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Abstract

Context: This study was conducted at Liceo Panamericano Internacional, Samboronddn, Ecuador, in 2024.
It involved a group of teachers from different sections of the school, focusing on a 7th-grade mixed-ability
class with 27 students. The research was part of a broader initiative by the ISP-Camtree Partnership
Project, which aimed to explore strategies for developing and assessing life competencies in education.

Aims: The study aimed to help 7th-grade students develop interpersonal skills within the context of writing
and speaking in A2-level English. The focus was on improving students’ abilities to structure spoken and
written text, take on different roles, and participate in public speaking. Additionally, the research sought to
foster teamwork and empathy, addressing the tendency of high-achieving students to exclude lower-level
peers. The main research question was: "How can we help students in 7th grade to develop interpersonal
skills in the context of writing and speaking to create dialogues or conversations at A2 level?"

Methods: A research lesson study approach was used, involving three structured lessons with predefined
learning and competency outcomes. The lessons included collaborative tasks such as structuring
sentences, expressing preferences, and articulating choices with reasoning. Case studies of three students
with different English proficiency levels (high-achiever, average, and struggling learner) were used to track
progress. Student interviews and teacher observations provided qualitative data on learning outcomes and
engagement. Adjustments were made after each lesson based on reflections and student feedback.

Findings: Students demonstrated varying levels of progress in both curriculum learning and life
competencies. The high-achieving student showed strong academic skills but initially lacked teamwork
abilities. The average student improved in confidence and leadership within group work. The struggling
student, though still facing difficulties, became more engaged when assigned a defined role in group tasks.
Structured roles and collaborative activities encouraged participation and improved self-regulation. Time
management remained a challenge, and some students still struggled with fully assuming their roles.

Implications: The study highlights the benefits of structured group work in fostering both language skills
and interpersonal competencies. Assigning roles within groups helped students feel included and
responsible for their contributions. Teachers may find it useful to integrate students’ interests into lessons
to enhance engagement. Additionally, differentiated activities can challenge high-achievers while
supporting weaker learners. The research also suggests that ongoing reflection and self-evaluation can
encourage students to take greater ownership of their learning and social interactions.

Keywords: English learning, language acquisition, interpersonal skills, group work

This report was produced as part of the ISP-Camtree Partnership Project, 2024. This collaborative project involved teachers
at ISP schools undertaking research lesson study to explore how to develop, demonstrate and assess life competencies.



Context

The Research Lesson Study reported here took place at the Liceo Panamericano Internacional,
Samboronddn, Ecuador during 2024. It involved a group of colleagues from different sections of the
school: early years, primary and secondary. The focus was 7" grade, and specifically Class 7B, a mix-
ability class of 27 students.

Aims

We decided to work on developing interpersonal skills in the curriculum area of language acquisition.
At first it was a challenge to decide the focus of our research, as we had decided to choose science as
a subject and work on global skills, but none of us were science teachers. So we decided to choose
our area of expertise, so we did it in language acquisition.

Focus and Research Questions

Our case students were 7th graders, and we decided to choose to work with this particular age group,
because they are in the end of primary school, and at the end of the year they have to sit for a
Cambridge exam, so it would be a great idea to help them improve their communication skills. The
class group is formed of different students with different levels of English, starting from English
students who are very weak learners of English, to students who already have a B1 level, when they
are all expected to get to A2 level by the end of primary school.

The specific interpersonal skills we worked with were structuring spoken and written text effectively,
taking on different roles and public speaking. We also wanted to develop teamwork skills and
empathy, because very good English speakers tended to ignore or set apart students who were not
reading. This is not necessarily the rule, as they can take a different approach and try to help or
support them when they struggle. But it is common when working in groups that high achievers will
choose peers with a similar background.

Our research question was: “How can we help students in 7th grade to develop interpersonal skills
in the context of writing and speaking to create dialogues or conversations at A2 level?”

Case Students

Case Student A

She, a bright and diligent seventh-grader, stands out as a high achiever, having recently passed the A2
level of the Common European Framework of Reference for Languages (CEFR) exam. Her journey to
this accomplishment began early in her academic life, where she consistently demonstrated a keen
aptitude for languages. Her prior learning involved a structured curriculum, supportive teachers, and
a home environment that encouraged curiosity and engagement with different languages.

