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Abstract

Context: This study investigates the implementation of Alternative Augmentative Communication (AAC)
as a universal offer in a special secondary academy school with a specialist outreach service for Assistive
Technology. The research addresses the gap between teachers’ perceptions of their classroom support
for communication and the actual practices in place, aiming to enhance communication opportunities for
all students, including those who do not regularly use an AAC to communicate.

Aims: The research aims to refine the process of embedding AAC within classroom settings to promote
better communication access for all students. It seeks to understand how action research can deepen
teachers’ practices and shift their understanding of inclusive communication strategies, with a focus on
achieving consistency in the universal offer of power-based AAC across the Academy.

Methods: An action research methodology was employed, consisting of two main cycles involving
planning, doing, and review. Data collection included teacher questionnaires, observations, staff
feedback, interviews, and reflection sessions. Training sessions, classroom ‘chat sessions’ led by AAC
users, and parent engagement were integral to the process. Ethical consent was obtained from all
participants.

Findings: The study found a discrepancy between teachers’ perceptions and the actual implementation of
AAC in classrooms. While some classes integrated AAC seamlessly, others faced challenges due to staff
changes and varying levels of engagement. Celebrating successes and sharing positive stories of student
progress proved highly effective in motivating staff and raising aspirations. Universal access to AAC led to
improvements in children and young people’s communication, language, and social engagement.

Implications: The findings indicate that action research can facilitate a significant shift in teachers’
approaches to AAC. Ongoing training, peer mentoring, and celebrating success are crucial for embedding
AAC as a universal offer. The study highlights the importance of tailored support, reflective practice, and
involving role models with lived experience of AAC. These approaches can inspire staff, improve
consistency, and enhance communication outcomes for a diverse student population.
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Action Research for Inclusion and Special Educational Needs and Disability
(ISEND): Case Study

Alternative Augmentative Communication as a Universal Offer
Teachers tend to overestimate how well their classrooms support communication opportunities.
Supporting teachers to take their next step towards embedding Alternative Augmentative
Communication (AAC) in their classrooms as part of their universal offer deepens and broadens
communication opportunities.

Contents
BACKGROUND INFORMATION .....coittitieitientieatte ettt et esttesitesatesatesteebeesbeesbeesaeesaeesateeaseeseenseesaeens 2
SUIMMARY ...ttt ettt ettt st ettt et e s bt she e sae e st e e bt e bt e abeesmtesabeeab e e b e e beesbeesaeeeaneenreenne 2
RESEARCH TIMELINE ...cvtiiiiieiie ettt ettt st st st st st e e e s s st eneeneenneesnee s 4
ACTION RESEARCH CYCLE 1 ...iniiiiiiiieiiee ettt ettt ettt et e sttt e s e e sabe e st e e saneesabeessnbeesaneeennee 5
ACTION RESEARCH CYCLE 2 ...ttt ettt ettt ettt sbe e st st st sbe e sae e s e 10
Appendix 1 — Action RESEAICH CYCIES oo e e e e e e eee e e e e e e e e eanns 14

BACKGROUND INFORMATION

Type of setting Special Secondary School with specialist outreach service for
Assistive Technology in Education — CENMAC

Age range of pupils Year 7 through to Post 16 (11-19 years)
Roles of the Research - Kathryn Stowell, Head of CENMAC - Outreach Service for
Team Assistive Technology

- Claire Hennings, Specialist Communication Teaching Assistant
- Abdi Omar, AAC Consultant — coach and mentor

ACTION RESEARCH CYCLES
See Appendix 1 for the Action Research Cycles

Ethical consent has been sought to publish this data anonymously.

SUMMARY
Research focus Augmentative & Alternative Communication (AAC), communication,
language, literacy, modelling, Speech-Generating Device, iPad
Research question How do we change the attitudes and the aspirations of staff
implementing a universal approach to AAC! in every classroom?

! Communication Matters. (n.d.). What is AAC?. https://www.communicationmatters.org.uk/what-is-aac/
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Overview/Key information Our Goal

Even within special schools, AAC can be viewed as a tool used by
small numbers of children who communicate using symbols and
gestures. AAC can, however, be effectively embedded as part of a
school’s universal offer in a way that supports all learners. This
project is focussed on the aspiration to embed AAC as a universal
approach to inclusive teaching in a Special Secondary Academy.

What did we do?

