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Abstract

Background and purpose: Developing a growth mindset—the belief that abilities and intelligence can
be improved through effort and persistence (Dweck & Yeager, 2019)—is increasingly recognized as
essential for student success. While teamwork is known to enhance communication, resilience, and
problem-solving skills, limited research has examined how collaborative English lessons specifically
support growth mindset development in secondary classrooms.

Aims: This study investigated how structured teamwork in English lessons fosters growth mindset
traits such as perseverance, willingness to learn from mistakes, and reflective thinking among 8th-
grade students (aged 13-14 years).

Study design or methodology: The intervention comprised four English lessons delivered to one 8th-
grade class in Kazakhstan (N = 13). Students were divided into four groups and engaged in problem-
solving and team-building activities designed to encourage collaboration and reflection. Data were
collected through teacher observations, post-lesson student feedback forms, and semi-structured
interviews with five students. Teacher reflections were analysed thematically to identify changes in
engagement, communication, and mindset indicators.

Findings: Teamwork promoted social cohesion, communication, and leadership across attainment
levels. Students gradually became more supportive and confident, with many actively sharing ideas
and assuming leadership roles. Teacher observations and student feedback revealed evidence of
growth mindset development, including greater perseverance and viewing mistakes as learning
opportunities. However, some groups experienced challenges such as social exclusion and uneven
participation, highlighting the need for careful team composition and facilitation.

Conclusions, originality, value and implications: Team-based English lessons can effectively nurture
growth mindset by creating supportive environments that reduce fear of failure and encourage
reflective learning. Successful implementation requires coherent lesson design, clear roles, balanced
team formation, and simplified assessment tools. These findings offer practical guidance for educators
seeking to integrate collaborative strategies to build resilience, confidence, and a growth mindset in
language classrooms.
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Context

The subjects of the study are 13-14 aged students, studying at one of the intellectual schools in
Astana, Kazakhstan. The study was conducted by English language teachers who explore the effect of
teamwork on growth mindset. Since the collaborative learning is an inseparable aspect of growth
mindset, teachers found it necessary to examine this issue.

Overall aims of lesson study

The study explored the impact of teamwork on students’ growth mindset focusing on
communication, critical thinking, and reflection skills. These skills are considered key components of a
growth mindset. By communicating with others and learning from the mistakes, students can grow
and improve themselves. During the four lessons, students were supposed to stay in the same groups.
They had a chance to reflect on what they had learned and skills improved. Having applied this
approach, teachers aimed to create the environment where the students would learn from their
actions and communication with teammates.

Motivation/need for this lesson study & review of existing approaches

In recent years, there has been an increasing amount of literature on growth mindset, where this
outlook has been defined as an ability to develop intellectually and make improvements. Capacities
such as inner motivation, coping with challenges, and resilience are a sign of growth mindset (Dweck
& Yeager, 2019). It is stated that students’ mindset may improve depending on the school
environment and individual characteristics of students (Dweck & Yeager, 2020). Past teaching
practices considered making mistakes as failure (Patterson, 2022). In contrast, modern teaching
theories perceive student setbacks as indicators of identifying areas for improvement. The growth
mindset focuses on the idea that it is possible to improve one’s ability and intelligence through hard
work and commitment. When teams embrace this mindset, they all as a team get the sense that they
can always improve. This helps to create a culture where every member of the team feels they can
learn from mistakes, try new methods, and provide constructive feedback to each other (Bradley et al,
2021). According to Dweck and Yeager (2019), group settings may have a positive effect on student
well-being, decreasing the fear of misevaluation. This setting leads to successful peer feedback and
being a responsible group member. On the other hand, they emphasized that growth depends on the
assigned tasks, relationships between group members, and the classroom environment. Therefore, we
initiated a series of lessons with secondary school students to see the correlation between teamwork
and growth mindset.

Regarding our school context, it is common when students elude challenges and work with high
achievers. Their non-active participation refrains them from becoming confident and critical-thinking
students. Moreover, challenges lead to reduced motivation, which is a sign of a fixed mindset.
Students endorsing growth mindset perform adaptive reactions and consider setbacks controllable.
According to Vestad and Bru (2024), constant teacher support may lead to positive results such
as increased motivation and performance. Teacher support is of particular importance at secondary



school since students are challenged academically more at this stage. However, based on the meta-
analyses, the development of growth mindset depends on long-period extended class practice rather
than short-period practices, for instance, teamwork (Rammstedst, et al., 2022; Sik, et al., 2024).
Similarly, Vestad and Bru (2023) pointed out the effectiveness of long-term interventions stating that
short-term interventions, one-time exposure, are ineffective. This experience is not likely to change
the way students learn and foster growth mindset. In the same vein, Patterson (2022) critiques short-
term interventions which do not have continuous exposure with repeated reinforcement. He states
that some teachers decorate their classrooms with posters and pictures which are sometimes
products of one-time intervention. However, Yeager and Dweck (2020) support the idea that if the
short-period practices are designed thoroughly then it may result in a positive outcome.

