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Enhancing Communication Skills through Vertical Project Lessons:
A Research Lesson Study on Life Competency Development

Olga Marshall
Laude San Pedro International College, Marbella, Spain

Abstract

Context: This study was conducted at Laude San Pedro International College, Marbella, Spain,
involving a mixed-ability group of Year 3 and Year 5 students. The lesson study took place within
the Vertical Project, where students design and lead their own projects, with this cycle focusing
on board game creation. The primary aim was to develop students' communication skills as a life
competency through structured, collaborative tasks within the project.

Aims: The main goals were to enhance students’ communication abilities, particularly in active
listening, turn-taking, and collaborative discussions, as well as to foster these skills as part of a
broader life competency framework. The study targeted students’ capacity to apply
communication skills in teamwork, especially through specific activities and guidelines to facilitate
group discussions.

Methods: The study implemented a series of three research lessons. In RL1, students discussed
and created effective communication guidelines; in RL2, they applied these skills in the group
design of their board games; and in RL3, they presented their projects. Observations focused on
three case students with differing communication capabilities and needs. Teachers used
classroom posters and role-playing demonstrations to reinforce communication guidelines.
Feedback was gathered through teacher observations and student interviews.

Findings: All students showed progress in communication skills, though the extent varied by
individual traits. Active listening, turn-taking, and question-asking improved across the group..
Overall, students found structured practice in communication helpful and engaging, linking it to
real-life interactions.

Implications: The study highlights the value of explicitly teaching life competencies such as
communication within project-based learning. Observations suggest that structured opportunities
for practice, role-play, and feedback can support diverse learners in developing communication
skills. Teachers may find that incorporating communication guidelines and structured activities
can foster collaborative skills, especially in mixed-ability and multilingual classrooms.

Keywords: communication skills, life competencies, collaborative learning, project-based learning

The Research Lesson Study described in this report was undertaken as part of the
International Schools Partnership-Camtree Life Competencies Project, 2024.



Context

The research lesson study was undertaken at Laude San Pedro International College in a mixed-ability,
mixed-age group comprising Year 5 and Year 3 students. The setting for the lessons was the Vertical
Project, a curriculum initiative where students design and lead their own project-based learning
experiences around a chosen or assigned theme.

During the research lesson study, students were working on creating their own board games. We were
focusing on the life competency of communication and the children were practicing that through
paired talk, group talk, using success criteria, self-evaluation, and peer evaluation. The lessons were
conducted twice weekly, focusing on developing communication skills essential for effective
collaboration within group projects. The students worked on planning, designing, and presenting their
board game projects while practicing interpersonal communication skills.

Aims
The aims of this research lesson study were twofold:

1. Communication Development: The primary aim was to improve students' communication
skills, focusing on listening, speaking, and collaboration. These skills were considered
critical for the students to work effectively in groups, articulate their ideas clearly, and
demonstrate active listening.

2. Life Competency Integration: The study sought to integrate life competencies into the
curriculum, especially in communication, by teaching students how to listen, contribute
constructively, and take turns in conversations.

Specific attention was given to students who represented diverse learning needs and communication
abilities.

Focus and Research Questions

The research question guiding this study was: “How can we help students in Year 5 and Year 3 develop
communication skills in the context of a Vertical Project?”

The intended outcomes of the research lessons were that in RL1, teachers and students would
together define “effective communication’, discuss the importance of effective communication in
relation to their projects, and create the “effective communication guidelines” for everyone to follow.
In RL2, using the “effective communication guidelines’, they would demonstrate their new skills. In
RL3, they would self-assess and peer-assess using a set of criteria.

We created a huge classroom poster (see “Supplementary Resources” section) for that, for them to
reference it later. In the second research study lesson, we were using those guidelines, explicitly
stopping and role-playing, highlighting those groups that were doing it really well. And then in the
third lesson, the children were presenting. So we were looking at public speaking skills.



