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Abstract

Context: This study was conducted with a Year 10 high-ability English Literature class at Tenby
International School, Setia Eco Hill, Malaysia. It aimed to incorporate interpersonal skills,
specifically collaboration, into the curriculum through poetry study, enhancing students'
collaborative skills and literary understanding.

Aims: The main goal of the lesson study was to foster collaboration skills in a structured
academic setting, enabling students to develop essential life skills while deepening their
understanding of literary texts. By embedding collaboration into the study of poetry, the study
sought to create a participatory learning environment where students could achieve educational
outcomes through cooperative analysis and interpretation.

Methods: Three research lessons (RLs) were conducted with increasing autonomy in
collaborative tasks. In RL1, students used a scaffold to guide collaboration, planning a
multimedia presentation on To Kill a Mockingbird characters. In RL2, scaffolding was removed to
encourage initiative, focusing on poetic techniques and analysis. RL3 involved regrouping
students by ability, emphasizing independent collaborative engagement. Student observations
and feedback informed adjustments after each lesson.

Findings: The study found that explicit scaffolding was necessary for fostering effective
collaboration, as simply assigning group work did not guarantee successful teamwork. Students
benefited from guided collaboration tools, as these provided a clear framework that structured
their engagement with both the curriculum and collaborative tasks. When scaffolded
instructions were removed, higher-performing students exhibited more initiative, while others
struggled with effective group interaction, highlighting the varied impact of collaborative
frameworks across different student profiles.

Implications: Insights from the study suggest that structured guidance is valuable for teaching
collaboration skills, especially in tasks requiring collective problem-solving. Teachers might learn
that incorporating frameworks to model collaboration can help students of varied abilities
navigate group dynamics more effectively. The findings also indicate that repeated use of these
frameworks could gradually foster independent collaboration in students over time.

Keywords: English literature, collaboration, group work, life competencies, text analysis.

The Research Lesson Study described in this report was undertaken as part of the
International Schools Partnership-Camtree Life Competencies Project, 2024.



Context

The context of the study was a Year 10 high-ability English Literature class at Tenby International
School, Setio EcoHill, Malaysia. The study focused on integrating interpersonal skills, specifically
collaboration, into the curriculum through the study of poetry. The main objectives were to enhance
students' collaboration skills while also deepening their understanding of literary texts and contexts.
This was pursued through a series of research lessons designed to incrementally build and assess
students' abilities to work together effectively while engaging with complex literary analysis.

Overall Aims of the Research Lesson Study

The overall aim of the lesson study was to develop students' collaboration skills within an academic
context, specifically through the analysis and understanding of literary texts in a Year 10 high-ability
English Literature class. The study sought to integrate life competencies, particularly interpersonal
skills like collaboration, with the curriculum to enhance both educational outcomes and personal skill
development among students. Through structured research lessons focused on poetry, the aim was to
foster a learning environment where collaboration was not only encouraged but also essential to the
learning process, thereby preparing students with crucial life skills alongside their academic education.

Motivation for this Research Lesson Study

e The expectation was that students would develop stronger interpersonal skills, enabling them
to work more effectively in groups. This would manifest as students taking on various roles
within group tasks, engaging actively in discussions, and contributing equally to group outputs.

e By integrating collaboration into the study of English literature, students were expected to
achieve a deeper understanding of texts through shared insights and diverse perspectives.
This would be evident in their ability to articulate complex ideas and themes from the texts
more clearly.

e The study aimed to increase overall student engagement by making learning more interactive
and participatory. This would be seen in students showing more interest in the lessons and
being more proactive in their learning processes.

Focus and Research Questions

The central research question guiding the study was: "How can we help students in this RLS class or
setting to develop interpersonal skills [specifically that of collaboration] in the context of
understanding the context of literary texts to explore meaning?"

This question aimed to investigate effective ways to embed collaboration deeply within the academic
study of literature, with a particular focus on how collaborative learning strategies could improve
students' comprehension of literary contexts and their ability to express and negotiate meanings
collectively. The goal was to see how well students could leverage collaborative strategies to enhance
their understanding and appreciation of poetry, and how these strategies might influence their overall
learning experience and outcomes.



The intended outcomes of the research lessons were that in RL1, students would begin to work
together; in RL2, students display independent collaboration skills while they examine a text; and in
RL3, students explore collaboration skills using a framework and explicit instruction.

Choice of and Rationale for Case Students

Case Student A: Student A works well with all other students. They are extremely approachable and
take to challenges. They work hard at all tasks assigned and take initiative whenever they need to. We
predict that they will do extremely well in this collaboration research study.

Case Student B: Student B is an outgoing student, but more studious and likes to tackle tasks on their
own. They enjoy problem solving, and discussing ideas, but prefer to explore the work on their own.
We predict they will take to the collaboration focus of the lessons without much difficultly or
prodding.