English language teachers initiated a series of lessons practicing teamwork activities combining
with growth mindset approaches. The focus of the lessons was on collaborative practice — applying a
variety of tasks designed specifically for groupwork. The lessons were conducted in one grade 8 class.
The other teachers who had similar issues in their classes observed the lessons.

The main purpose of the study was to improve communication, critical thinking, and reflection
skills, which are the main aspects of growth mindset. By reviewing literature, it was clear that applying
well-designed tasks and short-term interventions may result positively.

Focus and research questions

Research question: How can we foster a growth mindset in Grade 8 English lessons through
teamwork?

Focus: The study focused on how teamwork and purposefully designed collaborative tasks (such as
Jigsaw Reading, poster creation, teamwork activities and peer feedback) could help students develop
collaboration skills and the confidence to view mistakes as a natural and valuable part of the learning
process.

Rationale: Previous classroom observations suggested that some students tended to dominate group
work, while others withdrew and contributed minimally. This imbalance often limited meaningful
collaboration and left weaker students reluctant to take risks for fear of making mistakes. Since a key
element of growth mindset is recognising mistakes as valuable opportunities for learning, the team
aimed to explore whether a Lesson Study approach—centred on structured teamwork—could both
distribute participation more equitably and create a classroom culture where errors were normalised
as part of the learning process.

Initial Hypothesis: If tasks were structured to require contributions from all group members (e.g.,
through designated roles, shared outputs, and joint presentations), then:

e Strong students would learn to share leadership, while also developing resilience by
recognising mistakes as a natural part of learning;

e Average students would be more willing to take initiative, gaining confidence that even partial
or imperfect contributions are valuable;



Weaker students would feel valued and included and begin to see that persistence and
effort—rather than immediate success—are key to progress.

Lesson study plan and activities

Plan:

A sequence of four research lessons (delivered as double lessons of 40 minutes each) was

designed. The thematic focus was on food and its history, nutrition and impact on health, and cooking,

with students gradually building a collaborative poster and presenting their work on the last lesson.

Activities:

Research Lesson 1 (RL1): Introduction of new content through Jigsaw Reading; collaborative
work on the first section of the poster (origins, history, cultural significance of one type of
food).

Research Lesson 2 (RL2): Expansion of food- and nutrition-related vocabulary; discussion of
food and health; work on the second section of the poster (impact of food on health).
Research Lesson 3 (RL3): Focus on cooking-related vocabulary; completion of the poster;
teamwork activity.

Research Lesson 4 (RL4): Final team presentations of posters and peer feedback activity, with
an empbhasis on collaborative reflection and constructive evaluation.

Data Collection: Lesson observations focusing on case students, post-lesson teacher
discussions, students' reflection, and short student interviews.

Choice of and rationale case students

Case Student 1 — Strong Student:

Profile: B1+ level; confident with vocabulary and grammar; speaks fluently. Highly motivated
and competitive, though sometimes hesitant about making mistakes. Often takes leadership
roles in group work, helps peers, but can dominate discussions.

Rationale for selection: Represents high-achieving learners. The study aimed to see how
teamwork structures and a growth mindset focus could help such students share leadership
more effectively and model productive learning behaviours for peers.

Case Student 2 — Average Student:

Profile: B1 level; copes well with standard tasks but struggles with more complex ones. Does
not usually take initiative in group work, prefers to follow others’ ideas. Motivation is
moderate and highly dependent on interest in the topic and classroom atmosphere.
Rationale for selection: Represents the majority of the class. Tracking this student allowed the
team to see whether structured teamwork encouraged “average” learners to become more
active participants and build confidence.



Case Student 3 — Weak Student:

o Profile: A1-A2 level; limited vocabulary, frequent grammatical errors, struggles to produce
extended speech. Motivation is low and inconsistent. Tends to remain passive in groups and
disengage when feeling unimportant.

e Rationale for selection: Represents lower-achieving learners. The study examined how
teamwork and growth mindset principles could help weaker students feel included, contribute
meaningfully, and develop greater self-belief.

