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Introduction
Grammar plays a vital role in second language  
acquisition (SLA) and contributes to students’  
learning of four skills of English, namely speaking, 
reading, writing and listening. Teaching English by 
integrating grammar into writing is therefore an area 
worthy of investigation. In addition, because Year 12 
students (between the ages of 17 and 18) often need 
to use English writing skills at university, grammatical 
accuracy is an important pursuit. It helps students 
convey their meaning appropriately and this was  
one of the main drivers behind my decision to  
investigate grammatical competence in upper 
secondary students. Task-based language teaching 
and GPAS 5 Step (Gathering, Processing, Applying 1, 
Applying 2, Self-regulating) were used in the study 
in order to get students engaged in collaborative 
writing group work. This underpinned the exploratory 
action research approach.

Context (School and  
Learners)
In academic year 2022, 375 Year 12 students of 
Takpittayakhom School in Tak Province, Thailand 
took part in this study. They were in science-math, 
and art-math programmes and had enrolled in the 
Fundamental English course. These students tend to 
make grammatical mistakes and produce confusing 
sentences. These sentences often lack a subject  
and a predicate, therefore appearing fragmented. 
The students’ ideas are advanced and appropriate; 
however, their usage is often grammatically incorrect.
The exploratory questions for this study were as  
follows:

 1. How do I teach my students the process  
  of writing?

 2. What kinds of common grammar mistakes  
  do my students make?

 3. What do my students find difficult about  
  doing a free writing task?

 4. What do the students like or dislike about  
  writing task types (e.g. cover letters and  
  recipes)?

Method
The preliminary investigation was implemented by  
using three data collection tools: 1) video recordings, 
2) attitude questionnaires, and 3) observation forms.

A questionnaire was administered to Year 12 students 
in the first semester of academic year 2022 to gauge 
the attitudes towards teaching and learning writing 
among Thai upper secondary level students, and how 
they feel about the class. The attitude questionnaire 
was divided into three aspects: 1) students’  
perceptions of teaching and learning writing,  
2) issues in teaching and learning writing, and  
3) open-ended questions responding to teaching  
and learning writing. 

The findings from this initial stage revealed that it is 
challenging for students to think in Thai but write in 
English. Mainly, students experience high levels of 
uncertainty when they embark on beginning,  
outlining, and drafting their writing. They believe  
that their knowledge of grammar and vocabulary is 
too limited, and the time needed to work out whether 
their word choice is appropriate for their intended 
meaning increases foreign language anxiety levels. 
In descending order, the main difficulties students 
encountered when writing were grammar (83.33%), 
vocabulary (64.58%), and word choice (18.75%).  
The strongest preference was for the teacher to 
correct their writing and give them some feedback. 
Overall, students reportedly like the process of  
writing and the ways the teacher can help them to 
refine their task. However, their main dislike about 
writing tasks was that writing requires grammatical 
competence and they dislike grammar. 

Teaching experience
27 Years

Area of interest in teaching
Grammar and writing teaching
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In the implementation phase, students were asked 
to produce written English within the topic of ‘food’, 
because this is an accessible and relevant area for 
students. First, students were asked to write out  
instructions for how to prepare a certain dish (this 
was linked to a module called ‘Good Food for All’). 
Here, grammatical accuracy is necessary in that  
the students need to clarify points in a process.  
For example, using subordinating conjunctions — 
such as after, as soon as, and before — is essential  
to connect sentences. This task also elicits use  

of the the imperative, passive structures and the  
past participle. In task-based language teaching,  
it is important to create meaningful tasks, and this 
was judged to fit this criterion. Another task was to 
write a cover letter (this was linked to a module  
called ‘Education and Future Career’). This elicited 
the use of tenses — for example, present perfect and 
past simple to communicate the students’ previous 
work experience; and present simple to convey  
their personal attributes. The details for this task  
are provided below:

Pre-writing stage

Students looked at pictures and 
the teacher researcher tried to 
elicit the words relating to the 
pictures. For example, pictures 
relating to cooking verbs and 
cooking utensils were shown, 
and students were encour-
aged to produce the correct 
terms, meanings, and spellings 
together.

While-writing stage

Students were asked to underline 
the target vocabulary. They were 
asked the meanings of these 
words, the corresponding parts 
of speech, and how accessing 
an online dictionary* can help 
them to understand the writing 
task. 

Students were asked to focus on 
sentence structures and explain 
how the sentences are formed. 
The students did controlled 
practice (e.g. completing a 
passage using given words) 
and semi-controlled practice 
(e.g. rearranging jumbled words 
to write a correct sentence). 
Students were grouped and they 
planned how to write according 
to the topic given and by using 
the target vocabulary and  
grammar they had learned.

Lastly, students wrote their own 
first draft and submitted it to the 
teacher for corrective feedback.

*https://dictionary.cambridge.
org/

Post-writing stage

I asked my students to write  
simple, conversational-type 
questions with a template in 
which the students had to fill  
in the vocabulary they had 
explored deeply and had learned. 
The students undertook a  
practice conversation with their 
partner; this led to output 
through a speaking activity in 
front of the class (with scripts 
allowed to help students with 
learning loss (which was a  
result of school closures and  
the switch to online delivery 
caused by the recent COVID-19  
pandemic) to feel less anxiety  
or stress).

I also provided the students with 
a matching type test, wherein 
they read the definition and 
matched it with the vocabulary 
using contextual clues. 