Case Student C: Student C is more reserved and less focused on academics. They are naturally gifted
but do not produce the required effort when needed. They prefer to get the work done as fast as
possible with minimal effort. They use their collaboration skills to support their learning.

Assessment of how each student in the class would have progressed if taught
the usual curriculum for these lessons

Curriculum Goals

Competency Goals

Exceeded Achieved Required Exceeded Achieved Required
Goals Goals Support Goals Goals Support
2 13 0 3 8 3

Research Lesson 1 (RL 1)

Aims of RL1

e Students begin to analyse the characters of To Kill a Mockingbird.

e Students create a plan for a multimedia presentation (see ‘Supplementary Resources’ for the

planning document)

Predictions for Case Students

Predictions for Case Student A:

e Student should explore the concept with ease.

e Student will work with scaffold and effectively collaborate.

Predictions for Case Student B:

e Student may struggle to see the point of this.

e Students may ignore the scaffold and work independently




Predictions for Case Student C:
e Student will focus on the task and complete.

e Student will use the checklist as a checklist with little input of collaboration

Observations of Case Students

Case Student A:
e Student works with the team well.
e Student used the scaffold as a checklist, but had some limitations when working with all
members in the group.
e Student collaborated with a partner, but did not make decisions with other members of the
group.
Case Student B:
e Student focused on the task at hand.
e Student took to the scaffold and worked well extremely well with their peers.
e Student was observed to be fully collaborating with other members in the group, making clear
decisions and evidence of collaborative learning.

Case Student C:
e Student focused on the task at hand.
e Student used the checklist with little input of collaboration as predicted.

e Students worked quietly alongside each other unless prompted to work together.

Student Interview Feedback on RL1

Students enjoyed: the discussion the students had in groups with their chosen groups, the checklist
was supportive in helping us guide collaboration, planning the multimedia presentation.

Students indicated that they could already collaborate, and using the literary text to create a
multimedia presentation was fun, but not too challenging and that they would have liked to help each
member of their group work together better, as they noticed that some students didn’t want to work
together. The checklist helped the students focus on the task at hand and guide all group members to
work together.

Students suggested: Make the project require more collaboration so that the students would need to
work together.

Post RL1 Discussion

Case Student A:
e The student made good progress for the competency. She was able to work with her partners
e No need to revise assessment

e The explicit instructions supported the student.

Case Student B:
e Student B worked extremely well in their group. They demonstrated the competency well and
were successful in the task.



e We didn’t expect the higher ability students to take to the instructions for collaboration. The
explicit instructions were useful to the students, but didn’t support the learning as much as
for Student A.

e Student could have been just as successful without instruction. They may need to be given
leeway to create their own way in the future.

Case Student C:
e Student C did not demonstrate the competency in any meaningful way. The students
preferred to work alone, and didn’t make create any work without being prompted.
e Student C was supported by direct involvement of the teacher.
e |t was surprising that they needed to be consistently prompted to demonstrate the
competency throughout the lesson as most lessons have a collaboration element.

Reflections and Adjustments

Maybe less direct focus on the competency moving forward to support the independent development
of the students. Scaffolding can still be provided. We are going to remove the scaffolding techniques
for the next lesson and see if there is an improvement in initiative within the groupwork with the
explicit roles and tasks.

Research Lesson 2 (RL 2)

Aims of RL2

Improvement in initiative within the groupwork with the explicit roles and tasks, without scaffolding.
Predictions for Case Students

Predictions for Case Student A:
e Student will be able to drive collaboration in their group.
e Will be able to access techniques.

o Will work effectively with their group.

Predictions for Case Student B:

e Student will be able to guide collaboration and support their group

Predictions for Case Student C:

e Student will take an active role in the group

Observations of Case Students

Case Student A:
e Student was able to internalise the techniques (went back to their collaboration scaffold)
e Student used the scaffolding techniques from previous lesson to support collaboration in the
group.
e They were effective in their work.



Case Student B:
e Student was less effective without the scaffolding. There was obvious collaboration and
learning happening, but not as effective or focused as with the scaffolding.

Case Student C:
e Student was able to verbalise what effective collaboration is.

e Student needed prompting from the teacher to engage in the lesson.

Student Interview Feedback on RL2

Students enjoyed the ideas they came up with about the poem, working as a team. They learned
poetic techniques like SMILE (Structure, Meaning, Imagery, Literary Devices, Effect) understanding an
unseen poem. The most effective teaching was the prompting.

Post RL2 Discussion

Case Student A:
e Student went back to the structure given in the previous lesson. Group work wasn’t impacted
until the student was prompted by the teacher.