Assessment of how each student would have progressed if we had taught the
usual/previous curriculum for these lessons

If these lessons had been taught using the usual curriculum approach (without the specific Lesson
Study adaptations focusing on teamwork and growth mindset), the expected outcomes would have
been as follows:

Distribution across case student groups (based on class list):

e (Case Student 1 (Strong) — 3 students total
e (Case Student 2 (Average) — 7 students total
e (Case Student 3 (Weak) — 3 students total

o Total: 13 students

Predicted progress:

e Number expected to achieve the overall learning goals: 8 students
e Number expected to exceed the overall learning goals: 3 students
e Number expected to still be struggling and requiring further support: 2 students

Research Lesson 1 (RL 1)

Aims of RL1

e Tointroduce students to the topic of a superfood (pistachio), its origins, health impact, and
cultural significance.

e To develop reading comprehension and information-sharing skills through the Jigsaw Reading
method.

e To expand food-related vocabulary and apply it in a group task.
e To promote teamwork and collaborative learning while synthesizing information.

e To begin designing the first section of a collaborative poster, focusing on the origin, history,
and cultural importance of the chosen food.

The lesson aimed to introduce students to the concept of a superfood, specifically pistachios, by
exploring its origins, health benefits, and cultural significance, while simultaneously developing



students’ reading comprehension, vocabulary, and collaborative skills through the Jigsaw Reading
method.

Each research cycle consisted of a double lesson. In the first part, students participated in a team-
building activity (“Tower Building”), during which they constructed a structure using limited materials.
This activity was intentionally designed to foreground teamwork, problem-solving, and
communication, as well as to create opportunities for students to experience mistakes as a natural
part of the learning process. Following this, students read and discussed quotes emphasizing the value
of mistakes in learning and selected the one that best reflected their team experience. These
introductory activities helped students develop an understanding of growth mindset principles and
established a clear rationale for the subsequent focus on collaboration during the academic task.

Before the Jigsaw Reading task, students were randomly reorganized into new groups to
encourage collaboration beyond their usual teams and to observe how their growth mindset
supported interaction in unfamiliar group settings. Students were first assigned to expert groups, with
each group responsible for one aspect of the same superfood (pistachio), such as its history,
production, nutritional value, cultural role, or use in cooking.

In their expert groups, students read short texts related to their assigned aspect, matched
highlighted vocabulary with definitions, and discussed key points. They were then reorganized into
home groups, where each student shared their expert knowledge and collaboratively completed
summary tables, ensuring that all group members gained a comprehensive understanding of the
pistachio topic.

In the second part of the double lesson, following a group discussion, students selected a
superfood that they would investigate in subsequent lessons. Each team collaboratively agreed on
their chosen superfood and began exploring it using the same framework applied to pistachios,
including its history, health benefits, cultural significance, and use in cooking. Students discussed the
historical background of their chosen superfood and negotiated which information was most relevant
and appropriate to include in the poster. Based on these discussions, they designed the first section of
a collaborative poster by summarizing the history of the selected superfood in three to four
sentences, highlighting its cultural significance, and adding relevant visual elements. The lesson
concluded with a whole-class discussion in which students shared one key learning outcome and one
remaining question.

Predictions for each case student at two/three points mid lesson and end of lesson

e (Case Student 1: With a B1+ proficiency level and high motivation, Student 1 was expected to
read and understand the text confidently, quickly master the vocabulary, and actively
contribute to both expert groups (where students worked on one specific aspect of the
superfood) and home groups (where students shared their expert knowledge with peers). By
the middle of the lesson, they were predicted to lead the group discussion, sometimes
dominating peers, but also assisting weaker members. By the end of the lesson, they were



expected to complete their information table with accuracy and provide leadership in
summarizing facts during the plenary.

e (Case Student 2: Student 2, at B1 proficiency, was expected to cope with the reading but need
extra time for vocabulary. In expert groups, they were predicted to understand most of the
text with some peer support. By the middle of the lesson, they would likely share at least one
fact in home groups but not take the initiative. By the end, they were expected to contribute
to the information table with moderate accuracy, though still relying on stronger peers for
validation.

e (Case Student 3: With an A1-A2 proficiency level, Student 3 was expected to face challenges
with vocabulary and extended sentences. It was predicted that they might stay passive during
expert group reading and need translation or peer support. By the middle of the lesson, they
would likely provide minimal contribution in the home group. By the end, they were expected
to complete only part of the table, possibly focusing on simple facts (e.g., food origin) while
avoiding more complex details.