Choice of and Rationale for Case Students

Case Student A: A is a highly able student who consistently demonstrates advanced abilities and a
deep curiosity, often working at the greater depth level. He is extraverted and lively. When faced with
a new challenge, A is enthusiastic and quick to engage. However, his confidence can sometimes lead
him to overlook the need for checking his work accurately. In group situations, A is eager to share his
ideas and often takes on a leading role. He is passionate and articulate, but his enthusiasm can
sometimes become overbearing. He struggles with listening to and accepting input from peers, which
can lead to tension within the group.

Given his high ability and curiosity, A is expected to do well in the research lesson study's area of
focus. | predict that he will be able to practise active listening using the ‘ effective communication’
guidelines but might still struggle to problem-solve collaboratively.

Case Student H: H is working at the expected level, consistently performing well in academic tasks. He
is an introverted and quiet student who tends to adhere closely to established methods and
guidelines. When encountering new challenges, H is methodical and cautious. He prefers structured
approaches and relies on clear instructions. His reserved nature means he may take longer to
complete a task or answer a question but his ideas are often well thought out. In group settings H
typically takes on the role of a listener. He can contribute thoughtfully when prompted but is less likely
to assert his ideas independently.

H is likely to excel in the research lesson study's focus area. | predict that a more structured approach
to the ‘talk tasks’ may encourage his active engagement and contribution in group activities.

Case Student O: O is working towards the expected level. She is new to English, which presents a
barrier to her learning at the moment. Despite this, she shows a positive attitude and a strong
willingness to try hard. She brings creativity and enthusiasm to her work, demonstrating potential and
a readiness to engage with new concepts. When faced with new challenges, O approaches them with
determination and a positive outlook. She is persistent and willing to put in extra effort to understand,
despite the language barrier. Although occasionally, she can become overwhelmed and lose
confidence.

In group settings, O is creative and eager to contribute. However, her limited English vocabulary can
hinder her ability to fully express her ideas and participate in discussions. She often relies on non-
verbal communication and support from peers to convey her thoughts.

Assessment of how each student in the class would have progressed if taught
the usual curriculum for these lessons

Curriculum Goals
Exceeded Achieved .
Goals Goals Required Support
5 (including A) 13 (including H) 5 (including O)




Research Lesson 1 (RL 1)

Aims of RL1

e By theend of RL1, students would be able to agree on and plan their group project together.

Predictions for Case Students

Predictions for Case Student A:
e to be able to contribute to the whole class discussions
e to be able to respect the turn taking when sharing his ideas

e toagree on their driving question for their group project and discuss resources

Predictions for Case Student H:
e to be able to contribute to the whole class discussions
e to be able to build on other’s ideas

e toagree on their driving question for their group project and discuss resources.

Predictions for Case Student O:
e to be able to contribute to the whole class discussions
e to be able to use sentence stems and speak clearly

e toagree on their driving question for their group project and discuss resources.

Observations of Case Students

Case Student A:

e A was eager to share his ideas and needed reminders to take turns speaking. He was able to
define ‘effective communication’ as ‘staying on topic’.

e A was able to give many suggestions, one of which was ‘to listen carefully to others’.

e Astarted well and tried to take turns talking but within a few minutes, he took the role of the
leader of the discussion.

e We were pleasantly surprised to hear that A recognised the importance of listening as one of
the guidelines as he often finds this challenging. In the next lesson, A will need more
scaffolding in terms of his collaborative skills.

Case Student H:

e Hwas listening to others’ suggestions. When | asked him to contribute his ideas, he said that
‘he agrees with what is already on the board’.

e Hwas part of the team that did well to follow the guideline of inviting others to the
discussion. He was able to give some of his ideas, following the structure that was
demonstrated earlier. i.e. “l think we can make a game about animals. What do you think?”

e H’sgroup was able to discuss everyone’s ideas and come up with an agreed project - game
with challenge cards.

e |t was interesting to see how quickly H was using the guideline about asking others to join in
by stating their name and adding, “what do you think?”. In the next lesson, it would be
helpful to give H a responsibility within his group, e.g.  a reporter’ of the group.



