Camtree Digital Library

DIGITAL LIBRARY

PSHE: Using technology to support group work skills

Author Al-Jayoosi, Heba;Dyer, Sarah;Richmond. Magan;Begum,
Kalshuma.

Editor Codina, Geraldene;Brett, Adam;King, Stephanie

Title PSHE: Using technology to support group work skills

Publisher nasen and University of Derby

Publication date

2025

Download date

2026-08-19 06:02:23

[tem License

https://creativecommons.org/licenses/by-nc-sa/4.0/

Link to Item

https://hdl.handle.net/20.500.14069/992



https://creativecommons.org/licenses/by-nc-sa/4.0/
https://hdl.handle.net/20.500.14069/992

Lesson Study for Inclusion and Special Educational Needs and Disability (ISEND): Case Study

\éVEﬁkDaSchool ﬂCISGﬂ _IA\\l %ﬁﬁﬁ%

Helping Everyone Achieve 8 @@

PSHE: Using technology to support group work skills

Authors: Heba Al-Jayoosi, Sarah Dyer, Magan Richmond, Kalshuma Begum (Primary School Teachers,
England)

Editors: Professor Geraldene Codina, Dr Adam Brett, Dr Stephanie King (University of Derby)

This Lesson Study case study was completed as part of the Department for Education (DfE, UK) nasen
Universal SEND programme.

Abstract

Context: This Lesson Study was conducted in a mainstream primary school and focused on supporting
children with autism to develop group work and social interaction skills. The study explored the use of
Cosmo Explore, an interactive learning technology, to facilitate collaboration and turn-taking among Key
Stage 2 (age 7-11).

Aims: The research aimed to investigate how technology can encourage positive social interactions for
children with autism. Specifically, it sought to determine whether Cosmo Explore could support pupils in
developing turn-taking, sharing, and collaborative behaviours in both small and larger group settings.

Methods: The study followed a three-cycle Lesson Study approach. Two pupils with EHCPs participated in
structured sessions using Cosmo Explore. In each cycle, the level of group interaction increased—from
paired work to small group collaboration. Teachers observed without intervening, allowing for authentic,
child-led learning. Pupil voice was gathered after each session to inform planning and reflection.

Findings: Both pupils demonstrated improved group work skills. Pupil A developed turn-taking behaviours
and contributed without dominating. Pupil B showed increased willingness to collaborate, though he
found larger group settings more challenging. Teachers noted the value of stepping back to observe
genuine interactions and highlighted the importance of pupil voice in shaping future planning.

Implications: Insights from this study highlight the potential of integrating technology like Cosmo Explore
to promote inclusivity in group work settings. The findings suggest that effective lesson planning should
incorporate student feedback to address the diverse needs of learners, particularly in enhancing
participation among students with Autism. The exploration of different methodologies and tools indicates
that future applications can be tailored to encourage collaborative skills and bolster educational
outcomes for all students.
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technology
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Lesson Study for Inclusion and Special Educational Needs and Disability
(ISEND)

PSHE: Using technology to support group work skills
Using the technology Cosmo Explore’ this Lesson Study case study focusses on teaching group
work skills (Mainstream, Primary School).
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BACKGROUND INFORMATION
Type of setting Mainstream Primary School (ages 4-11)

Case study pupil(s) Pupil A is in Key Stage 2 (age 7-11), has a passion for learning and
loves to share his thoughts with others. He enjoys using technology.
He can struggle with impulsivity and can at times be disruptive in
lessons. He has an Education, Health, Care Plan (EHCP).

Pupil B is in Key Stage 2 (age 7-11), and has a wide range of special
interests, including technology. He enjoys taking a leader or
‘teacher’ role; his next step target is to share technology devices
more willingly with other children. He has an EHCP and receives
additional adult support in class.

Roles of the Research - Heba Al-Jayoosi — Project leader
Team - Sarah Dyer — Lesson facilitator

- Megan Richmond — Lesson observer
- Kalshuma Begum — Lesson observer

LESSON STUDY STEPS
Appendix 1 shows the Lesson Study Steps.

Ethical consent has been sought to publish this data anonymously.

11 Inclusive Technology. (n.d.). Cosmo Explore. https://www.inclusive.com/uk/cosmo-explore.html
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LESSON STUDY SUMMARY

Research focus

Technology, group work skills, interaction, autism, collaboration,
special educational needs and disabilities (SEND).

