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CASE STUDY REPORT

Raising attainment in writing with ISP tools: Raising attainment
plans and pupil progress meetings
Trish Gavins

This study was originally published in 2009 as part of the 'What Works Well' initiative, part of the National

Strategies for Education in England.

Abstract

Background: The purpose of the study was to measure the impact of pupil progress meetings on pupil
learning, teaching, and school organization and leadership.

Aims: The main aim is to use Pupil Progress Meetings to identify and address barriers to learning, raise
expectations of pupil progress, and ensure that pupils are making at least 3 points of progress in their
learning.

Methods: The participants included the Head of School Improvement, Headteacher, Middle Leader,
National Strategies Consultant, Senior Leadership Team, School Improvement Partner, Subject Leader,
Support Staff, Teacher, and Nursery Staff. Methods used included modelling, leadership enquiry,
systematic CPD, tracking, and pupil progress meetings to measure progress and impact on pupil
learning.

Findings: The main findings are that effective pupil progress meetings have had a positive impact on
pupil learning, teaching, and school organization and leadership. CPD sessions, resources, and
networking opportunities have been used to ensure that pupil progress meetings are having an impact
across the local authority.

Implications: The findings of this case study suggest that effective pupil progress meetings can have a
positive impact on pupil learning, teaching, and school organization and leadership. This includes
improved APS progress, raised standards, increased engagement with pupils, and distributed leadership.

This abstract was generated by Camtree using a large language model (LLM) and added to the original report in 2023.

Keywords: Primary education; Assessment and target setting; Leadership; Communication, language and literacy;

English - writing
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Introduction
Who might find this case study useful?

•  Head of school improvement
•  Headteacher
•  Middle leader
•  National Strategies consultant
•  Senior leadership team (SLT)
•  SIP (School Improvement Partner)
•  Subject leader
•  Support staff
•  Teacher

Description
What specific curriculum area, subject or aspect did you intend to have impact on?

•  Assessment and target setting
•  Leadership
•  Communication, language and literacy
•  English - writing

How did you intend to impact on pupil learning?

Staff came to the Pupil Progress Meetings (PPMs) prepared to talk about the impact of classroom practice and
interventions for children in their class.  Staff were also asked to clarify any barriers to learning for their cohort
and steps that had been taken to address these.  There was also a requirement to discuss specific children and
specific steps that had been taken to move these children on.

The above information was collated by the Head teacher and the Literacy Subject Leader to feedback at a
subsequent staff meeting / Professional Development Meeting.  Therefore, specific good practice within one year
group was disseminated school-wide to impact on pupil learning and any barriers to learning at a Key Stage /
whole school level could be identified and addressed.

As the year progressed the Pupil Progress Meetings honed in on specific children so that there was an
expectation that staff would be able to talk about why certain children had made accelerated progress and why
certain children had 'plateau-ed', the teaching strategies already employed to address this 'plateau-ing' and the
specific future next steps to ensure progression. Agreed actions to be taken were written up and disseminated to
all staff involved with an expectation that actions would be followed up in the next half- termly meeting. (N.B.
Writing PPMs are every half-term, with Reading and Mathematics termly.)

What were your success criteria?

•  As a result of the meetings, teachers are clear about specific points for action – in terms of Quality
First Teaching and interventions – for specific children/groups.
•  Raised expectations of pupil progress.
•  To ensure that pupils who are falling behind are quickly identified and that actions are taken to get
them back on track.
•  APS progress is at least 3 points – Y1 to Y6 – with an expectations of at least 4 APS in Year 2 and 6
•  to 'hit' floor target for Writing / English.
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What information or data did you use to measure progress towards your success criteria?

•  CVA data
•  Data comparison of cohorts
•  Learning walks / study visits
•  Logs or interviews
•  Periodic teacher assessment
•  Test results

Describe the CPD approaches you used

Modelling: Development of Pupil Progress Meeting pro-formas showing cumulative data (see attachment below).
Consultant modelled first round of PP meetings, then Headteacher took over leading the PP meeting at first in
partnership, then fully.

Leadership enquiry: Disseminating school practice at an ISP Network Meeting.

Other: Follow up PP meetings by monitoring the actions that have been taken by all staff, including managers
supporting implementation of the agreed actions e.g. SENCo, Inclusion Manager, Deputy, Subject coordinators.

Who provided you with support?

•  Local authority staff
•  Middle leader
•  Senior management
•  Subject leader

How were you supported?

Joined up support – literacy/numeracy consultants, SIO, ISP consultant, school leadership worked together,
meeting regularly to ensure Raising Attainment Plan priorities were achieved. RAP reviews focused on pupil
progress. Pupil progress formed basis of discussions at all levels.

•  Pupil Progress Meetings – as outlined in the ISP document
•  the single plan (the RAP specifically referenced pupil progress meetings) including expected impact
which was reviewed at each ISP review meeting
•  the school improvement cycle – as outlined in the ISP document
•  tracking – played/plays a key role in the pupil progress meetings as staff see that it 'provides a focus
for professional dialogue to support assessment for learning and personalised learning
•  an explicit focus on learning and teaching – 'identifies quality first teaching as an entitlement for all
children' / identifies specific next steps for specific children
•  whole-school systematic CPD – an understanding that PDMs and staff INSET has to focus on the
school's agreed priorities as identified in the single plan and the impact on pupil progress.

Impact
What has been the overall impact on pupil learning?

Comparison KS2 writing Average Point Score figures (see attached document below).