Case Student O:

e 0O had her hand up at one point but struggled to articulate her thoughts in English. When she
was given help with translation, she said that she initially thought we were talking about how
to be nice to each other but seemed to grasp the idea when she was able to translate.

e O was able to communicate in her native language with another girl in her group and together
they were able to share their ideas in English and listen to others. At the end, she asked if they
were allowed to split into 2 pairs instead of being a group of 4 as she wanted to speak in
Russian.

e O was very keen to plan 2 separate projects of 2 pairs and use her native language with
another student rather than English.

e That was an interesting development which required careful consideration as, on one hand, it
was clear that O was keen to use her communication skills in her mother tongue but on the
other hand, it was felt that it was important for her learning and the learning of others in her
group that they worked on their project as a group of 4 rather than pairs. Before the next
lesson, | will speak with O to work out the plan for her to feel comfortable in a group of 4.

Student Interview Feedback on RL1

What students enjoyed:
e A -|enjoyed talking about my project. | used communication to agree on stuff with my group.
e H-lenjoyed learning about how to talk better and make questions.

e O -lenjoyed watching how teachers talked to each other.

What students said they learned:
e A-Now | know how to invite people to speak by asking them a question. | can communicate
better and | know how to take turns and let others speak.
e H-Before | couldn’t make board games by myself, but now | know how to work in a group and
how to talk better with each other. | can ask others questions like “How should we do it?” and
“Do you want to change anything?”

e O-1lam notsure. | always speak kindly.

What worked best for them:
e A-When we had the guidelines poster on the wall. When | was practising talking with my
group, | tried to use all of the guidelines.
e H-The role play between the teachers was good because | could see that you were nice to
each other when discussing something.

e O - Listening to others. | listen carefully.

What should the teachers change?
e A-|would add more role play practice because it helps us to know how to communicate
better.
e H- You could add some examples from real life, like in a restaurant or something to show
how good communication can work there.

e O -toadd more examples how to talk nicely



Post RL1 Discussion

Case Student A:

In relation to the Life Competency Outcome, A was able to name many elements of effective
communication and, specifically, he was able to identify ‘taking turns and listening to others” as an
important part of it . This is something we can build on in the next lesson. In relation to the
Curriculum Subject Learning Outcome, A was able to plan his project together with his group. A was
comfortable with the whole class discussions and participated confidently. He was an active
contributor to our effective communication guidelines poster which showed his understanding.
However, he found it much harder to implement those guidelines in practice.

Case Student H:

In relation to Life Competency Outcome, H made the most progress after the first lesson as he was
able to use some of the guidelines for effective talk successfully with his peers. In relation to
Curriculum/ Subject Learning Outcomes, H was able to agree on their project and plan collaboratively
with his group. H’s engagement increased during the first part when the teachers did the
demonstration and asked the students to discuss the effective/ ineffective elements. During the more
abstract whole class discussion, H found it harder and was less inclined to volunteer his answers when
we were collating ideas for the guidelines poster. When working in his team, however, he was
confident at using the guidelines and the template questions which led to a successful discussion.

Case Student O:

In relation to Life Competency Outcomes, O was not quite able to grasp the nuances of what the
objective of the lesson was. She was able to pick out ‘being nice to each other’ as one element of
communication but missed on some of the other points. In relation to Curriculum/ Subject Learning
Outcome, O was able to come up with an initial idea for her project with one more student, but notin
her original group of 4. O seemed engaged during the first part, she was watching carefully, smiling
and doing thumbs up/thumbs down. When discussing it as a class, O struggled to follow and was
losing her focus. When | translated the guidelines to her, she smiled and said that she was thinking we
were talking about manners and being nice. Even though O was in a group with 3 very supportive
classmates and seemed happy, she asked me at the end if they could have 2 pairs instead because
that was easier for her in terms of language.