Case Student B:
e Student B had less of an impact in their group than they did in their previous lesson.
e The students created a detailed understanding of the poem but with less conversation and
‘visible’ team work.

e Students spent more time on their own than working with peers.

Case Student C:
e Asexpected, student C did not perform without prompting and less so without the
scaffolding.
e Hands off teaching hindered the adoption of the competency and left the student without a
need to complete work

Reflections and Adjustments

It seems that the students benefited from the scaffold across the ability levels. They were able to
model their collaboration techniques off the scaffold and built from there. We would need to create a
middle ground where we can support scaffolded competencies but also give the students a chance to
engage with them in a meaningful and personal way.

Build tasks that require the competency while allowing for freedom. Students will have to define
collaboration before they begin. We will begin the lesson with a focus on what collaboration is and
how it is important, and see if that makes an impact.

Research Lesson 3 (RL 3)

Case Student A:
e Student was able to collaborate with their new group. They were able to analyse the poem
and



e The changes in groups supported the collaboration. Student was paired with others who are
of a similar ability, and gave the student support to collaborate freely.

e Grouping with data plus the focus on competencies seemed to make a positive difference.

Case Student B:
e Student was able to collaborate with their new group, although was less effective than usual.
e Student worked less well not in his usual group. His focus on the task was still there, but he
didn’t support the learning of his peers as effectively.

Case Student C:
e Student became reserved in the new group even though efforts were made to keep him with
students he felt comfortable with.
e Learning was not that evident in the lesson as they didn’t seem to make an impact in the

groupwork.

Data based grouping supported the learning but may need to be embedded earlier into the class to
support the learning of each of the student going forward.

Post RLS Student Assessments

Curriculum Goals

Competency Goals

Exceeded Achieved Required Exceeded Achieved Required
Goals Goals Support Goals Goals Support
2 13 0 4 7 3
Findings

Using the explicit focus on the collaboration or cooperation, the students were able to use teamwork
in a more effective way. When given the chance to just ‘work together’ the collaboration was often
unsuccessful or not effective. A framework explicitly provided, or guidelines given help the learners
where able to complement their learning focus through the use of the life competency.

The life competencies need to be explicitly focused on in all lessons for them to be built deeply in all
learners. Merely asking the learners to work together did not work, as some learners use this as an
opportunity to either use the collaboration as a way get off task, or ignore the collaboration aspect of
the task. The competencies also mean different things to different students.

The main thing we learned was that the learners need a guiding hand in more than just the
curriculum. We need to focus on the competencies in lessons with scaffolding to support all learners
at which ever stage they find themselves at. When planning for future lessons, we will begin to look at
the competencies as well as the learning objectives to see which best fit together and create scaffolds
for the learners to succeed in both.

Different teachers have a greater impact when it comes to different life competencies. Some teachers
are more inclined to support collaboration, while others are more inclined to support other 21st



century skills. Much like relying on specific teachers to support teaching strategies we will do the same
for competency strategies.

Reflections and Changes to Practice

The main implication for our school is that we need to begin implementing these competencies into
our planning and creating focus groups of teachers to better understand how we can explicitly teach
the competencies in class.

In terms of student impact, it was really interesting to see what effects our lesson planning had on the
students. For instance, in our very first lesson we included a guide in terms of collaboration, so we
gave the students strict guidelines in terms of what they needed to do. They had to define roles within
their group, they had to think about their strengths and their weaknesses and come together to start
the project. So before any of the work had been done, they had to start thinking about collaboration.
According to the conversations and the debriefs we had with those students, they really enjoyed that.
They really found that useful in terms of guiding their collaboration.

One of our extra lessons that we did, just out of interest, was to teach a lesson where we didn't have
any guide, to measure the collaboration in terms of having a guide for that life competency. And we
saw some students reverted straight back to the guide that they had before. A good half of the class
didn't, but a few of them did revert and they really started using that guide to help them with their
collaboration, and to guide where they were going.

When we were focusing our efforts on collaboration and bringing that to the forefront of our
teaching, the students were in the class were able to know they were using collaboration techniques
and that's one of our life competencies or as we call them Tenby citizen points or Tenby citizen values.
They were able to really dig into those values and they were able to go “all right, this is what we want
out of this lesson”. So, much like displaying your learning objective, allows them to understand where
they're going with the lesson, displaying the life competency really allowed them to figure out where
they wanted to go with that life competency and how they wanted to work with it. In terms of our
lesson planning and the impact that they had, our focus on a life competency really allowed them
themselves to focus on their life competencies as well.