Observations of case students

This section presents observations of the three case students, comparing predicted and actual
learning behaviours at key stages of the lesson. The analysis highlights what these observations
revealed about students’ learning and informed subsequent instructional decisions in Research Lesson
2 (RL2).

e Case Student 1: As predicted, Student 1 read fluently, explained vocabulary to peers, and
actively led both expert and home groups. By chance, the group was composed of strong
learners, which meant they worked quickly and cohesively. All three members of home groups
in the Jigsaw activity were highly engaged and often tried to take leadership roles, which
created an energetic and competitive atmosphere. Student 1 remained especially active,
contributing ideas and helping maintain the group’s pace.

e Case Student 2: Student 2 needed additional time to work with the vocabulary but was able to
understand the main points of the text. In the home group, they shared their part briefly but
did not expand on ideas. It was observed that they preferred to complete their section of the
task quickly, give an answer, and then step back from the discussion rather than stay fully
engaged. While not entirely involved in teamwork, they still contributed essential information
that allowed the group to move forward.

e Case Student 3: Student 3 struggled with vocabulary and often asked peers for explanations.
In the expert group, he underlined words but did not provide much interpretation. In the
home group, he contributed one short fact (“Pistachio is from Middle East”) but otherwise
stayed silent. In the plenary, he avoided speaking. The observation confirmed that he needed
differentiated scaffolding to stay engaged.

Student Interview Feedback on RL1

e (Case Student 1: Reported that the task was manageable and actively contributed to the
group. They noted, “If the whole team works together, then completing the task becomes



much easier and more fun.” This highlights their recognition of teamwork as both efficient and
enjoyable.

Case Student 2: Completed their part quickly but preferred not to stay fully engaged in group
interaction. Their comment, “Work alone is more comfortable for me,” reflected a personal
preference for individual work over collaboration, even though they still made a contribution.
Case Student 3: Needed more support with vocabulary but benefited from hearing
explanations from peers. They explained, “Because when | work with team, | can understood
information better,” showing that collaboration helped them process and retain new
information.

Research Lesson 2 (RL 2)

Aims of RL2

To expand vocabulary related to nutrition and healthy eating.
To discuss the impact of food on health through classroom activities and a short video.

To apply new knowledge in a collaborative mini research task and integrate findings into the
poster.

RL2 consisted of a double lesson. In the first part, students completed vocabulary and listening

tasks to vocabulary on the topic of food and its impact on health while working in their established

home groups. They worked in the same groups. The teacher provided scaffolding sheets and

glossaries to support weaker group members. In the second part, students gathered and shared

information about nutrition and health benefits of their chosen food, contributing to a group

discussion and clarifying concepts with peers. Through group discussion, they clarified key concepts,

synthesized the information, and added health-related content to their collaborative poster by writing

simple sentences and including supporting visuals. The lesson concluded with a plenary discussion

where students shared one new fact they had learned and reflected on teamwork.

Predictions for each case student at two/three points mid lesson and end of lesson

Case student 1: Predicted to complete vocabulary and discussion tasks with ease, actively
contributing and supporting others in their group. Expected to lead in the mini research stage,
guiding peers on how to add health-related information to the poster. By the end of the
lesson, anticipated to demonstrate strong leadership and accurate use of target vocabulary.
Case student 2: Predicted to complete vocabulary exercises with moderate accuracy but
require extra time and peer validation. During group discussions, expected to provide short
answers but remain relatively passive. In poster work, predicted to contribute minimally
without prompting, though capable of completing their assigned part.

Case student 3: Predicted to struggle with new vocabulary but engage more effectively due to
scaffolding strategies (glossary of key words with definitions/translations available to each
group). By mid-lesson, expected to ask for peer support and clarify simple concepts. By the
end, anticipated to add at least one concrete piece of information to the poster,
demonstrating improved engagement compared to RL1.