Facing New Challenges: When confronted with a new challenge, she exhibits a blend of
determination and strategic thinking.



Working in a Group: In group settings, she naturally takes on a leadership role, although she is careful
to ensure that all voices are heard. She excels at facilitating discussions, mediating conflicts, and
encouraging her classmates to contribute their ideas.

Case Student B

He is an average seventh grader, eager to learn but often caught between curiosity and the
distractions of a bustling school environment. With a solid foundation in basic subjects, His academic
history shows a mix of successes and struggles. Early years were marked by enthusiastic participation
and decent grades, but as subjects grew more complex, inconsistencies emerged. Despite these
challenges, he remains determined, buoyed by a genuine interest in understanding the world.

Facing New Challenges: When confronted with new material, his initial reaction is a blend of
excitement and anxiety. Enthusiastic at the prospect of learning something novel, he eagerly engages
with the material but can quickly become overwhelmed if the concepts are too abstract or difficult.
He tends to ask many questions and seeks clarification, showing a proactive approach to overcoming
confusion. However, when frustration sets in, there’s a tendency to disengage temporarily,
sometimes leading to incomplete assignments or missed details.

Working in a Group: In group settings, he is both a contributor and a listener. Comfortable sharing
ideas, he often takes on a leadership role but sometimes struggles with incorporating others'
perspectives. This is particularly evident when group discussions veer off-topic; he can be easily
distracted, contributing to a less focused group dynamic. Nonetheless, he benefits greatly from peer
interactions, often finding clarity through collaborative problem-solving and discussions.

Case Student C

This student has significant gaps in foundational knowledge. These gaps have accumulated over
several years, resulting in a lack of basic skills that are necessary for understanding more complex
concepts introduced in the seventh grade. The student often struggles with tasks that require
recalling previous lessons or applying fundamental principles.

Facing New Challenges: When presented with a new challenge, the student tends to exhibit signs of
anxiety and frustration. He often gives up quickly, expressing feelings of inadequacy or claiming that
the task is too difficult. This reluctance to persevere through challenging material is compounded by
his lack of confidence and prior knowledge.

Working in a Group: In group settings, the student is usually passive and disengaged. He rarely
contributes to discussions or activities and often waits for others to take the lead. When prompted to
participate, he may respond with minimal effort or become distracted by external stimuli. His inability
to focus makes it difficult for him to collaborate effectively with peers.

Research Lesson 1

In our first lesson, we designed a learning experience where students had to order words to make
sentences or questions. They had to do this in groups and write their answers on a paperboard. For
them to report back to the class. We allowed students to choose their group members. This resulted



in having homogeneous groups, according to their English level competence. We expect all groups to
have completed the task of ordering 14 sentences or questions correctly. They should recall grammar
rules to form questions and structure sentences, and they should self-correct themselves when
necessary. All students from the group should contribute and help each other to complete the task on
time, and be able to practise asking and answering questions.

Intended Curriculum Learning Outcome: Correctly structure sentences and questions by
appropriately ordering words.

Intended Life Competency Outcome: Demonstrate effective teamwork skills by collaborating with
peers, contributing to group discussions, and completing tasks cooperatively to achieve shared goals.

The slides used in the Research Lesson are in Appendix 1 (supplementary file).

Having made predictions for the case students, the teachers observing the class made individual
notes which were then combined following post-lesson discussion. The individual notes for Research
Lesson 1 are shown in full in Appendix 2 and are summarised here.

Predictions for Case Students

Case Student A:

Life Competency Outcome: Collaborates with peers, but allowing all members to contribute and not
doing the task for others. Behaves empathic with struggling peers.

Curriculum Learning Outcome: Structures sentences and questions with ease and correctly. Self-
corrects if necessary and gives feedback to others.

e Will give the answer right away. She is like a native English speaker, yet she sometimes give
the chance to others to respond. Sometimes she finds things too obvious and easy and
remains silent.

e Wil start working right away and probably independently. She will not go one by one at the
pace of the teachers’s command.

e Will look for her group members and group automatically. She will lead the task and be like
the facilitator in the team.

o Will probably be reflective in her answers and upfront no matter what. She may even say she
did all the work herself. In her group most answers are likely to be correct. She may enjoyed
the task but have the sense that she did all the hard work.