Research question

How can the use of technology encourage positive social
interactions for children with autism?

Overview/Key information

The study encouraged two pupils to take part in a range of engaging
activities using the Cosmo Explore app. They worked together to
complete activities prompted by the app.

In Session 1: both children were shown how to use the app
alongside another pupil in their class.

In Session 2: Pupil A and B used the app together.

In Session 3: Pupil A and B, alongside six other children from their
class, used the app together.

Pupil A met his target and was able to turn-take by the end of the
project. He provided activity input in a way that avoided
domineering behaviour and was able to allow others to take a more
active role.

Pupil B really enjoy taking part in the activity and learning with the
device. He worked very well with partners in a small group and
achieved his target. His next step is now to extend this skill to
working with a larger group of children, including those who play
the game differently from Pupil B.

Teachers’ Review

Regarding our reflection points:

- we have gained a lot from observing for longer, not stepping in
so quickly but leaving time for the children to think through and
solve challenges;

- gathering the pupils’ reflections on their learning has been a
really important part of the next step planning.

Evidence-informed theory

Cosmo Explore (an interactive therapy and learning technology)
supported two children who were motivated by technology to
develop their group work skills.

Project video presentation

Link to video presentation and transcript:
1. Link to video

2.
3. Appendix 3 — Video Abstract and Transcript

KEY LITERATURE SHAPING THE LESSON STUDY
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Reference Wharmby, P. (2022). Untypical: how the world isn’t built for autistic
people and what we should all do about it. Mudlark.

Key point(s) of note Creating a more compassionate and equitable society for people
with autism.

How special interests can bring joy to the lives of children with
autism.

Currently, the status quo is not working, and with empathy and
compassion, we need to change. Awareness of stereotypes about
people with autism.

TIMING OF LESSON STUDY ACTIVITIES
Week 1:

LS Cycle 1: 15 minutes
Introduce App, Whack-a-mole game, turn-taking game, children choose their own game and lead,
record pupil voice. Children took part in a lesson with another child from their class.

Post Lesson Review

Pupil A — enjoyed playing, was more reserved and allowed the partner to take the lead during the
activity. Pupil A said they enjoyed playing and would like to play again.

Pupil B —really enjoyed playing, including playing the game with a partner. Pupil B took an active
role in the game, whilst also providing space for the other pupil to take an active role.

Teachers’ Review
Following this session, we planned for Pupil A and B to take part in the lesson together.

LS Cycle 2: 15 minutes

Children welcomed back to session, children turned on the app and Cosmoids. The children took
part in two different turn-taking games and increased the game challenge. Children then chose
their own game.

Post Lesson Review

Pupil A —was less reserved this session and worked collaboratively with his partner. Pupil A said
that he enjoyed it and would like to play again.

Pupil B established a stronger bond with Pupil A and was very excitable. He exhibited more
positive behaviours that provided space for Pupil A to take a more active role.

Teachers’ Review
Following the success of sessions 1 and 2, we decided to invite additional children to the activity.

LS Cycle 3: 15 minutes

Children welcomed to the session, Pupil A and B asked to explain the app and how it works.
Children worked in a team game where they had to touch different Cosmos around the room. The
goal was to elicit teamwork and constructive group collaboration.

Post Lesson Review
Pupil A — enjoyed this activity greatly, taking an active participatory role and exhibiting a range of
appropriate teamwork behaviours.
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Pupil B — found this session to be a challenge; he initially showed signs of frustration with others
when they did not take part in a way he envisioned and when he felt he was not being listened to.
He did, however, state that he enjoyed playing with the Cosmos and would like to play more.

Teachers’ Review

Moving forward into LS Cycle 4, we will work with Pupil B to encourage turn-taking behaviour and
support him with the process of finding alternative behaviours (i.e. an alternative to some
domineering behaviours). This support could be facilitated through the use of completing a social
story with Pupil B.

Overall, these three lessons gave us insight into how technology can assist learners.

CONCLUSIONS AND NEXT STEPS

- This study allowed us to consider the needs of our learners and how we can support them in a
school setting.

- The post-session pupil voice surveys (Appendix 2) were helpful in enabling us to gather
children’s thoughts and opinions. This could then inform our planning.

- It was interesting and, at times, challenging for the teachers to be in the observing role, allowing
children to lead the activities themselves as opposed to stepping in and taking a more active
role.