Observations of case students

e Student 1: As predicted, Student 1 handled the vocabulary and listening tasks confidently and
was very comfortable in their group. They not only led the research stage but also created a
supportive atmosphere, frequently checking teammates’ understanding and asking clarifying
guestions themselves. Their active but balanced participation highlighted progress in using
leadership for group benefit rather than domination.

e Student 2: Student 2 completed vocabulary tasks but showed only partial engagement during
discussion. It was observed that they preferred to finish their part quickly and then withdrew
from active collaboration, similar to RL1. However, a key development was that they
supported Student 3 by explaining vocabulary and prompting contributions. Despite their
limited enthusiasm, their guidance helped sustain the group’s progress.

e Student 3: Student 3 showed increased engagement compared to RL1. They used the
provided scaffolding sheet actively and frequently asked Student 2 for clarification. During
poster work, they contributed short sentences, added simple health-related information, and
drew visual elements to illustrate their points. While their accuracy was limited, their
willingness to participate improved, and their involvement in the group discussion was
noticeable than in RL1.

Student Interview Feedback on RL2

e (Case Student 1: “The lesson was interesting. | liked that everyone in the team worked
together and helped each other. We also tried to use the new words a lot.”

e (Case Student 2: “One member of our team couldn’t take part much because of language
problems, but our team helped them.”

e (Case Student 3: “The team helped me during the task and supported me, so it was easier to
do the work.”

Research Lesson 3 (RL 3)

Aims of RL3

e To expand students’ cooking-related vocabulary and develop self-study skills.

e To apply vocabulary in practical tasks, describing recipes and cooking processes.

e To promote teamwork and collaborative learning through sharing favourite dishes and
completing poster tasks.

e To continue developing the collaborative poster, adding a cooking section with recipes,
preparation steps, and visuals.

RL3 consisted of a double lesson. In the first part, students worked individually to choose one of
their favourite dishes and study its recipe and cooking process. They completed vocabulary exercises
to learn cooking-related terms, including verbs and ingredients. In the second part, students
collaborated in their home groups to explore how their chosen food is used in cooking and



contributed their findings to a collaborative poster. Each team wrote short descriptions of recipes and

steps and included visuals to illustrate the dishes. The lesson concluded with a discussion where

students shared one new cooking word or technique they had learned and reflected on teamwork.

Predictions for each case student at two/three points mid lesson and end of lesson

Case student 1: Student 1 was predicted to complete the cooking vocabulary and discussion
tasks with ease, actively contributing and supporting others in their group. They were
expected to lead discussions about recipe preparation, guiding peers on how to describe
cooking steps and add visuals to the poster. By the end of the lesson, Student 1 was
anticipated to demonstrate strong leadership, ensure all group members were involved, and
accurately use the target vocabulary in describing recipes.

Case student 2: Student 2 was predicted to complete the vocabulary exercises with moderate
accuracy and sometimes rely on peer support. During discussions, they were expected to
share basic information about their chosen recipe, gradually increasing their participation as
the lesson progressed. By the end of the lesson, Student 2 was anticipated to contribute
essential points to the poster, including cooking steps and visuals, showing signs of increased
engagement and confidence through teamwork.

Case student 3: Student 3 was predicted to struggle with cooking-related vocabulary and
extended instructions but engage more effectively with scaffolding support from peers and
provided materials. The provided materials consisted of a vocabulary sheet with definitions
and example sentences, placed face down so that students could refer to them if needed,
allowing Student 3 to use them selectively. By mid-lesson, they were expected to ask for
clarification and contribute simple facts about the recipe. By the end of the lesson, Student 3
was anticipated to contribute more independently and with less reliance on peer prompting
than in RL2, adding at least one concrete cooking step and a visual element to the poster.

Observations of case students

Case Student 1: As predicted, Student 1 finished the vocabulary and discussion tasks easily
and took a leading role in the group. They helped the team turn recipe instructions into simple
steps for the poster and suggested visuals. During the lesson, there were some lively
discussions in the team, but Student 1 helped everyone listen to each other and take turns
sharing opinions. They made sure all team members could join in, showing good leadership
and teamwork.

Case Student 2: Student 2 completed the vocabulary exercises with moderate accuracy and
sometimes needed help from peers. During discussions, they shared basic information about
their chosen recipe and took part in active group discussions. By the end of the lesson,
Student 2 contributed essential cooking steps and a visual to the poster. Their participation
was noticeably more active than in earlier lessons, showing growing confidence and
engagement through teamwork.

Case Student 3: Student 3 showed higher engagement compared to previous lessons, though
they still faced some language difficulties. When asked direct questions, their responses were
longer to formulate, but they actively participated in discussions and in adding content to the
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poster. With support from peers, they contributed short sentences about recipe steps and
drew simple visuals, showing noticeable improvement in involvement and confidence within
the team.