- Included a coach/mentor with lived experience of AAC, a
specialist teaching assistant, and a head of department in our
research team.

- We adapted staff training by asking staff to share experiences
and inspire each other in developing this universal approach.

- Provided ongoing support to individual teaching staff.

- Built-in activities which enabled staff to share successful
classroom implementation of AAC with each other and the
leadership team.

- Exposed both staff and students to training and classroom
activities led by teachers and others with lived experience of
using AAC.

- Enabled staff to see the impact of these role models on student
motivation and confidence.

- Building on our online work during the pandemic, we developed
an AAC chat group model for the classroom so staff could be
exposed to the facilitation of communication through modelling.
Everybody in the room was given an iPad with a communication
app. The sessions were delivered in a fun, engaging and organic
way.

- To support analysis, we generated and gathered staff feedback
through questionnaires, Chat sessions, ongoing observation,
drop-in staff meetings and Communication team meetings.

What did we find out?

- We learnt that culture change is key for changing attitudes and
increasing aspiration in relation to AAC.

- Celebrating success and giving staff the opportunity to share
student engagement and ‘wow moments’ increased insight into
the potential impact of power-based AAC. This raised staff
aspirations in relation to the abilities of young people and the
use of technology.

- Everyone's starting point is different. It is necessary to support
teachers to identify their needs and the next steps in an
individual’s communication journey. Building confidence and

Augmentative and Alternative Communication (AAC) is a phrase used to describe a range of communication
strategies and tools that enable people who communicate in means other than speech. AAC may be simple
letter or picture boards (low-tech) or sophisticated computer-based systems (high-tech, or power-based). AAC
helps someone to communicate as effectively as possible, in as many situations as possible.
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understanding is key to working towards the universal provision
of AAC.

- Employing and promoting AAC users, including teachers with
lived experience of AAC, effectively engaged and inspired staff
across the Academy community.

- Providing a universal offer of power-based AAC can enable
significant progress and outcomes in relation to communication
for students, both with spoken language and those using a
variety of non-verbal communication.

- Our AAC Classroom Chat Room model led to the upskilling of
staff, greater valuing and integration of AAC in classroom
activities. Another significant outcome was increased language
and literacy skills for the students with spoken words.

- This research highlighted examples of improvements in staff
communication with students across the Academy.

- Initially, staff would generally overestimate how effective their
support in enabling student communication was, especially with
ongoing agency and staff changes.

“When you integrate the device into your daily interactions, you are
not just teaching, you are creating opportunities for students to
connect, express themselves and grow. Think of it this way, every
time you model, you are opening a door for our students to walk
through, sometimes they might hesitate, but eventually they might
take the next step” Abdi Omar, January 2025.

Evidence-informed theory

Teachers tend to overestimate how well their classrooms support
communication opportunities. Supporting teachers to take their next
step towards embedding Alternative Augmentative Communication
(AAC) in their classrooms as part of their universal offer deepens and
broadens communication opportunities.

RESEARCH TIMELINE

November December January February March
Action Action Research Cycle Step6: Do 1
Research 1 Steps 7-8: Review 1 Share and disseminate
Cycle1 Step 2: Study the research
Steps 3-5: Plan 1 Action Research Cycle 2 (anonymised) with
Step 1: Step 9: Study 2 other interested
Establish Steps 10-12: Plan 2 parties.
the Step 13: Do 2
research Step 14-15: Review 2
focus
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RESEARCH FOCUS: Step 1

ACTION RESEARCH CYCLE 1

Initial research interest,
aim/question (Step 1)

“The AAC device is a simple tool; you are the driving force behind the
change as a mentor and a teacher.” (Abdi Omar, January 2025)

The project was conducted in a South-East London special
secondary school with 230 students, many of whom are non-
English speaking and rely on Total Communication? methods,
including body language, visuals, gestures, signs, and vocalisations.

Background to project

2023-2024 Pilot: AAC (Augmentative and Alternative
Communication) devices were trialled in three classes. Results
showed significant gains in communication, social skills,
independence, and comprehension. Staff adapted their language
and raised their aspirations for students of all abilities.

2024 Expansion: Inspired by the pilot, a universal approach to
power-based AAC (iPads with Prologuo Classroom?) was adopted
school-wide, in partnership with Assistiveware. Whole-school
training in September 2024, led by an AAC consultant, included
insights on the importance of belief in students' abilities and high
expectations.