- We saw the potential that Cosmo Explore would have in supporting children with SEN to work
well with others in a mainstream setting.

- Our next step with Pupil B is to support his participation in turn-taking behaviours. This support
will start by completing a social story with him.

- Moving forward, we are planning different ways to use the Cosmo Explore again. A key element
of this lesson planning will involve the further embedding of pupil voice, the objective being to
improve group and pair participation for children with Autism.
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Appendix 1 — Lesson Study Steps

1. | Decide on the case study pupil(s) (1 or 2) and what the focus or goal is.

2. | Arrange who will be in the team and assign roles:

- 1teacherin the teaching role;

- 2teachers in the observer role, or just one if only one case study pupil is
selected.

3. | Shape and develop the Lesson Study based on research literature.

For example, draw on research from the Education and Endowment

P . . " .
an Foundation, or an academic journal, such as the British Journal of Special
Education, or the Journal of Special Educational Needs (JORSEN).
4. | Decide on the research questions relevant to the case study pupil(s).
5. | Set the timeline.
Review 6. | Conduct review and planning meeting (1 of 3).
and
Plan

7. | Teach 1* Research Lesson

Observer(s): jointly observing and assessing the learning of case study
Teach pupil(s).

Post-lesson interview with case study pupil(s).

Review 8. | Conduct review and planning meeting (2 of 3).
and
Plan

9. | Teach 2" Research Lesson

Observer(s): jointly observing and assessing the learning of case study
Teach pupil(s).

Post-lesson interview with case study pupil(s).

Review 10. | Conduct review and planning meeting (3 of 3).
and
Plan

11. | Teach 3™ Research Lesson

Observer(s): jointly observing and assessing the learning of case study
Teach pupil(s).

Post-lesson interview with case study pupil(s).

Review 12. | Review and evaluate Lesson Study; focus on case study pupil(s) learning and
and the Lesson Study process.
evaluate
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Appendix 2 — Pupil Interviews

Step 7 Template: Research lesson - pupil interview

*  What did you enjoy most about that lesson?

*  What did you learn? (What can you do now that you could not do before?)

*  What can you do to improve?

*  What aspect of the teaching worked best for you?

* If the same lesson is being taught to another group, what would you change? Why would you
change that aspect?

Appendix 3 — Video Abstract and Transcript

Abstract

This video documents a lesson study conducted in a mainstream primary school, exploring how
technology can support group work and social interaction in children with autism. The study
focused on two Key Stage 2 (age 7-11) pupils and used Cosmo Explore, an interactive, evidence-
based learning system designed to promote turn-taking, collaboration, and communication. Over
three sessions, pupils engaged with Cosmo in pairs and small groups while teachers observed
without intervening, allowing for authentic, child-led learning. Key findings revealed that both
pupils demonstrated improved social behaviours: one pupil showed increased ability to manage
impulsivity and take turns, while the other began to share technology and collaborate more
effectively. Notably, these positive behaviours extended beyond the sessions into general
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classroom settings. The study also highlighted the importance of stepping back as educators to
observe genuine pupil interactions and development. Teachers found the experience valuable for
understanding individual needs and fostering independence. The Cosmo system proved beneficial
not only for pupils with autism but also for others with communication or social challenges. Staff
interest in the tool has grown, with plans to expand its use across key stages. The project
underscores the potential of inclusive technology to enhance social-emotional learning and peer
collaboration in diverse educational environments.

Transcript
e This year.
0:01

e Ourschool took part in that and lesson study, which was a small-scale research project
aimed at removing barriers for children with A, Cand D.

0:01
e Ourschool is a mainstream primary school setting.
0:09

e QOurresearch team comprised of myself, Sarah, who is a classroom teacher, Meaghan and
Kashima, who are both also teachers.

0:12
e And Heba, who is our school's deputy head teacher and research lead.
0:19

e My role within the session was facilitator. So whilst the session itself was child led, um, |
would introduce the children to it,

0:23
e to activities and tell them what they would be doing in the sessions.
0:32

e Megan and Kashima were both observing. They each would observe one child and Heba
oversaw the entire project.

0:36

e Our pedagogical focus for the session was, how can the use of technology encourage
positive social interactions for children with autism?