Case Student B:

Life Competency Outcome: Completes the task cooperatively and asks for help when necessary.

Listens to others points of views and values each contribution.

Curriculum Learning Outcome: Structures sentences and questions correctly. It is able to identify
basic errors in grammar

e Likes to participate. He can give a good critical answer but maybe not so accurate in terms of
grammar or structure. He is able to paraphrase and explain his ideas with the language he
has.



e Wil start doing exercises at the same pace as the teacher’s. He may try to do one or two
guestions on his own if he finds them easy to do

e Will try to group with his friends as well but probably wait for instructions. He will work as a
group member and at times be like the leader probably.

e May have finished the task or not, depending on his team members. His group answers
maybe all correct or with some errors as he can easily be influenced by others' decisions. He
might have enjoyed the task.

Case Student C:

Life Competency Outcome: Focuses on the task and feels as part of the group. Make an effort to
contribute and keep engaged in the activity.

Curriculum Learning Outcome: Recalls structures for making questions. Identify the meaning of wh-
guestion words.

e Will probably remain in silence or start laughing at this peer next to him, or finding a way to
get away with not participating at all.He may not understand the question at all, and if he
does he will not be able to express his ideas in English

o Will wait for the teacher to give the answers so he can copy them, if he finds the activity
engaging. Otherwise he will not do the task at all.

e Will try to team with the person sitting next to him. He may not contribute at all in the task
and wait for others to do the exercises.

e Will probably not participate because he does not understand the questions. He may feel a
bit frustrated or not motivated by the task. He might have enjoyed working in groups but not
happy with his contributions.

Observations of Case Students

Case Student A:

e The student answers correctly most of the questions given by the teacher. She finds the task
easy to do and she is able to paraphrase the teacher's instructions for others. Most
predictions were accurate.

e She got most answers correct

e She started working right away and did most of the tasks on her own.

e She answered all questions easily and was very direct in her ideas. She seemed not
challenged but at the same time was not aware she did most of the task by herself. She was
OK with that.

In relation to Life Competency Outcome, she does not really work as a team member but more as
leader or “boss” in the group. Is not quite empathic. In relation to Curriculum/ Subject Learning
Outcome, there was no progress because that activity was not challenging for her. Case student A
really needs to be challenged in the subject and has to develop group work skills as she tends to do all
the work on her own because she finds it easy, and maybe thinks this is good, but when asked about
the amount of work done by each group member, some peers pointed at her as doing all by herself
and not listening to others.



Case Student B:

e He gave good critical answers to questions given, he was able to express himself with the
level he has. He enjoys sharing his opinions and thoughts with the class.

e The student remains quiet. Predictions were mostly accurate

e He works at his own pace and in silence.

e He was kind of left out in the group. He wanted to contribute but his ideas were not
considered by another of his group members. He struggled with one sentence and took all
the time to complete the task.

e He enjoyed the task and was reflective when answering the teacher's questions.

In relation to Life Competency Outcome, he really enjoyed working in a group and said they do not do
so often. Still is a bit shy and lacks a bit of confidence to speak up his ideas. In relation to Curriculum/
Subject Learning Outcome, he did make progress and he could make questions correctly. Case
student B could deal with the subject’s activities quite well. Enjoying how the tasks' organisation let
him feel supported by his partners. He thought sharing with others his ideas, opinions was the best

way to learn.
Case Student C:

e Predictions were accurate as he didn’t participate much. However, he did try once and he
offered to participate and read the quote. He also seeks for help from the teacher and asks
for clarification to a peer.

e He struggled with the activity but asks for help. He copies the answers mostly but tries to do
one on his own.

e The student was looking for a group, he asked ME (Case Student A) if he could join her group
and she said “wait”, he looked sad, then she said “ok you can join us” and he say “yes!” He
was not so involved and at times just played with a rubber ruler.

e He was not able to reflect about his learning. He seemed relieved that the class came to an
end.