Student Interview Feedback on RL3

e (Case Student 1: “It was fun to work in a team and learn new cooking words. | liked helping the
team add steps and pictures to the poster. Even when we had some disagreements, we
listened to each other and solved them together, which made it easier to finish the work.”

e (Case Student 2: “l worked actively in the team, helped with the poster, looked for
information, and talked with my teammates.

e (Case Student 3: “The team helped me understand the words and steps. | could write and draw
something on the poster, and working together made it easier to finish the task.”

Research Lesson 4 (RL 4)

Aims of RL4

e To work collaboratively and present a poster as a team.
e To give constructive feedback to peers on their presentations.

RL4 consisted of a double lesson. The lesson began with a warm-up activity: students were given
typical problems in teamwork, such as unequal participation or disagreements about task roles and
had a set time to discuss and develop solutions in their groups. This activity encouraged collaboration
and prepared students for the main task. The main part of the lesson focused on poster presentations:
each group presented their collaborative poster to the class, explaining their chosen food, its cultural
and health significance, and the cooking section they had prepared. After each presentation, peers
provided constructive feedback, highlighting strengths and suggesting improvements. The lesson
concluded with a reflection on teamwork, communication, and problem-solving skills, emphasizing
learning from feedback and collaboration.

Predictions for each case student at two/three points mid lesson and end of lesson

e (ase Student 1: Student 1 was predicted to take a leading role in their group, coordinating the
discussion, guiding peers in developing solutions, and structuring the presentation. They were
expected to model effective communication, encourage all group members to contribute, and
provide clear and constructive feedback to other teams. By the end of the lesson, Student 1
was anticipated to demonstrate strong leadership, articulate problem solutions clearly, and
actively participate in peer evaluation.

e (ase Student 2: Student 2 was predicted to participate actively in discussions but might need
prompts to contribute ideas for solving the “team problems”. They were expected to share
some points during the presentation and assist peers with preparing visual or spoken
elements. In providing feedback, Student 2 was anticipated to give basic constructive
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comments while observing other teams’ solutions. Their engagement was expected to
improve compared to earlier lessons due to the structured task.

e (ase Student 3: Student 3 was predicted to require scaffolding and peer support during group
discussions and preparation. They were expected to contribute simple ideas and participate in
the presentation with guidance. While their feedback to peers might be limited, they were
anticipated to engage in observing other teams and learning from the discussion, showing
gradual growth in confidence and teamwork skills.

Observations of case students

e During RL4, Case Student 1 continued to demonstrate strong leadership during the poster
presentation stage. They took responsibility for structuring the group’s presentation, the
observer noted that Student 1 outlined the sequence of the presentation, assigned speaking
roles, and verbally signalled transitions between sections. During the presentation stage,
Student 1 articulated the group’s ideas confidently and encouraged peers to contribute.
When providing feedback to other teams, they offered clear and constructive comments,
demonstrating effective communication and active engagement in peer evaluation.

e |n RL4, Case Student 2 participated actively in group discussions, although occasional prompts
were needed to encourage idea-sharing during the problem-solving task. During the
presentation, Student 2 contributed by explaining selected points and supporting peers with
visual and spoken elements. When observing other teams, they provided basic but relevant
feedback, reflecting growing confidence and engagement compared to earlier lessons.

e (Case Student 3 required scaffolding and peer support during group discussions and
preparation, as predicted. With guidance, they contributed simple ideas during the warm-up
task and participated in the presentation by sharing brief points alongside peers. Although
their feedback to other teams was limited, they remained attentive during presentations and
discussions, demonstrating gradual growth in confidence, teamwork skills, and willingness to
engage.

Student Interview Feedback on RL4

e (Case student 1: “In our team, | felt | could guide the presentation and help everyone share
their ideas. | helped organise the order of speaking and make sure everyone contributed.
Seeing my team listen to me and use some of my suggestions on the poster made me more
confident.”

e (Case student 2: “I think our team could have worked even faster at the start, but helping
organise tasks and giving roles made the work go smoothly. | felt more confident taking part
and even tried to lead parts of the presentation, which | hadn’t done before.”

e (Case student 3: “I liked working in a team because my classmates supported me during the
problem-solving and presentation tasks. It was interesting, and | want to do this kind of
activity again because | could share my ideas and learn from others.”
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Findings