Reflective Evaluation

If we could redo the project, we would take our time with the planning stage. We got excited and we
jumped into it as quickly as we could and then, as schools get very busy, some of the lessons didn't
take place where they needed to take place because they were interrupted by ad hoc assemblies or
trips and our students were off at basketball games instead of coming to our lessons. So when we sat
down to do our planning, we didn't take all of that into account and we had to postpone lessons. We
had to sometimes do lessons earlier than we expected.

In terms of impact on our students, with that ad hoc pattern of us coming into lessons, they didn't
really see the benefit of three teachers coming into their classroom to watch their normal English
teacher teach or their guest English teacher coming in to teach. So | think giving yourself some time to



plan and letting the students in on what you're doing from the get-go really would help them and help
yourself in terms of understanding where you're going.

Another thing that to consider is a pre-interview to really understand what's going on in the students'
minds in terms of that life competency, asking, “how do you feel about collaboration in your class?”,
“What does collaboration mean to you?”, “How do you use it in your English classes?”

Advice for fellow teachers who want to take part in one of these lesson research studies is to take
your time, really use the time that you have, use your colleagues to understand where you're going
before you jump into to the actual research so you will be able to see the effect and the change and
the impact that you're having on your students.

Secondly if you have a lucky enough to work with some of the experts, rely on them. If you have
experts in your school, rely on them. If you have someone who has done the research beforehand in
terms of life competencies, rely on them in terms of what you can do and what you can't do because
we are a team of experts in the school working together going in the same direction.

Invite other people into your study just so they can see what's going on and so that you're working as
a team to understand how you can affect change in your school and create that impact that you want.

The International School Partnership’s Life Competencies Framework

This study potentially relates to the following areas of the International School Partnership’s Life
Competencies Framework:

e Collaboration

e Communication

e  (Critical Thinking

e Learning how to Learn

e Digital Literacy (through multimedia project tasks)

Ethical Considerations and Relationships

The lesson studies took place within the scope of normal lessons and as such all-school policies were
observed. Other than informal interviews which took place in classroom contexts, no additional data
were collected. The students, including the case students, have been anonymised for the purpose of
this report, although the school and staff involved are identifiable.

Next steps

The focus of the next lesson study would be to extend the same Life Competency but include a wider
range of students from different parts of the school. For instance, we are planning to focus on Primary
KS2 students, using similar practices that were employed by the researchers for Year 10. The rationale
behind this is to focus on how we can implement the same focus on competencies in all stages of
learning for the entire school. By exploring different age groups, we will be able to make clear



frameworks for our teachers to follow, either by conducting their own research studies, or by
implementing competencies into their learning and teaching.

We will be working closely with teachers from the primary section of the school to support our

understanding and for them to join our research study collaboration group so as to give their valuable
input with our further study.
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Supplementary Resources

This is the scaffolding checklist that was provided in RL1 and then used independently by some
students in later lessons, completed by one of the students.

Student Learners Leading Program (SLLP)

Name / Class etc.

Name Mr. Edward Class Y29T

A. Pre-task overview

Outline of task Create a video report / documentary about the upcoming Tom
Robinson trial in Maycomb County, including interviews with
local community members.

Outline of intended project We decided to focus our interviews around Atticus and the
town peoples’ views on his representing Tom. However, we did
not include Atticus himself so that we could build up an image
from others’ perspective.

What | hope to learn - We would develop our knowledge of the characters, the
context, and the plot of TKAM

- We would develop our understanding of the social and
political context of TKAM

What skills | hope to improve - We would practice our research, creative writing, and media
skills

B. Roles and responsibilities

Group roles Director, camera person, script writer, actors, props

My responsibilities | was responsible for script writing and acting as the
interviewer.

C. Project

Description of the final product | The final product was a 3 minute video where we introduced
the county of Maycomb and the historical significance, followed
by interviews with each of the characters. We ended the
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interview segment with a fight between Jem and Ewell to
demonstrate the tension of the town.

What we did First, we outlined our project. Then we wrote our script. Next
we acted out the scenes. Finally, we edited and watched the
short film for any final touches.

What | did After we had brainstormed the ideas and come up with a script

outline, | was responsible for fleshing out the script and learning
my lines. | had to then act each scene and assist with the sound
during editing.

What | learned

- | learned about the plot of TKAM and the context leading up to
the events of TKAM.

- | learned a great deal about the layers and motivation behind
the bigotry of the time period.

What skills | learned

- limproved my creative writing skills, particularly in reference
writing from different viewpoints.

D. Self-grading/ 10

Final product 8/10
My role 7/10
Team effort 9/10
My effort 7/10

E. Reflection

What went well

We worked well on homework and everyone completed their
work to a high standard at home.

The final product was very strong and was engaging and
enjoyable.

Even better if

When we were in class, we were easily distracted and so went
off topic a few times, leading to more of a rush at the end.

Follow up task

We need to go back and clean up the transition scenes to make
the movie smoother.
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