In relation to Life Competency Outcome, no progress. He did not feel as part of a group or felt he
could contribute in some way. Was kind of left out. In relation to Curriculum/ Subject Learning
Outcome, No progress. Case student Creally needs support from the teacher and his peers to
maintain engagement in the lesson. It was surprising that there was evidence of interest but a lack of

language to request support in the target language.

Student Interviews after RL1

What did you enjoy most A. | enjoyed the group work because | could connect teamwork and
about the lesson? organisation.

B. I liked working in groups, because hardly ever we worked in
groups in L.A. It was very fun to work with my friends on a task.

C. Working with my partners and selecting who you work with

What did you learn? A. Now, | could organise my team and respect people’s opinions. All
worked perfectly.




- What can you do now B. | could apply the organisation when | cook with my dad dividing
that you could not do? the different things we do. | can handle the time and the
- What can you do better? | organisation better than before.

i L 5
How is it better: C. Now, | understand the structure of the question a little bit more.

What aspect of the teaching | A.|think organisation and work with others

2
worked best for you? B. The best way to learn for me is by sharing my ideas with the

whole group.

C. Comparing answers

If the same lesson is being A. Teachers would select students who are not involved in the class.
taught to another group
what would you change?
Why would you change that
aspect? C.N/A

B. The teacher would give us a little bit of time to think in our
answer

Reflections and Adjustments

Strengthening group work activities where the students have roles, so they can develop a sense of
belonging and commitment. Assigning roles and scaffolding activities where the students develop
their subject learning as well as their life competencies skills.

Research Lesson 2

Outline: Setting the context with prompt questions about personal preferences. Who likes to play
soccer? Who doesn't like soccer? Do we all like the same things? Why or why not? Review the use of
‘because’. Pre-teach some key words: hobbies, outdoor activities, presents, water sports. Model an
example answer. Then set the class in groups of four and assign roles to each member of the group.
Explain the roles (facilitator, timekeeper and two candidates) and the task. Give out the material.

By the end of the lesson students will be able to express their preferences and give reasons for likes
and dislikes using appropriate vocabulary related to everyday situations or events related to their
lives. The slides used in this lesson are in Appendix 3.

Predictions for Case Students

Case Student A

Life Competency Outcome: Fulfil the role of facilitator and show empathy to others, become a team
player and do not accomplish the task on her own

Curriculum Learning Outcome: Express likes and dislikes with accurate grammar and giving examples
for her choices.

e She will be curious to know what is the class about and see us again in class (RLS team
members).




e Not so happy about being assigned to a group and given the role of timekeeper for example.
It will be difficult for her to avoid doing all the work by herself.

e She will facilitate the task for the group and may make corrections when necessary. She will
observe and listen carefully to her peers.

e She may raise her hand to do the task in front of the class. She may reflect about the roles
and being part of a group.

Case Student B

Life Competency Outcome: Play a more active role in the group and share his ideas with ease and
confidence.

Curriculum Learning Outcome: Express likes and dislikes with accurate grammar and speak with

fluency.

e When hinted about group work, he will be engaged but then when assigned the members of
the group, his reaction may change.

e He will make an effort with the task and fulfilling his role precisely.

e He will enjoy the task and keeps the time.

e He may want to do the task in front of the class too. He will give a very good and thoughtful
answer to the reflection questions.

Case Student C

Life Competency Outcome: Become involved in the task and feel confident to speak about his likes
and dislikes. Share his ideas to a partner. Ask for help when necessary.

Curriculum Learning Outcome: Explain his choices using ‘because’.

e He may feel motivated by the topic of the class: Hobbies, sports (soccer).

e He will feel involved by having a role in the group.

e Heis able to articulate what he likes and express a reason for his choice at least.

e He may feel encouraged to participate and talk in English now. He will need prompts to
express his ideas clearly.

Observations of Case Students

Case Student A

e She didn’t even talk but was paying attention.

e She kept silent for a while. It seemed that she didn’t like to be assigned to that group

e She worked but only when necessary.

e As predicted, She did the task in front of the class. She reflected about the roles and being
part of a group.

In this case the teaching did not hinder the student's learning but helped her to self-regulate her
actions. Even Though at first she did not seem to be happy to be assigned a group and not to choose
her team members, she focused on her role and doing her part while also facilitating for others.