Reflections and Adjustments

Students need more practice time with the skills of effective communication and have more explicit
examples of effective communication in practice. Next time, we will focus on highlighting the
successful uses of the effective communication guidelines by students (introduce the “effective talk
detectives”) .



Research Lesson 2 (RL 2)

Aims of RL2

By the end of RL2, students would be able to design and make their group project together.

Predictions for All Case Students

to be able to design and create their project
to be able to communicate effectively with each other through the process

to lead their own project-based learning experience

Predictions for Specific Case Students

A will be able to recap on the guidelines with ease; will be able to use some of the guidelines
but | predict that he will still find it difficult not to dominate the decision making in the group,
and will be able to self-evaluate.

H will be able to use the poster to recap on the guidelines, will be able to build on his progress
from last week, and will be able to identify what went well but might struggle with what to
improve.

O will be able to read some of the guidelines from the poster, will need some support initially
to clarify that they are working as a group of 4 and agree on some helpful strategies, and will
be able to share what went well.

Observations of Case Students

Case Student A:

A was able to tell all of the guidelines from last week..

A made a considerable effort with his listening - the ‘detectives’ incentive worked well for him
as it was the visual reminder that he needed. He was able to invite others to the conversation
by asking them “what do you think?”

A said that they were better at listening and taking turns but still need to work on how to give
proof of listening.

In relation to our predictions, A took the guidelines seriously and was very keen to use them
properly which was lovely to see. Some of his skills still need refining, e.g. his questioning style
seems a little forceful rather than supportive.

Case Student H:

H was able to use the poster straight away and was keen to share some of them with the
class.

H enjoyed being one of the detectives and was able to identify when someone was listening
well and affirming or clarifying. He was then able to use that with his group by asking another
student, “What do you mean by making it different?”

H was able to say that they worked better today because they asked each other more
guestions. He was able to identify that they need to improve on taking turns so it is fair.



e Hseems to be taking a lot from these explicit lessons on communication. He is beginning to
use the guidelines in his other lessons, e.g. when students were working in teams in Science,
he was able to invite a peer, who was reluctant to participate, to the discussion.

Case Student O:

e O was able to listen carefully when we were recapping. She was able to contribute one of the
ideas by reading it off the poster.

e O was happy to chat to agree on their original group's project as their ideas were all very
similar anyway. We agreed that as they are taking turns speaking, O will be able to ask for help
with translation as needed.

e O said that they worked well and that they listened to each other. She was not sure what they
should do better next time.

e O seemed more confident working in her group. It is clear that she wants to participate more
and be more of a leader but at the moment the language is still a barrier. However, by taking
turns speaking and using her classmate to help, she’s able to be an equal participant.

Student Interview Feedback on RL2

What students enjoyed:
e A-|enjoyed talking with my team because we were calm and could understand each other
because we were properly inviting everyone and helping each other to think of an idea.
e H-lenjoyed thinking of better ideas for our board game like adding colours and adding
challenges.

e O -lliked making our game.

What students said they learned:

e A - Before | did not know how to talk as a group but now | do. Without the guidelines, it is a lot
harder.

e H-lcan ask questions better than before, for example | can ask my teammate, “What name
do you think we should have for our game?” Before, | did not think to ask anyone any
questions; before, |just let my partner do it.

e 0O -Ilnow know more words because my friend was writing them down for me to learn and |
learned them.

What worked best for them:
e A -giving us dojo points so that my group tried harder.
e H-itwas helpful for the teachers to walk around the class as detectives and listen to what we
were saying to each other.
e O-when my group practised outside of the classroom.
What should the teachers change?
e A -more dojo points!
e H-more detectives to go around the classroom!

e O-maybe more games to make.

Post RL2 Discussion



Case Student A:

In relation to Life Competency Outcomes, A was able to use some of the guidelines when working with
his group. However, he was encouraged by the ‘detectives’. In relation to Curriculum/ Subject
Learning Outcomes, A was able to work in a group to make their board game. The recap worked well
and the “ detectives’ idea motivated A to focus on the guidelines throughout the main task. It was
good to see that there seemed to be less disagreements within his team, which | believe was a direct
result of A using the guidelines for effective communication.