Research Goals

- Increase AAC use in classrooms and improve outcomes for
students.

- Shift staff attitudes, addressing gaps in commitment to
embedding AAC in daily activities.

- Raise aspirations, confidence, and skills among staff regarding
AAC potential.

- Explore the AAC Chatroom model as part of the research.

Key Observations

Despite equal training and initial support, staff engagement varied
across the school. Questions arose about how to better support
staff in integrating AAC effectively.

The core question became:
How can we raise the aspirations and skills of educators
supporting students using power-based AAC in the classroom?

2 Sense (2025). Total communication. https://www.sense.org.uk/information-and-advice/ways-of-
communicating/total-communication/?gad source=1

3 AssistiveWare. (2025, April 4). [Blog]. Teaching school curriculum with Prologuo.
https://www.assistiveware.com/blog/teaching-school-curriculum-with-proloquo
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KEY LITERATURE SHAPING THE RESEARCH (STUDY 1): Step 2

Reference

Alzrayer, N. M. (2024). Special Education Teachers' Perspectives
toward Tablet-Based Augmentative Alternative Communication
(AAC) Devices. International Education Studies, 17(4), 51-62.
https://doi.org/10.5539/ies.v17n4p51

Andzik, N. R., Chung, Y. C., Doneski-Nicol, J., & Dollarhide, C. T.
(2019). AAC services in schools: A special educator’s
perspective. International Journal of Developmental
Disabilities, 65(2): 89-97.

Hetzroni, O. E. (2003). A positive behaviour support: a preliminary
evaluation of a school-wide plan for implementing AAC in a school
for students with intellectual disabilities. Journal of Intellectual and
Developmental Disability, 28(3), 283-296.
https://doi.org/10.1080/20473869.2017.1368909

lacono, T., Goldbart, J., Douglas, S. N., & Garcia-Melgar, A. (2022). A
scoping review and appraisal of AAC research in inclusive school
settings. Journal of Developmental and Physical Disabilities, 34(6),
963-985.

lacono, T., Goldbart, J., Douglas, S. N., & Garcia-Melgar, A. (2022). A
Scoping Review and Appraisal of AAC Research in Inclusive School
Settings. Journal of Developmental and Physical Disabilities, 34(6),
963-985. https://doi.org/10.1007/s10882-022-09835-y

@stvik, J., Ytterhus, B., & Balandin, S. (2018). Gateways to
Friendships among Students who use AAC in Mainstream Primary
School. Scandinavian Journal of Disability Research: SIDR, 20(1), 92—
101. https://doi.org/10.16993/sjdr.51

Wallin, S., Thunberg, G., Hemmingsson, H., & Wilder, J. (2024).
Teachers’ use of augmented input and responsive strategies in
schools for students with intellectual disability: A multiple case
study of a communication partner intervention. Autism &
Developmental Language Impairments, 9, 23969415241290419-.
https://doi.org/10.1177/23969415241290419

Key point(s) of note

We found that research in this area is quite limited. Effective
training is essential for the successful implementation of AAC.
Research suggests power-based AAC can have a positive impact on
those with complex communication needs, but implementation can
be challenging.

Implementation of AAC systems requires good professional
development and training opportunities for teachers, and takes
time, effort and commitment. Inadequate training can result in
frustration and device abandonment.
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Practitioners’ attitudes towards AAC significantly impact
implementation and student outcomes.

The universal use of AAC throughout a setting is relatively
unexplored in the literature.

PLAN 1: Step 3

As part of the process of planning Action Research Cycle 1 and having completed the ‘study’ phase,
the research question can evolve and become further refined.

Revised research question | How do we achieve consistency of the universal offer of power-
based AAC use across the Academy?

By universal offer, we mean AAC becoming something that is
embedded in the Academy in classrooms as standard. Rather than
AAC being a tool used by individual children in a school who
communicate using symbols and gestures.

Proloquo Classroom is chosen in this instance as the technology of
choice, because of its suitability for use in whole-class and group
teaching.

PLAN 1 and DO 1: Steps 4 and 6
Methods of data collection

Teacher questionnaire and observation form

The research team provided initial questionnaires on a general whole-class self-reflection and
observation form on creating an effective communication environment, adapted from Project
Core*.

Assessment of pupil progress
The Adapted Ability Level Continuum? was also used to record each student’s starting point for
communication.