Through this research, we found that teamwork in English lessons had a significant positive
impact on the case students’ learning and mindset development. Students became more engaged,
confident, and willing to take risks, showing clear signs of a growth mindset such as persistence,
viewing mistakes as learning opportunities, and increased collaboration. Several students who were
initially passive began to take on leadership roles and contribute more actively during group tasks.
However, we also observed challenges, including unequal participation and moments of social
exclusion, which highlighted the need for careful team composition and stronger teacher facilitation.
As a result, in future lessons with this class, | will be more intentional in forming balanced teams,
assign clear roles within groups, include regular reflection activities, and closely monitor group
dynamics to ensure all students are supported. When applying this curricular sequence to other
classes, | will integrate teamwork more consistently, simplify assessments to focus on effort and
collaboration, and explicitly teach teamwork and growth mindset strategies from the beginning. These
changes aim to create a more inclusive, reflective, and growth-focused learning environment for all
students.

Post RLS student assessments and comparative table

Total students Total students Total students still
achieving overall exceeding the overall struggling and
learning goals of the goals of the RLS requiring further
RLS support/teaching
a. Likely outcome 8 3 2
predicted if we had
taught as we always
have done
b. Outcome at end of 9 3 1
lesson study
b minus a = 1 0 -1

The post-RLS assessment results suggest that the lesson study had a positive impact on student
learning. Compared to the predicted outcomes, one additional student achieved the overall learning
goals, while the number of students requiring further support decreased by one. This indicates that
our initial predictions were slightly conservative rather than the post-lesson assessment being overly
generous. The stability in the number of students exceeding the learning goals suggests that the RLS
particularly benefited borderline or struggling learners rather than simply extending high-achieving
students. These figures point to the value of the instructional strategies used during the lesson study
and suggest that similar approaches—especially those supporting lower-attaining students—are
worth embedding and exploring further in future teaching cycles.
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Any resource or approach that you created or trialled

As part of this lesson study, we developed and trialled a "Team Reflection Sheet" (Appendix 1) a
simple yet structured resource designed to promote student reflection on both teamwork and
individual mindset. The sheet included prompts such as “What did | contribute to the group today?”,
“What challenge did our team face, and how did we overcome it?”, and “What mistake helped me
learn today?”. The purpose of this tool was to help students become more aware of their growth,
their role in the group, and to encourage a positive attitude toward effort and mistakes. It was used at
the end of each lesson to guide short written reflections, which were then used by teachers to assess
changes in mindset and collaboration skills over time. This resource could easily be adapted and used
by other teachers across subjects to encourage metacognitive thinking, foster a growth mindset, and
support more effective teamwork in the classroom.

Significant quotations

Interviews with students after each lesson showed that they became more confident, more
active, and more willing to work in a team. Step by step, they also started to see challenges as a
chance to learn and grow, which shows the development of a growth mindset.

After the first lesson, students mentioned that they enjoyed teamwork. Case Student 1 said: “The
lesson was interesting. | liked that everyone in the team worked together and helped each other. We
also tried to use the new words a lot.” Case Student 2 noted: “One member of our team couldn’t take
part much because of language problems, but our team helped them.” Case Student 3 added: “The
team helped me during the task and supported me, so it was easier to do the work.” These quotes
show that students already valued support and collaboration.

In the following lessons, they became even more involved. Case Student 1 explained: “Even when
we had some disagreements, we listened to each other and solved them together, which made it easier
to finish the work.” Case Student 2 shared: “l worked actively in the team, helped with the poster,
looked for information, and talked with my teammates.” Case Student 3 said: “The team helped me
understand the words and steps. | could write and draw something on the poster, and working
together made it easier to finish the task.” These reflections highlight higher engagement and the
feeling that everyone could contribute.

By the end of the study, the changes were more visible. Case Student 1 admitted: “Before,
sometimes | was afraid to share my ideas, but this time my team listened to me and highlighted my
ideas as bright, and some of them were even used in the poster. That gave me more confidence.” Case
Student 2 reflected: “Before, | was afraid to take the lead, but now | saw that giving roles and helping
organize the work made our teamwork more effective.” Case Student 3 concluded: “/ liked working in a
team because my classmates supported me. It was interesting, and | want to try this kind of activity
again.”
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Overall, students became more confident, learned to take responsibility, and noticed that
teamwork helped them overcome challenges. This shows not only improvement in collaboration skills
but also growth in their growth mindset: they started to see mistakes, different opinions, and new
roles as a natural part of learning and as opportunities to improve.