Case Student B

e He answered the questions correctly
e He made an effort to try to answer and perform his role there. Seems to be a little bit

distracted.
e Hedid a great job here.

e He was involved in his role.
e He did a good performance and answers were according to the plan.

Our second case student, who was our average learner managed to take more responsibility and

assume the role of a leader in his group. He speaks with confidence and more fluency than before. He

has always been focused and organized, but a bit shy when speaking in English sometimes.

Case Student C

e He gets the idea but doesn’t produce at all; just a few words. He sometimes feels motivated
with some personal questions

e He wasn’t involved at all but he gave it a try.

e His mood was different from the previous class. He seemed to enjoy what he’s doing.

e He managed to do the task even with some mistakes but had a totally different attitude.

e He felt encouraged and participated in English.

With regard to our case student C, he said he liked to work in groups when assigned a role because he

can contribute to the task with the little he can do. He was assigned the role of a timer, so he had to

keep track of time and remind the group how much time was left. | think we managed to give a little

boost of motivation to his confidence and self-esteem.

Student Interviews after RL2

What did you enjoy most
about the lesson?

A. | enjoyed talking with your teacher and friends about what my
hobbies were.

B. | could speak with my friends and the teacher helped you with
the time. | didn't like that one friend didn't work.

C. We could work in groups.

What did you learn?

- What can you do now
that you could not do?

- What can you do better?

- How is it better?

A. Before | could organise my group to work in synchronisation, and
now | can do that. Now | can split the work between the group
members. And, now | don't have to take all the work-

B. Before | couldn't organise my group. | can speak better and with
more confidence. Before | was nervous of being judged if | made a
mistake, and now | do not feel that way.

C. Before | didn't know about the roles as nobody had explained
them to me before. Now | know that there can be roles in a group. |
can work in a group better and | can say a sentence in English now.
Now | can focus more on the task because | tend to get distracted
easily.

What aspect of the teaching
worked best for you?

A. The opening quote because it makes me reflect.




B. To be assigned different roles in a group.

C. To have the sample sentence structure on the board.

If the same lesson is being A. I think | would not really change anything.
taught to another group
what would you change?

Why would you change that
aspect? C. I would tell them to be able to choose your team members to

make it more fun.

B. I would give the opportunity to switch roles between the
members.

Reflections and Adjustments

Time management is still an area of improvement as they tend not to finish the task within the
allotted time. There are some groups who still find it challenging to assume their role effectively as
they tend to be very competitive.

We will include a self evaluation rubric (See Appendix 4) so they can reflect on the dynamics of group
work and the importance of having a clear role that can help them to focus better on the task. We will
try to help students to manage their time effectively and monitor the progress so they can finish the
task at the end of the class and have time for reflection as well.

Research Lesson 3

Intended Outcome: By the end of this lesson, students will be able to clearly articulate their choices
by providing well-structured and logical reasons. They will demonstrate the ability to present their
decisions confidently, using relevant evidence and persuasive language to support their reasoning.
They will be able to work effectively in groups by communicating clearly, resolving conflicts, and
managing tasks. They will understand the importance of fulfilling their roles within the group to
contribute to the team's success and reflect on their experiences to improve teamwork.

By the end of the lesson, we wanted all the groups to have completed the task and each group
member have contributed effectively fulfilling their assigned roles. They should also be able to reflect
about the importance of effective teamwork skills.

Predictions for Case Students

Case Student A

Life Competency Outcome: Works effectively in groups respecting each other roles and
contributions

Curriculum Learning Outcome: Negotiates and justifies her choice towards an outcome.

e Will be eager to participate, respond and start the task right away.

e Not so happy by not being able to choose her group members.

e Ready to start and fulfil her role effectively. Maybe she will still try to facilitate for others.
e Be very reflective and honest with her answers. She will want to share her thoughts.
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Case Student B

Life Competency Outcome: Feels valued and included in the team. His contributions are well
received and together negotiates towards an outcome.

Curriculum Learning Outcome: Explain 2 or 3 reasons to justify his choice. Use connectors
effectively.

e Will be very quiet and observant to instructions. Somewhat intrigued.
e Wil be curious about his role and follow instructions effectively.

e Interact with his peers and listen to others respectfully.

o He will want to share his reflection.