0:43
e For alesson study, we decided to focus on a new technology called Cosmo Explore.
0:51

e Cosmo explore is an evidence base, an award winning interactive therapy and learning
system.
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0:58

1:04

1:09

1:20

1:26

1:33

1:38

1:43

1:46

1:57

2:05

2:10

2:16

2:20

Um, it encourages children to take turns and share activities.

Um, there are switches or Cosmo aids, which the children would tap as they lit up and they
could interact with the Cosmo along with an app.

Cosmo gains were designed by teachers, occupational and physical therapists, and speech
and language therapists.

Two children took part in this lesson study. They were both from Key Stage 2 (age 7-11)
between the ages of nine and ten people.

AA has a passion for learning and loves to share his thoughts and ideas with others.

Um. He enjoys using technology and being able to help others use technology.

He can at times um, struggle with impulsivity.

Um, so we thought the focus for him could be can the use of Cosmo enable him to take turns
working with other children and control that impulsivity?

And we also wanted to ask how teaching with the Cosmo can enable people to make
independent choices when working with other people.

People B with a child with, uh, wide range of special interests, one of them,

including technology, um, he would love to take on leader and teacher roles.

Um, but he could at times be possessive over the use of technology.

So we wanted to ask, can the use of cosmos enable pupil B to share technology and work
collaboratively with other children?
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2:28

2:35

2:37

2:44

2:48

2:51

2:58

3:03

3:08

3:12

3:22

3:29

3:33

And also, can the use of the cosmos enable that child to continue those positive interactions
outside the lesson?

So when they're back in the classroom,

key literature which is inform this lesson study were books around the idea of special
interest for children with autism.

Pete Warm B How the world isn't Built for Autistic People.

And Cosmo itself is an evidence based study.

It's been well established, inclusive technology for all, as both the facilitator and the class
teacher for people and people.

It was really interesting for me personally to take on that role of the facilitator.

It's like letting go of that usual control that you might have in a classroom,

where you stood at the front and teaching and instructing children to do something.

Instead, my role change to taking a step back and having that time to allow them to lead
their own learning,

um, it was very interesting to watch their interactions during that session and to see the
progress the,

um, the study allowed them to have, um,

it allowed me to consider their needs and how | can continue the work that we're doing
within a classroom setting.

So am | able to give them opportunities for child led, independent, um, ownership over their
learning?
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3:40

3:49

3:53

4:00

4:06

4:09

4:12

4:19

4:23

4:30

4:34

4:39

4:44

4:53

4:58

With the use of technology such as Cosmo's?

Um, it was so great to be able to gather that pupil voice following sessions and be able to
hear what they thought of the,

um, of the session that they had, what they enjoyed about it, what they would like to do
differently next time.

Uh, it was very useful to sort of get that impact.

Children with would want to use Cosmo outside the lesson.

So after, um, people, people, they would have been to a session, they might come back and
say to everyone else,

we did this really great thing, and it was really fun to take part in.

They would then, um, want to include others and share that experience with other people.

So during like choosing time, sometimes the children would want to use the Cosmo,

which with a small group of themselves and they would self facilitate that.

So that would be an entirely, uh, child led, um, activity for them,

which was great for me to see them taking ownership over their learning and interactions
with others and just for them to sort of.

Be able to do that activity as well. Um, I've really enjoyed being part of this lesson study.

| look forward to thinking of ways in which to continue what I've done.
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5:05

5:11

5:15

5:23

5:28

5:32

5:35

5:41

5:47

5:50

5:58

6:04

6:08

| also know going into the future that I, um, will again sort of see value in looking at specific
children,

considering their needs and what things | can do within a classroom,

or perhaps finding time outside the classroom to, um, encourage the social interactions with
others.

Um, so for people, eh, in terms of what we wanted, um, that people to learn, um,

was the, um, he had a passion for learning, um, and love to share thoughts.

Um, but sometimes we're struggling with impulsivity.

So, um, we wanted them to have this child to learn, um, kind of, um, see how we could eat
him and, um,

using Cosmo to help with time taking, um, and, like, controlling impulsivity and working with
the children.

Um, and, like, how that teaching could enable the people,

a to make independent choices when working with others so they could learn those skills
that would help him, um, when he was, um, working in groups.

Um, and then for people be he had a massive interest in technology, um, and tended to take
over um,

and take like a teacher role, get quite possessive when it came to technology within the
classroom.

Um, so we wanted to see if we could help him to learn how to share technology, how to
work collaboratively with other children,
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e um, and how that use of cosmetics could, um, help kind of foster positive interactions with
the children.