Case Student H:

In relation to Life Competency Outcomes, H was able to use most of the guidelines successfully and
independently. In relation to Curriculum/ Subject Learning Outcomes, H was able to work in a group to
make their board game. The longer practice time worked well for H as he was able to try out different
strategies from the guidelines. | was surprised to see the positive shiftin H’'s confidence. Using the
guidelines, H was able to be much more involved and helped maintain order and focus within the

group.
Case Student O:

In relation to Life Competency Outcomes, O was happy to talk in her native language and some English
to her teammates. In relation to Curriculum/ Subject Learning Outcomes, O was able to work in a
group to make their board game. It’s difficult to see whether the guidelines were helpful for O’s
communication skills. Overall, she seemed confident and happy in her team.

Reflections and Adjustments

To keep everyone motivated, we need to highlight positive examples even more. Next time, we will
be focusing on preparing our presentations.

Research Lesson 3 (RL 3)

Aims of RL3

By the end of RL3, students would be able to present their group project to an audience and evaluate
it.

Predictions for All Case Students

e to be able to self-evaluate using set criteria
e to be able to communicate their ideas effectively to an audience

e to present their final product
Predictions for Specific Case Students
e A will be able to recap well, speak clearly but might struggle to know when to let others

speak; will be able to analyse and justify his evaluation; and will be able to think about some
of the elements of the criteria that everyone did well.



H will be able to give examples when prompted; present using the set of criteria for effective
public speaking; evaluate each skill used in presentations thoughtfully; and analyse some of
the successes and areas to work on.

O will be able to listen to others; might feel nervous in front of the audience and would need
encouragement; be able to use the picture cues on the board to evaluate thoughtfully (e.g.
eye contact, loud voice etc); but will struggle to analyse the trends.

Observations of Case Students

Case Student A:

A was a little distracted as he became worried that his project might not be 100% ready. He
was OK after | reassured him that his group was ready.

A spoke confidently and explained his group project well. He was the main speaker for the
group and occasionally interrupted when others were talking. He did recognise it though, and
apologised.

Initially, A struggled to listen to other groups presenting because he was preoccupied with
speaking and organising his team who were yet to present. After their presentation, A
seemed happy but lost focus again and struggled to listen to others.

A was able to pick out that everyone took turns to speak in their groups. Although he was not
able to see that in his group the speaking parts were less equally distributed.

Case Student H:

H was able to volunteer some examples for the success criteria. He said “looking at the
audience and speaking clearly’.

H was quite confident at speaking in front of the audience. He memorised and rehearsed his
part well and spoke clearly. When asked questions, he was able to think about them and give
full answers. e.g. Q: "Why did you give your game the name LOL?" H: “because we thought
the challenges in the game would make players feel happy, for example hopping on one leg to
the door and back”.

H took his time to watch each group carefully and think about the criteria. H was quick to pick
out the areas to improve - he said that some people spoke more than others and that some
people needed to speak louder and clearer.

H surprised me by taking a more prominent role within the team and his presentation skills
improved quite drastically because of that. He was confident and clear. | think the structured
way of practising the skills beforehand - they rehearsed their presentation in front of the
peers, the LSA - and knowing the success criteria well helped H to succeed.

Case Student O:

O listened and watched carefully when we were discussing the success criteria.
0O was excited and quite confident when presenting. She said her piece loudly and had good
eye contact with the audience.

O was relying on her partner when deciding how many stars to award each group for their
presentations.

10



Student Interview Feedback on RL3

What students enjoyed:
e A-|enjoyed showing how to play our game. | enjoyed presenting.
e H-lenjoyed that everyone was showing thumbs up when we were presenting.

e O -llike to talk when others listen. | like being a teacher.