Reflection

We provided an initial training session on general AAC implementation and how to use the
Proloquo app. Weekly 30-minute whole-class ‘Chat sessions’ led by our AAC user in the research
team were provided across a number of classes as requested.

Observation
The research team used ongoing observations and collated feedback from staff on student
progress.

4 Project Core. (2025). What is Project Core. Center for Literacy and Disability Studies, Department of Health
Sciences, School of Medicine & UNC-Chapel Hill. https://www.project-core.com/

5 CENMAC. (2025). Assessments. https://cenmac.com/referrals/assessments/
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Description of research sample, timing and location

- A one-hour training session during INSET (In-Service Training Day) — focus on AAC as a
universal offer. Repeat twice for different pathway teachers and support staff. Each group
had around 50 members of staff.

- Weekly chat sessions led by an AAC role model in classes with the research team for students
and staff learning together.

- Drop in on the pathway staff team meetings for general questions and answers on the
project. Sharing of progress and achievements.

- Discussion held with school communication team (including school NHS Speech and
Language Therapists) on progress and areas for support.

PLAN 2: Step 5
Ethical consent was sought from participants to publish this data in the format presented.

REVIEW 1: Step 7-8
Data Analysis: process

The research team collated the questionnaires and reflected on the ratings made by staff across
the school.

The team held weekly sessions to discuss observations in class ‘chat sessions’ and analysed the
feedback given by staff. We reflected on and evaluated the impact of the initial training and
considered possible next steps.

The online sessions that were part of the Action Research Project (University of Derby) were
extremely beneficial in supporting the research team to reflect on our observations and to
consider next steps.

Summary of Findings
Research Question

How do we achieve consistency of the universal offer of power-based AAC use across the
Academy?

Key Observations and Challenges in AAC Implementation

Teacher Perceptions

Initial questionnaires revealed that teachers often overestimated how well their classrooms
supported communication opportunities.

For example:

- teachers mistaking children and young people’s positive body language and facial expressions
as an indication of understanding;

- classrooms often include visuals for routine activities, such as schedules, now and next
boards, snack time; however, they miss opportunities outside of routines for other functional
communication, such as expression, descriptions, and requesting, etc.

- alack of experience and knowledge can mean teachers unknowingly limit the children and
young people's opportunities to develop communication, which goes beyond choice-making.

Varying Uptake

- Some classes implemented the universal AAC approach seamlessly, yielding significant
improvements in student communication. One teacher noted reduced workload due to the
Proloquo app’s built-in features.
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- While some teachers successfully integrated AAC for language comprehension, general
communication was harder to adopt.

- A small group of classes struggled to implement AAC, affected by staff changes and reliance
on agency workers.

Positive Outcomes

Fully integrated AAC classes reported enthusiastic feedback, with staff attitudes and aspirations
evolving. Students began engaging more actively, recognising AAC as their “voice”, which
improved communication with both peers and adults.

Growing Interest

Other teams in the Academy began requesting AAC devices for modelling, and inquiries emerged
about home use and parent training. The senior leadership team observed AAC’s impact on
student regulation.

Main Challenge
Consistency remained an issue, as AAC uptake and skills development were concentrated in a few
key classes.

Analysis and next steps leading into Action Research Cycle 2

Everyone's starting point is different. It is difficult for staff to self-evaluate when they are not clear
on what effective practice looks like.

Pathway to Consistent Use of AAC as a Universal Provision

To embed AAC as a universal offer across a wider range of classes in the Academy, the research
team recognised the importance of tailoring support to individual members of staff. The aim is to
inspire all colleagues to increase their use of AAC in classrooms, thereby strengthening our
collective progress towards a consistent and inclusive Academy-wide approach.

Next Step(s): Action Research Cycle 2

- To build capacity and consistency across the Academy.

- Tofocus on further reading around staff training and support, in order to inform future
training sessions.

- To build in examples and models for moving from curriculum support with the AAC devices to
integrated communication everywhere.

- To share success stories and examples of best practice, igniting enthusiasm for progress.
Share the stories of staff which had changed the staff attitudes regarding student potential.

- To provide individual ‘next-steps’ support for teacher development.

- Tolook at peer support for coaching and mentoring between classes and introduce class chat
sessions more widely.

- To think further about engaging all staff in training sessions, starting with ‘Why’ to help build a
united approach.