Case Student C

Life Competency Outcome: Speaks confidently about his experience and is able to contribute to the
group task.

Curriculum Learning Outcome: Use “because” to explain the reason for his choice. Extend beyond a
simple phrase.

e Will be quiet and expect challenges as usual in English lessons. Now, probably more
motivated by a good struggle.

e Interested in his role and being able to contribute to the task.

e Listen carefully and maybe interact in L1.

e He will not feel confident to express his thoughts in English yet, but maybe in L1.

Observations of Case Students

Case Student A

e Participated a lot and started to do the task right away as expected

e Even though she looked normal, wasn’t comfortable enough by not being able to choose her
own group to work on

e Started to do the task effectively and actually was opened to share new ideas with her team

e Wanted to continue doing these types of activities.

Overall, was happy to work in groups. She gave support to her partners guiding the task.

Case Student B

e He was looking at everyone waiting for someone to answer first. He was eager somehow.
e He felt good with his role in the group and followed instructions effectively.

e He made a good performance at this stage, he was opened to share ideas with the team.
e He wasin a good mood to share positive reflections about his performance in the group.

He enjoyed the opportunity to share his idea for the task. Trying to accomplish the activity on time
helping his group.

Case Student C

e He was eager for the learning experience. He felt a little bit more motivated and confident.
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e Asexpected, he was really into the role and was able to be part of it by contributing a lot.

e |Interacted a lotin L1 but at least started to talk better than before.

e He started to write his thoughts little by little, asking other classmates how to write some
ideas in English.

Student Interviews after RL3

What did you enjoy most A. I liked that | could talk with my friends and decide for the best
about the lesson? choice. | liked working in groups with roles because it is more
focused. If we have roles we can decide which roles fits best for
each person.

B. | enjoyed the role's distribution for working because we have the
opportunity to share our ideas.

C. Working in groups.

What did you learn? A. | learned to manage my time with my group. Before | couldn't

- What can you do now finish the task when | worked in groups, but now | can manage my
that you could not do? time more effectively. Now | can divide myself into places and

- What can you do better? | focus on two things, and | have become a better facilitator. | also

- How is it better? learned how to write reasons for my choice.

B. Now, | can speak in front of others my ideas and opinions.

C. Now, | know that | can give many types of gifts.

What aspect of the teaching | A. Working in groups because my group learned how to write
worked best for you? sentences effectively. | learned that | have to respect and let other
people talk and not only me. | have decided to be a drawer and |
said | wouldn't talk and let you guys talk.

B. The roles description with the task that each member had to do.

C. Connecting the class with a personal question helps me to have a
clear idea about the task.

If the same lesson is being A. I think they need a little more time, because my group finished
taught to another group on time. Maybe they do not know a lot of English and they cannot
what would you change? think of different reasons in a little time.

Z\ggzggu'd you change that B. I think we need more time to exchange ideas and finish the task.

C. I think asking about the doubts so everybody understands the
activity.

Reflections and Adjustments

e Including group work as a regular method for teaching. As well as this, assigning roles so each
student can be involved in the team work.

e Use of learning platforms such as Cambridge One and Raz Plus

e Plan for differentiated instruction, formative task and summative assessment

e  Continue working with English pull-outs to monitor progress and give a more personalized
approach.
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As a immediate action plan for the students who have some issues with the language:

e One to one sessions
e Vocabulary and structures
e Support at home

Teacher Reflections

We observed significant improvements in students’ confidence and problem-solving abilities. The
focus on self-reflection and group activities facilitated a deeper understanding of personal strengths
and collaborative strategies, which greatly supported their Life Competency Development,
particularly in resilience and effective communication. Students demonstrated increased self-
awareness and a proactive approach to challenges. We discovered that the focal Life Competency of
confidence-building was effectively developed through practical exercises and interactive discussions.

We realised we didn’t know students at all, nor their skills or personal approaches. We as teachers
can do a lot better if we get to know their hobbies and interests so we can adapt our teaching
approaches to what they really like.

This experience will inform future practice in several key ways such as Integration of Life Skills,
Interactive and Reflective Activities, personalised support, supportive classroom environment and
sharing ideas.

