (for example through small-group, paired and individual work as appropriate) This section addresses the main teaching objectives and is teacher-led.  A large part of this phase is interactive both between the teacher and students and between students themselves.  Opportunities are explicitly built into the planning to support learning particularly writing through oral rehearsal. Approaches and materials are differentiated to access all learners to learning. Learning is assessed throughout the phase using appropriate AFL strategies and questioning.  
See attached, Appendix 2: AFL Strategies, Appendix 3:  Applying Bloom’s Taxonomy
ICT is used to encourage interactivity.  Additional adults are well directed to support learning.  
· Plenaries to reflect upon and consolidate students’ learning and to consider next steps.  These can occur at the end of the lesson but are also useful when placed after any significant learning episode.

Appendix 4: OFSTED grade descriptors re quality of a lesson
See attached, Appendix 5: Starters, Middles and Plenaries and 
9 Inclusive Activities and Assessment opportunities.
Teaching skills and techniques that teachers will call on so that pupils learn effectively will include:

· Activating prior knowledge so that students’ learning can develop from what they already know
· Modelling so that  can learn from the teacher as ‘expert’ demonstrating how to do something and making the thinking explicit 
· Scaffolding to support students ’ early efforts and build security and confidence

· Explanation to clarify and exemplify the best ways of working
· Questioning to probe, draw out or extend pupils’ thinking
· Exploration to encourage critical thinking and generalisation
· Investigation to encourage enquiry and self-help
· Discussion and dialogue to shape and challenge developing ideas
· Assessment for learning to help students identify what they have learned and to plan their next steps.
The lesson will have a formal finish:

· The lesson will finish on time so that students can move off on the bell
· Work will be collected in an orderly fashion

· Students are dismissed in an orderly fashion (teacher by the door)

· The teaching space will be left tidy

                                                                                                        Appendix 2

Examples of Assessment for Learning strategies that are used on a regular basis as part of our teaching and learning approach at Woodside High School

	Shared learning objectives which express the learning not the task 

	Use of a model outcome: text /image /performance/product to support students in knowing what good looks like

	Teacher talk about skills and quality: e.g. key features of different levels

	Explicit teaching/ modelling of skills needed to achieve the learning objective(s)

	Questioning and explaining which focuses on the learning objectives. High order questioning to extend thinking. Inclusive questioning. Opportunities for students to ask questions.

	Plentiful opportunities for student talk: to discuss and share ideas/ thinking

	Teacher intervention/ support for pair or group work 

	Shared success criteria:  shared orally, on w/b or in a template

	Some success criteria generated by students

	Opportunities for student  peer/ self- assessment against shared success criteria 

	Oral feedback from the teacher/ intervention to address areas of difficulty or misconceptions

	Supporting/scaffolding students’ next steps, e.g. through talk frames, sentence stems, structure guides, steps to success

	Opportunities for students to improve/ re-draft work

	Opportunities for students to reflect on what they have learned and how they have learned

	Opportunities for students to set themselves targets, using success criteria to help them identify suitable targets.

	Formative teacher responses to students’ work either oral or written.

	Formative target setting- setting out  clearly for students what they have to do to improve their level of attainment  using the students’ planners and the A5 target sheets
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