- To explore training for parents/carers.
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ACTION RESEARCH CYCLE 2

KEY LITERATURE SHAPING THE RESEARCH (STUDY 2): Step 9

Reference

Andzik, N. R., Schaefer, J. M., Nichols, R. T., & Cannella-Malone, H. I.
(2019). Exploring Relationships Between Teacher Training and
Support Strategies for Students Utilizing Augmentative and
Alternate Communication. The Journal of International Special
Needs Education, 22(1), 25-34. https://doi.org/10.9782/16-00044

Flores, C., & Dada, S. (2024). The effect of AAC training programs on
professionals’ knowledge, skills and self-efficacy in AAC: a scoping
review. Augmentative and Alternative Communication, 41(1), 65—
77. https://doi.org/10.1080/07434618.2024.2381462

Wandin, H., Lindberg, P., & Sonnander, K. (2022). A trained
communication partner’s use of responsive strategies in aided
communication with three adults with Rett syndrome: A case
report. Frontiers in Psychology, 13, 989319-989319.
https://doi.org/10.3389/fpsyg.2022.989319

Key point(s) of note

Teachers’ ongoing training, support and the quality of that training
are important. There is a statistically significant association between
the amount of teacher training and the communication
functionality of their students.

There must be more time and funding allocated to ongoing
professional development within the classroom rather than one-off
single-session training sessions.

PLAN 2: Step 10

Revised research question

Following the completion of Action Research cycle 1, the
researchers continued to explore the original question further; thus,
no revisions to the original research question were needed for
Action Research cycle 2.

PLAN 2 and DO 2: Steps 11 and 13

Methods of data collection
Teacher reflection/goal forms
Whole school training session

During this session, we gave class teams forms to reflect on their progress and next steps for
implementation. We followed up with individual planning sessions with teachers to discuss
support in achieving their next steps.

Teacher interviews

6 x interviews with teachers. Someone outside of the project team carried out the interviews. Each
interview was recorded and took around 5 to 10 minutes, covering five questions.

during our INSET day at the beginning of the term (January 2025).
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Observation
Continued observations from weekly sessions and collation of feedback. Five classes were
identified for additional support.

Reflection
Continued reflection throughout the cycle.

Description of the research sample, timing and location

- One-hour training sessions during the Inset day. Repeat twice for different pathway teachers
and support staff. Each group had around 50 staff.

- Continued weekly sessions in classes with the research team running sessions with staff and
students. Led by an AAC role model.

- Training session for Senior Leadership Team and non-tutor group teaching staff (15 staff
members)

- Information session on the project for school governors. Invited to join class sessions.

- Questions and informal feedback from students.

- OQur first parent session with one class group of parents was to develop a model for
additional class groups. The session included five parents and lasted two hours.

PLAN 2: Step 12
Ethical consent was sought from participants to publish this data in the format presented.

REVIEW 2: Steps 14-15
Data Analysis: process

After the training session, the research team reflected on the goals set by teachers and the
feedback for the session.

The discussion, general atmosphere, engagement and energy from the training impacted us. This
information informed our next steps and planning for the team’s support.

Summary of Findings

Action Research Cycle 2 Research Question

How do we achieve consistency of the universal offer of power-based AAC use across the
Academy?

Reflections on the training session

Starting the training session with ‘Why’ and allowing staff to share observations sparked teachers’
interest and celebrated achievements. Positive feedback motivated teachers to reflect on their
classroom environments and recognise the ways AAC is currently being used across the Academy.

Starting with a celebration of what’s going well was a critical step on the route to supporting
teachers to plan their next steps.

Celebrations of what was going well included:
- Students using teachers/staff names for the first time.
- Examples of students using full sentences instead of single words.
- Students develop friendships through engaging in conversations with peers.
- Examples of students communicating instead of other behaviours and managing their
own self-regulation. i.e., a student was able to tell a dinner staff member that he didn’t
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By recognising and celebrating these successes, a positive and purposeful environment was
created in which teachers felt motivated to plan how they would further embed AAC into their
classrooms as part of their universal offer. Each teacher’s next steps were personally meaningful,
shaped by their own reflections and successes.

Training emphasised the distinction between curriculum support and functional communication,
enabling teachers to set more deliberative next-step actions that targeted the embedding of AAC
as part of the universal curriculum offer.