Percentage of pupils making two levels progress in English KS2 NC tests raised from 52% in 2007 to 87% in 2008.
Writing NC test scores improved by 30% from 2007 to 2008.
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Engagement with pupils with their own progress – pupils want to do well. Pupils can say what they need to do to
improve their writing.

Thoughts you think are relevant to overall impact on learning

We found that for the Foundation Stage, use of assessment data such as book bands and Letters and Sounds
tracking for the phonics phases was more useful in pupil progress meetings than summative FSP information.

Quotes you think are relevant to overall impact on learning

We're all supporting each other so that we work better for the children.

Teaching Assistant

CPD is focused more tightly on the ISP priorities and ISP training is whole school, which has had a bigger impact.

Deputy Head

The WAGOLL wall helps me remember how to make my writing better.

KS2 pupil

Quantitative evidence of impact on pupil learning

•  CVA data
•  Data comparison of cohorts
•  Periodic teacher assessment
•  Test results

Qualitative evidence of impact on pupil learning

•  Logs or interviews

Describe the evidence of impact on pupil learning

APS progress in lower KS2 significantly increased – see attached document. All year groups From Year 1 to Year 6
made at least 3 APS rate of progress over the course of the academic year.

Raised Standards – 

•  2008 KS2 tests – Writing L4+ 63% / 2007 KS2 tests – Writing L4+ 33%
•  2008 KS2 tests – English L4+ 70% / 2007 KS2 tests – English L4+ 43%.

We have continued ISP strategies and this impact has continued:

•  Provisional 2009 KS2 tests – Writing L4+ 96%
•  Provisional 2009 KS2 tests – English L4+ 96%.

What has been the impact on teaching?

Points for action agreed at the Pupil Progress Meetings are followed up in the classroom – with teachers
understanding that the specific next steps must be delivered through quality first teaching and through targeted
interventions.
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Quotes you think are relevant to the impact on teaching

Pupil progress meetings make you focus on assessment for learning - where they are at (pupils) and what they
need to do next.

KS2 Teacher

Pupils don't slip through the net progress-wise because we now track and discuss them so regularly.

Deputy

Planning is focused on the needs of the children, with regular, ongoing use of assessment tools like the APP.

Headteacher

Evidence of impact on teaching

•  Evidence from observation and monitoring
•  Teacher perceptions

Describe the evidence of impact on teaching

Assessment for learning principles now in place across school. This has enabled staff to tailor provision to needs
of individuals. See document on quality of Teaching and Learning attached.

What has been the impact on school organisation and leadership?

ISP has provided a focus on raising standards, a model of good practice and support from LEA in implementing
improved systems within school.

Evidence of impact on school organisation and leadership

School self-evaluation indicates improvement in leadership at all levels. Distributed leadership is now embedded.
External evaluations - LEA SIP and SIO, Investors in People review (July 2008) verify school's own evaluation.

Summary
What is the crucial thing that made the difference?
Effective pupil progress meetings.

What key resources would people who want to learn from your experience need access to?
Pupil progress pro-formas – to be completed by the teaching staff prior to the meetings.

A whole-school feedback sheet – to identify impact, barriers to learning and specific next steps.

An up-to-date, regularly referenced ISP staff noticeboard.

What CPD session and resources were particularly useful?
Pupil progress meeting CPD sessions. Working Wall CPD and staff sharing good practice within school and
learning walk at other school. ISP Proformas such as the RAP, pupil tracking were useful.

If another individual or school was attempting to replicate this work, where would they
start and what would the essential elements be?
Start with the ISP non-negotiable audit and write a raising attainment plan (RAP) from that.
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What further developments are you planning to do (or would you like to see others do)?
•  Developing networking opportunities to ensure that Pupil Progress Meetings are having an impact
authority-wide.
•  LA – a termly network meeting – with a focus on Pupil Progress Meetings linked to the e-learning
module.
•  Developing Learning Conversations with children – as part of the process – as outlined in the
e-learning module referenced above.
•  Developing SMT roles.
•  Involving Nursery Staff – joint meeting – coordinator involved in both meetings.
•  In-school use of the e-learning module.

Supplementary Materials
This report is accompanied in the library by the following supplementary material:

•  Pupil Progress Meeting pro-forma 
•  APS writing increase KS2  
•  Quality of T+L grid
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About Camtree
Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice research in
education. Based at Hughes Hall, University of Cambridge, Camtree draws on high-quality research from around
the world to support educators to reflect on their practice and carry out inquiries to improve learning in their own
classrooms and organisations. You can find out more about Camtree and its digital library at www.camtree.org.

About 'What Works Well'
This case study was originally published as part of the 'What Works Well' section of the National Strategies for
Education in England. The National Strategies were professional programmes aiming for improvements in the
quality of learning and teaching in schools in England. 'What Works Well' involved teaching practitioners from all
phases and areas of education sharing accounts of real developments which had improved learning and teaching,
and made a difference to pupil progress. 'What Works Well' case studies were designed to support practice
transfer and include sufficient detail and resources to enable others to implement the effective practice
described. They were reviewed by experts prior to publication as 'User Generated Content' (UGC) under a licence
which encouraged reuse and derivative works, but which precluded commercial use.

Licence
This edited version of this case study is published by Camtree as a derivative work of the original under a
Creative Commons Attribution Non-Commercial Licence (CC-BY-NC 4.0). The structured abstract that
accompanies it was generated by Camtree in 2023 using the OpenAI GPT-3.5-Turbo Large Language Model.
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