Lastly, I conducted an informal 
check whilst summarising the 
lesson and gave short feedback. 

Urgently Needed Waiter/Waitress

A new Japanese restaurant called The Subaru  
is looking for young and friendly part-time staff  
who are Thai and between 17 and 25 years old.  
Pay and duties will be based on experience  
and ability. If interested, please email  
Mr. Taka Kawamura at kawamura@thesubaru.com

Instructions: Read the job advertisement given 
below and write a job application letter using  
simple, compound, and complex sentences  
(100–150 words). 

Situation: You saw this advertisement for a job 
from the Nation last week. Write a letter applying 
for the job (100–150 words).

Table 11.2. Classroom Activities Action Plan

Table 11.1. Task Details

Task Details

Classroom Activities Action Plan
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During the pre-, while-, and post-writing stages, 
data was collected to evaluate the effectiveness or 
drawbacks of the student activity. This can be seen  
in Table 11.3.

Pre-writing stage

Before the pre-writing stage,  
a peer conference between the 
researcher and observers (both 
Thai and foreign teachers  
teaching English) was held.  
The researcher made an  
appointment with observers  
and explained the components 
of the observation form. 

The plan for gathering data 
began in the second semester  
of academic year 2022. The 
action plan was evaluated by 
analysing students’ writing  
tasks and peer observation.  
In addition, the classroom  
observation was conducted 
twice (November to December). 

While-writing stage

In the while-writing stage,  
observation forms were used  
by two observers. They observed 
the teaching and jotted the  
information down on the  
provided observation forms.  
The Year 12 students were taught 
by the researcher at the regular 
class time. The peer observation 
was carried out in class from 
November to December during 
the second and the fourth weeks 
of the month.  

Post-writing stage

In the post-writing stage, the 
scoring rubric for writing tasks 
was used. 

After completion of all the  
learning activities, teacher  
correction was carried out  
by collecting the students’  
writing during the action plan. 
When checking the task, the 
researcher paid attention to the 
target grammar and vocabulary 
learned in class. The researcher 
utilised direct corrective written 
feedback. The students checked 
the teacher’s corrections and 
noticed what kinds of mistakes 
had been made. The researcher 
asked the students to get  
into groups and hold peer  
conferences to help polish their 
writing. 

Table 11.3. Data Collection Tools and Procedures

Figure 11.1. Pre-While-Post Stages

 November to December 2022
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Findings
This study found that a cooperative learning 
environment proved beneficial. Students appeared 
to be more responsible and creative when working 
as part of a group. This environment also helped to 
achieve the process writing approach. Importantly, 
group work appeared to foster social skills and raise 
students’ self-esteem. Other findings included:

 1. Using pictures is a good ice-breaking activity  
  to motivate the students during Warm-up  
  questions. The students were engaged in the  
  activity and actively answered the guided  
  questions using visual input. 

 2. The use of online dictionaries is helpful and  
  necessary for the writing task in that the  
  students can recognise words, practice their  
  spelling, and use them as target vocabulary  
  in writing tasks.

 3. Both controlled and semi-controlled practice  
  tasks are essential for the students to revise  
  learned material and practice the target  
  structures.

 4. Working in groups encourages students to  
  exchange their ideas about their writing  
  and about the position they have chosen.

 5. The students like the ways in which the teacher  
  corrects their writing tasks, and they are more  
  aware of common mistakes. 

 6. For sentence organization practice, I introduced  
  the format of a cover letter. In class, students  
  reported that they expect and value a writing  
  framework (as opposed to a blank sheet). 

Furthermore, they do not possess the wide range  
of descriptive adjectives needed to describe their 
own attributes. In addition, they continued to write  
in simple sentences. Some of them still misused 
words that express sequences, such as first, second, 
and finally. This shows that grammar improvement 
needs more time because developing grammar 
knowledge is an ongoing process. Although group 
work was generally positive, some groups mentioned 
that a few students did not pay attention when  
in groups and were rarely willing to accomplish  
the task. This is a known issue with group work  
and requires careful monitoring and teacher-led  
assistance. 

Overall, run-on sentences were 
a commonly found issue. Some 
of the students do not associate 
words with the desired genre easily, 
such as ‘advertised’ or ‘interested’.
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Figure 11.2. Poster Presentation

Discussion
The stimulus pictures played a crucial role as a visual 
input to trigger the meaning of words associated  
with cooking. The use of online dictionaries  
(e.g. https://www.oxfordlearnersdictionaries.com/  
and https://dictionary.cambridge.org/) boosted  
students’ knowledge of vocabulary words and  
word choices in that they reviewed some learned  
vocabulary and gained knowledge on new target 
words used in the writing task. The students were 
able to understand the meaning of cooking verbs  
and how to use them by internalising the example  
of sentences from the dictionary.

Importantly, I mainly used direct written corrective 
feedback so that the students were aware of — and 
felt comfortable correcting — mistakes, as well as 
comprehending what my intentions were. I sometimes 
used indirect written corrective feedback through  
an error correction code, such as sp. (spelling), �  
(a missing word) and ? (unclear information). This 
feedback took place both in the margin and within 
the written text.

The students tended to have a limited knowledge of 
grammar and vocabulary so they valued the teacher’s 
corrections. Students appreciated the opportunity 
to write more than one draft because they were able 
to be made aware of their mistakes with the previous 
work. They told me that they were more secure with 
and reliant on direct corrective feedback. 