Changes to practice

Based on our observations and findings, we made several key changes to our teaching practice.
We began forming more balanced and inclusive teams with clearly defined roles to address issues of
unequal participation and social exclusion. We also incorporated regular reflection activities, such as
using the Team Reflection Sheet, to encourage students to think critically about their learning and
teamwork. After implementing these changes, we collected additional evidence through student
feedback and teacher observations, which showed improved collaboration, increased student
confidence, and a stronger growth mindset. The biggest impact was that students became more
engaged and willing to take risks, viewing mistakes as valuable learning opportunities rather than
failures. The most significant change to our subsequent teaching is a stronger emphasis on structuring
teamwork thoughtfully and integrating reflection consistently, ensuring that all students have the
support and space to develop both their academic skills and growth mindset.

Reflective evaluation

This Research Lesson Study (RLS) had several strengths, particularly in how teamwork activities
effectively fostered a growth mindset, increased student engagement, and developed communication
and leadership skills. The structured reflections and collaborative lesson planning also contributed to
deeper insights into student learning. However, there were some disappointments, such as challenges
with unequal participation and social exclusion within teams, which required careful attention.
Changes were made in subsequent lessons. Group roles were assigned more deliberately, and team
composition was adjusted to ensure more balanced participation. Additional teacher monitoring and
structured reflection were also introduced to support inclusion and encourage equal contribution
from all students. The support from colleagues through collaborative planning and shared
observations was invaluable in conducting the study successfully. External challenges included
managing time constraints during lessons and balancing curriculum demands alongside new teaching
approaches. Developing our practice through RLS pushed us to think more critically about lesson
design and student dynamics, which was a new and sometimes demanding process. If we were to do
this again, we might focus more on early team-building and clearer role assignments from the start.
For others conducting Research Lesson Study, our advice is to prioritize collaboration, remain flexible,
and embrace ongoing reflection. Overall, this RLS deepened our understanding of how teamwork can
be harnessed to nurture a growth mindset, and it highlighted the importance of thoughtful planning
and inclusive practices in fostering meaningful student learning.
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Ethical considerations and relationships

To ensure ethical procedures, the students and their parents were informed about the aims of
the study, the process and its potential outcomes. Moreover, they were informed about the voluntary
participation in the interview. To avoid favourable responses from the students and bias, the students
were interviewed by other member from the research group. These actions led to an open
atmosphere and increased the research data validity. To adhere to the school’s safeguarding and e-
policies, the researchers did not collect any personal data and students’ photos. The researchers
guaranteed the anonymity. To comply with the child protection policy, the researchers ensured the
students” wellbeing and their safety during the whole research process.

Making the lesson study findings public

The findings of this lesson study can be shared beyond our immediate teaching team to
contribute to wider professional learning. This could include uploading the report to the school
platform, sharing via Camtree, presenting at conferences, or publishing in educational journals or
networks. Making the findings public allows other teachers to benefit from the approaches, resources,
and insights developed, particularly regarding teamwork and fostering a growth mindset.

Next steps

Our next steps involve continuing to refine and expand the use of teamwork to foster a growth
mindset, as this initial inquiry has shown promising results. We plan to deepen the focus on building
reflective habits among students, helping them become more aware of their learning processes and
mindset development. Additionally, we aim to explore strategies for improving inclusivity and
balanced participation within teams to address the challenges identified. While the core focus on
growth mindset and teamwork will remain, we are also considering broadening the inquiry to include
how these approaches impact other skills such as critical thinking and creativity in English lessons.
Ultimately, we want to ensure that the positive changes in student engagement and mindset are
sustainable and transferable across different classes and subjects.
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Appendix 1

The Team Reflection Sheet was used at the end of each lesson to encourage students to reflect on
their teamwork, contributions, challenges, and learning. It supported the development of
metacognitive skills, a growth mindset, and effective collaboration, and can be easily adapted for use

across subjects.

Team Reflection Sheet

Name:

Date:

1. What did | contribute to my team today?

(Example: Ideas shared, helped solve a problem, encouraged others)

2. What challenge did our team face, and how did we overcome it?

(Example: Disagreement, time management, unclear roles)

3. What mistake did | or my team make, and what did | learn from it?

(Example: Tried a new idea that didn’t work, forgot instructions)

4. How did working in a team help me learn today?

(Example: | understood better after discussing, | felt more confident)

5. What can | do differently or better in the next teamwork activity?
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