What students said they learned:

e A-llearned that you do not need to be shy when presenting. | learned how to make the
audience listen and understand you better. | think my presentation skills are better because |
do not say “mmm...” or “like, like...” | speak without those words.

e H-Before | couldn't think of ideas to say. Now | can. When | speak, | feel more confident too.

e O -lspeak better because | practised a lot and it made it easy. | was not nervous.

What worked best for them:
e A - practising our presentation many times helped me a lot.
e H - Practising before presenting worked well.

e O - Practising outside so we could focus better.

What should the teachers change?
e A -Add more practice time with a teacher.
e H - Help students to prepare their speeches.

e (O-ldon’tknow.

Post RL3 Discussion

Case Student A:

In relation to Life Competency Outcomes, A was able to speak clearly, confidently with good eye
contact. However, he still struggled to take equal turns with others. In relation to Curriculum/ Subject
Learning Outcomes, A and his team presented their project. Because A’s team was not the first to
show their presentation, A (and a few others) found it difficult to concentrate on listening to other
groups.

Case Student H:

In relation to Life Competency Outcomes, H was able to speak confidently with clarity. He sounded a
little too ‘rehearsed’ but was able to give good eye contact and pause for effect. In relation to
Curriculum/ Subject Learning Outcomes, H and his team presented their project. It helped H to have
the criteria to refer to when evaluating other teams’ presentations.

Case Student O:

In relation to Life Competency Outcomes, O was able to say her part of the presentation confidently
but needed to be a little louder. In relation to Curriculum/ Subject Learning Outcomes, O was able to
work in a group to make their board game. It’s difficult to see whether the guidelines were helpful for
O’s communication skills. Overall, she seemed confident and happy in her team.

11



Reflections and Adjustments

Next time it would be helpful to decide on a time limit for presentations in order to help the teams to

know how long their presentations should be.

Post RLS Student Assessments

Curriculum Goals Competency Goals
Exceeded Achieved Required Exceeded Achieved Required
Goals Goals Support Goals Goals Support
4 13 2 5 9 5
(including H) (including A, O) (including H) (including A) (Including O)
Findings

| discovered that most students enjoyed being explicitly taught how to communicate more effectively
with each other. They responded well to the role play examples and were eager to contribute to
creating the guidelines, often connecting these to their real-life experiences, such as finding
compromises with friends on the playground. The collaborative nature of the Vertical Project lessons
supported the development of life competencies effectively. Students had ample opportunities to
practise their communication skills using their new knowledge and the agreed success criteria right
away. However, while many students found learning how to communicate engaging, they struggled to
implement the guidelines in practice and required quite a lot of support, such as stopping the lesson
to replay good examples of communication. So my Learning Support Assistant and |, modelled
effective communication and not-effective communication with each other, including verbal, non-
verbal cues and so on. And we included self-evaluation as well, so the children knew what to look out
for.

Students' personality traits also played a significant role in their progress in effective communication.
Despite these challenges, progress was noted in all students, albeit small in some cases. Notably,
students like case student A developed better self-awareness due to explicit teaching of effective
communication.

Observing my students engage in discussions about effective communication was informative for me
as a teacher. They were eager to dissect what makes good communication, with many highlighting
'being nice' to each other. This allowed us to delve deeper into what this means in practice. Students
recognised that active listening and showing proof of listening, such as looking at the speaker,
nodding, and giving positive affirmations, felt 'nice.' For some, like case student H, realising the value
of asking questions and inviting others into discussions was a lightbulb moment, providing them with a
valuable tool they were excited to use.

The effective communication guidelines really gave structure to the children and to adhere to, and
especially for one of the three case students, my case student (who would normally be quite
introverted and reserved) knew exactly how to behave and what to do in the group situations. He

12



would be asking questions from the effective communication guidelines like “how should we do it”,
“do you want to add anything”. For my case student A, who was confident enough but didn't really
know how to take terms or let others speak, he improved as well throughout the project. He was
telling me that he felt more confident and he was much more self-aware by the end of it. And for my
case student O, she grew in confidence hugely, although English wasn't her first language, but with
sentence stems she was able to participate equally with others in her group.