6:14
e Um, and another lesson.
6:20

e So, um, one of them was more time taking um, and it was similar in 2018, but a bit more
about working collaboratively and sharing.

6:21

e Um, in slightly different, um, different ways. Um, and in terms of the, the three research
lessons.

6:29

e Um, so, uh, we had a structure where we had the first lesson was both children were taught
to use the cosmos,

6:36

e um, alongside um, another pupil in their class. So they got to have a go with them.
6:42

e And, um, used to the technology and, uh, and fill it out.
6:47

e Um, the cosmos, um, kind of were seen before.
6:51

e So it was something that they were curious about, um, but hadn't necessarily used.
6:54

e Um, and then the lesson two, uh, we planned for pupil A and B to use the cosmos together.
6:58

e Um, to see how they interacted with each other. Um, how those two different, um, focuses
would work together where there were similarities.

7:03

e Lots of differences. Um, and then lesson three people and people be, um, along with six of
the children,

7:11

e um, from their class use cosmos and a much more bigger group setting.
7:17

¢ Um, and we saw how that was, um, a little bit different.

7:21
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7:25

7:34

7:41

7:46

7:52

7:56

8:03

8:06

8:14

8:18

8:26

8:33

8:39

Um, so in terms of, um, the like planning for this, um, we encouraged, um, the children to
work in activities.

Um, on the app over those three, there were 15 minute lessons. Um, and, um, we worked
together to, like, observe them.

Um, and | think if you're in this kind of, um, observation, it was quite interesting because,

um, it was quite you had to really think about not, um, getting too involved as the observer.

Like sometimes things were go wrong with the equipment. We would see things happening
with the children.

And | know, um, for both myself as an observer, um, the other observer and also, um, Sarah,
who was teaching the lesson.

Um, they were her children, not teaching. She was observing also, in a way.

Um, it was really hard to not jump in, um, and do that kind of teaching thing where you want
to help them with the technology or help them do this or,

or, um, kind of correct, um, something or help them with something.

And it definitely was a real opportunity to sit back and force yourself to just really look and
listen and see how they would work out.

Um, so | think in terms of the reflections for that, um, | think that was really interesting and
I'm glad we planned in,

um, to our sessions letting them explorer, and we planned it in to be very much a sit back.

Um, we did talk about how if it went on, maybe we would need to, um, scaffold it a bit more
or move it towards,
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8:46

8:49

8:53

9:01

9:08

9:10

9:17

9:23

9:29

9:35

9:38

9:44

9:49

um, if we, you know, we weren't if it wasn't quite working like that.

But upon our reflections, each time we felt that actually this was working really well,

just letting them explore and seeing how they could learn and move towards the objectives
we have had for them.

Um, slightly more independently. Um, so that obviously came into our planning and then our
reflection in this together afterwards.

The lessons were really interesting.

Um, it was really lovely to see the differences in them, but also where they were similar and
how they, um, you know, took to the cosmos.

They really enjoyed them. They find that found them really exciting. Um, but they also
definitely came with a challenge, as you know, it really did,

um, put those kind of areas for, um, for them into, into the real spotlight.

Um, and you could see them really actively thinking, actively pushing past sometimes those
things where,

um, | know | was, | was a main observer of child B,

who, who tends to take over the electronics, and it was so interesting to see him really want
to get in there and take over.

But actually, um, the games did encourage him to kind of take a step back.

And actually working as a team, they weren't able to get the.

Uh, win the game without having that turn taking on, um, working together so you could see
him really want to jump in.
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9:53

10:00

10:05

10:10

10:17

10:22

10:28

10:32

10:35

10:39

10:42

10:46

10:50

10:57

And there was still at times when there was a little bit of his possessiveness of my cosmos
and things like that,

but actually, um, | could see how it was really starting to, um,

get him to, um, guide him in the direction of, um, you know, being being able to,

to work with others, um, was something that he found really exciting and felt quite strongly
about.

Um, and | think in terms of tips to share about the process, | think, um, the benefits were
great.

It's really interesting for me, as | wasn't at that point teaching and at Key stage,

um, it was really interesting for me to have the opportunity to come and, um,

see some children at different ages and see how that could help in my key stage,

and how | could think of children that would really benefit from the same game.

They might have different objectives, different, uh, you know, development areas for us to
work on.