Interviews
Interviews highlighted the universal AAC offer's significant benefits for both students and staff.
These benefits included:

Next-step planning
Following the celebration of what was working well, teachers set their own personal ‘next-step’
AAC planning goal; for example:

- Young people who were quieter and not communicating verbally, are now using verbal

- Children and young people, telling their parents about their school day.
- As the children and young people’s communication opportunities increase, the teachers

like his tuna on his baked potato and wanted it in a separate bowl instead. Whereas
previously, he would have become very distressed as he couldn't communicate this.

speech.

are gaining a more accurate understanding of the children’s abilities.

Impact on progress levels with speaking and listening skills. We have seen significant increases
in progress across the whole school, especially with those who were previously not making
progress.

Learning together gave a sense of equal value to power-based AAC as part of total
communication. Acknowledgement that it requires commitment from everyone and
consistency of use over time.

Increased the levels of social engagement between students.

Students being able to communicate their feelings and needs instead of through behaviour,
which may disrupt.

Teachers having a better understanding of children and young people’s level of
comprehension can make more accurate assessments.

All teachers said that it is saving time as they use the AAC device to support access to the
curriculum rather than making visuals.

Peer mentoring and coaching.

Teachers supporting non-teaching time and the use of the AAC devices to support transitions,
social interactions and independence.

Whole school celebrations and awards via assemblies, and to make Assemblies more
accessible to everyone through the use of Proloquo,

Further parent training and supporting their individual class parent groups

in collaborating on the use of AAC at home.

Work experience for our students with other classes and schools in using AAC.

Analysis and next steps leading to conclusions

The research team was then able to provide individualised support, identifying additional classes
for weekly sessions. A training and information session was requested for school governors, and
additional AAC devices were set up for the Senior Leadership Team. The research team piloted the
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first parent training and support group for home use. We continue to share and capture the
stories of success so others can visualise what best practice looks like.

CONCLUSION

Research aim/question

How do we achieve consistency of the universal offer of power-based AAC use across the
Academy?

Conclusion(s)

We found that introducing a universal approach to power-based AAC has been one of our most
successful communication strategies in improving the overall communication outcomes for
students with communication needs. It has been successful both for developing literacy and
language for those students with spoken language and also for emergent communicators who
previously wouldn’t have been considered for access to a power-based system. Universal access
to AAC has a significant impact on communication, access to education and social relationships.

These positive outcomes for students have, in turn, inspired and raised the expectations and
aspirations of staff. This hasn’t been a straightforward journey. By adapting our approach and
providing ongoing role models, encouraging next-steps planning, coaching and individualised
mentoring, we have continued to build consistency across the Academy.

A key component has been the celebration of success and the moments of surprising student
achievements, which have inspired other staff. Sharing the positive stories of student progress
has been the most impactful element. A universal approach to power-based AAC has had a
significant impact on the aspirations of students and staff.

Next Steps

- Because of staff changes and the use of agency staff, training and support will be needed on
an ongoing basis at the Academy.

- We want to continue with the parent training and building of support networks for parents.

- Our feedback from students has been limited, so finding further ways to capture their views
on this approach will be helpful.

- Afilmis being developed to share some of the classroom implementation and outcomes from
the project with other schools and academies.

- Our findings are also influencing the outreach work we do in both mainstream and special
schools.
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Appendix 1 — Action Research Cycles

Establish the
research focus

Step 1: Identify the ISEND area for development which requires
research.

Study 1 Step 2: Review the research literature.
First Plan
Step 3: Start the process of refining the research.
Action Plan 1 Step 4: Decide what kind of direction you are going to take (direct or
Research enquiry).
Cycle 1 Step 5: Consider research ethics (engage with the ethics checklist).
Do 1 Step 6: Implement the first plan (either direct action or enquiry as
E— action).
Step 7: Review and Reflect.
Review 1 Step 8: Analyse the meaning of the data gathered.
Study 2 Step 9: Review further literature if required.
Second Plan
Step 10: Based on the ‘reflect’ phase, refine the research (this may
involve revising or developing the research questions) and plan the
next actions.
Plan 2 Step 11: Decide what kind of action you are going to take (direct or
T enquiry).
Research Step 12: Seek any further ethical permissions if needed (engage with
Cycle 2 ethics checklist).
Do 2 Step 13: Implement the second plan — (either direct action or
— enquiry as action).
Step 14: Review and reflect.
Review 2

Step 15: Analyse the meaning of the data gathered.
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