Reflections and Changes to Practice

Teaching life competencies explicitly opened my eyes to the importance of teaching the basics, which
are essential for successful learning across subjects. Skills like effective communication, collaboration,
metacognition, and learning to learn are vital and can provide new, transferable experiences for
students. Assuming students know how to, for example, listen, agree/disagree with each other
politely, etc. limits their potential, especially given their diverse backgrounds. By explicitly teaching
these foundational skills, we can better support their development and enhance their ability to
succeed in various areas.

This experience offered me a new perspective, especially seeing naturally shy students gain
confidence through structured communication techniques. It made me reconsider whether | provide
enough structure and examples in other lessons to help bring out their personalities. Additionally, it
highlighted how students with English as an additional language, like case student O, can achieve their
learning objectives with clear guidelines. | saw her leadership potential and performing skills emerge,
reminding me not to limit expectations based on perceived barriers to learning. This reinforces the
importance of explicit teaching of life competencies, which can have a significant impact on student
development. In the future, | will incorporate these insights to support all students more effectively.

If I could do the project again, to make more of an impact with my students, | would use a team of
teachers. It would be great to have a team of teachers working on the same project so we could
bounce off ideas of each other, and also that widens impact on the students, so it's not just one class
but a few classes doing it together. Teachers also need to be ready to be adaptable and change their
plans.

13



Supplementary Resources

Effective Talk Guidelines

These guidelines were created and used by the students during the three research lessons.

Eﬁ@;’%; LE 'tCLUQ
- Guuddines:

Anays respect cack

| Tnuity somedie tor
corutrcbute by asking aqluy

Peer Evaluation Chart

This is the peer evaluation chart used by the students at the end of the project.

THE FINAL PRODUCT " EVALUATION SHEET

Team:

Presentation is clear and easy to understand: communication
- what the product is
- how to use it/ play it
- why itis a good product

The team worked well together: cooperation
- they took turns to speak
- they explained each other's roles
- they were well rehearsed

The product is appealing and exciting: creativity
- the design is interesting
- itis unique
- itis practical/ easy to use and store
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The International School Partnership’s Life Competencies Framework

This study potentially relates to the following areas of the International School Partnership’s Life

Competencies Framework:

e Collaboration —working in groups

e Communication — working in pairs, groups and presenting to the class
e Cognitive — designing the games

e  (ritical Thinking — designing the games

e Learning how to Learn —reflecting on their learning and competencies

Ethical Considerations and Relationships

The lesson studies took place within the scope of normal lessons and as such all school policies were
observed. Other than informal interviews which took place in classroom contexts, no additional data
were collected. The students, including the case students, have been anonymised for the purpose of
this report, although the school and staff involved are identifiable.

Next steps

Moving forward, | will focus on incorporating explicit teaching of life competencies into my lessons.
This approach will help ensure that all students, regardless of their starting point, have the tools they
need to thrive both academically and personally. | will use what I've learned and incorporate the
teaching of life competencies into the planning of my lessons to support student development more
effectively. Right now, we're just starting our journey with life competencies. However, next year, we
plan to expand and integrate life competencies more widely into both Primary and Secondary

curriculum.

About Camtree

Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice
research in education. Based at Hughes Hall, University of Cambridge, Camtree draws on high-quality
research from around the world to support educators to reflect on their practice and carry out
inquiries to improve learning in their own classrooms and organisations. The outcomes of these
inquiries, once peer reviewed, can be published within the Camtree digital library under a Creative
Commons Licence (CC-BY 4.0). You can find out more about Camtree and its digital library

at www.camtree.org.

About the ISP-Camtree Life Competencies Project

The International Schools Partnership partnered with Camtree on a project to provide insights into
learning, teaching, and assessment to improve existing practice and to create a research-informed,
inquiry-driven educational ecosystem to support teachers at all ISP Schools in further developing the
ISP Life Competencies Model. Teachers involved in the project participated in Research Lesson
Studies to explore and develop their practice related to life competencies.
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