But how that could really, um, work for so many different children.

And again, not just children that maybe, um, have, um, some, um, needs or anything else,
just that actually a lot of our children,

even children that maybe struggle, um, socially to get involved with children or, you know,
start those conversations or, um,
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e children that maybe | would take over a little bit in the classroom and are quite confident,
actually, how to, um,

11:03

e play and do these things with the people so | can see it being a really, um, beneficial thing
for,

11:09
e um, many of the children, many of the kind of, um, researchers with it in the future.
11:15

e Um, and | think definitely as well, in those observations, remembering the focus is on the
child and,

11:22

e and and actually naturally, it felt like, um, | didn't concentrate on the other teachers that
were there.

11:27

e And | because, um, we took such a step back, there wasn't really any teaching.
11:33

e Um, it was a lot of them, uh, exploring and, um, finding the learning themselves.
11:37

e Inall honesty, | feel like that enabled me to really watch what the child was and really get
involved

11:44

e with how they're thinking and watch getting to really focus and and watch their face,
11:49

e watch their facial expressions, watch, listen to the little things they say that you know,
11:54

e when you're ordinarily teaching, sometimes you miss these things because there's so many
of the children.

11:57
e There's so many things to do that so many continents contact. You've got to get through.
12:02

e And actually sitting back and watching them and seeing what makes them tick and how they
process stuff.

12:04

e When you see that working on their face, you know, you see you see it.
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12:10

12:13

12:16

12:22

12:26

12:34

12:41

12:44

12:50

12:54

12:58

13:01

13:07

13:14

They're what they're thinking and how they're working through it.

Um, so | think taking a tip is definitely to really take that in and, um, and, and really focusing
on that,

um, spend some time because it is something we don't actually really get a whole lot of time
to do,

um, in that smaller setting in classroom, unfortunately, um, with every child, um, it's just
quite impossible.

Um, and | think, um, in terms of what we have learned, um, regarding, um,

in terms of supporting, um, some of our children that have those additional needs.

Um, and | think, um, again, a lot of teachers have expressed a lot of interest in trying these
with our children.

We have a few children that are non-verbal, um, a few children that, um, you know,

struggle with maintaining friendships or communicating with other children, that peer
group.

And | think this could really help them because it takes away that language.

Um, it takes away the need for those, um, things that | guess people say is a social norm.

Um, and it gets rid of those stresses for them. And actually, it allows them to have that social
time and to learn and to work with other children.

So there's been a lot of other teachers in different key stages, um, that have said they would
love to try it out with their debt.
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13:20

13:24

13:26

13:30

13:34

13:40

13:42

13:47

13:51

13:59

14:04

14:07

14:12

14:20

Loads of children they can think of. Um, you know, as soon as we shared this with them,

they could think of lots of children that they would want to try this where they

could they could be amazing for this child because they struggle with this or um,

you know, so | think it will have a real impact. We're still in the process of trying it out.

Um, we've got, um, a quite a lot of staff have requested a staff meeting where we can use
the Cosmo's,

and they can kind of get to know them so they can start using them.

Um, so | think | can see it having a real, um, you know, being explored even further.

Um, because a lot of people are very, very excited by them.

Um, um, yeah. In terms of, um, my closing remarks, um, | think going forwards, like | said, we
have a, um,

we would like to show the staff a bit more about them, have a bit more time to play with
them, um, to explore them.

Um, and it would be great to then get um,

staff trying them out with different groups and getting that fed back as a whole group to see
if it's something that,

you know, we can implement, maybe longer term, um, have as a resource, um, in these
classroom or for classes to, to access,

um, um, especially for the, for, for not just the children that we think identifies need to get
before the children because | think, um,
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14:27

14:35

14:38

14:42

14:47

14:52

14:55

15:04

it is a great resource, um, for all of them, um, all children, you know, need practice with, um,
taking turns and, um, working together.

Um, | think that's a skill that, you know, you can't just assume children have.

All children need to practice and learn, not just as adults do, too.

So, um, | think | can | can definitely see that being something that will implement and,

um, play around with and experiment with some more, um, just to collaboratively.

Play around with it and test it out. But it's been a really positive experience.

Very interesting. Um, to witness, um, and, um, yeah, um, | would urge anyone to kind of
have a go, um, with them.

We're definitely going to keep on with them.

Page 20 of 20