In the future, we will incorporate more interactive and reflective activities, ensuring that each lesson
has a clear connection to life competencies. Additionally, we will implement regular feedback sessions
to better understand students' individual needs and adjust my teaching strategies accordingly.

If we think about what we missed or we could have done better, | think that maybe a little bit of more
planning the meetings with the team because it's very difficult to make our timetables coincide. So,
we should stick to the plan or also have spare time after school to have this discussion and feedback
of our work and reflect on our observations.

We would include even more differentiating activities due to the fact that students may be at
different academic levels. And not only that, we also have to keep in mind that students have
different learning preferences so we can ensure that they can engage all of the material effectively.

We still need to work on our high-achieving students, as they tend to be disruptive at times because
they are not sufficiently challenged. What did work with our high-achiever student (Case Student A) is
that she showed a bit more empathy with her peers. She is the type of student who is very
competitive and will look for classmates with her same competencies or academic strengths.
Differentiating activities can provide appropriate challenges for advanced learners while supporting
those who need more help. Some examples could be things like role plays with varying levels of
complexity. For these more advanced students, we can also increase the complexity of the scenario;
for example, we can have more controversial topics.

Recognizing the importance of students' personal interests in classes has highlighted their role in
enhancing engagement, creativity, and overall well-being. Integrating theirhobbies into lessons can
make learning more relevant and enjoyable, fostering a deeper connection to the material. In the
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future, we will create more lessons related to student interests and allow students to choose projects
that align with their passions, encouraging creativity and ownership.

Using various teaching methods that cater to different interests, such as music, sports, or art, can
make learning more dynamic and inclusive and, last but not least, it would encourage self-expression
for students to share their hobbies and talents, building a supportive community and boosting
confidence.

Sharing Learning

We will share the importance of integrating self-reflection and collaborative activities into the
curriculum to enhance students' confidence and problem-solving skills. These strategies proved
effective in supporting Life Competency Development, particularly in fostering resilience and
communication. Emphasising the connection between academic content and life skills can
significantly impact students' overall development.

Additionally, we will highlight the value of creating a supportive classroom environment where
students feel comfortable sharing their interests, experiences and challenges. Regular feedback and
personalised support are crucial in addressing individual needs and promoting continuous growth.

Encouraging colleagues to incorporate practical exercises, such as scenario analysis and confidence-
building techniques, can lead to more engaged and empowered students.

Ethical Considerations and Relationships

The lesson studies took place within the scope of normal lessons and as such all school policies were
observed. Other than informal interviews which took place in classroom contexts, no additional data
were collected. The students, including the case students, have been anonymised for the purpose of
this report, although the school and staff involved are identifiable.

Supplementary materials/resources

We used printed handouts, paperboard and markers for the exercise of ordering words to make
sentences. We used Google presentations (Appendices 1 and 2) with a sample answer or structure
for them to follow using the CAT speaking part two template. And we also used the assessment group
work handout for lesson 3, which was more focused on reflection (Appendix 4).

e Appendix 1: Slides used in Research Lesson 1
e Appendix 2: Detailed notes from Research Lesson 1
e Appendix 3: Slides used in Research Lesson 2

e Appendix 4: Group Work Student Self-Assessment
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About the International Schools Partnership

ISP was founded in 2013 and has schools are located in Europe, North America, Latin America, Middle
East, India and South East Asia. ISP’s unique approach to learning recognises its students as
collaborators in the learning process. The Group focuses on developing the knowledge, languages and
lifelong competences that help them thrive beyond their time at school. ISP students benefit from
teaching excellence, international opportunities, and careers guidance. The Group’s school have
access to a global network of experts and teachers and leaders are supported to continuously
improve through extensive professional development programmes.

About Camtree

Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice
research in education. Based at Hughes Hall, University of Cambridge, Camtree draws on high-quality
research from around the world to support educators to reflect on their practice and carry out
inquiries to improve learning in their own classrooms and organisations. The outcomes of these
inquiries, once peer reviewed, can be published within the Camtree digital library under a Creative
Commons Licence (CC-BY 4.0). You can find out more about Camtree and its digital library at

www.camtree.org.
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