
Camtree Digital Library

Adaptive Teaching: Pause, plan, produce

Editor Codina, Geraldene;Brett, Adam;King, Stephanie

Title Adaptive Teaching: Pause, plan, produce

Publisher nasen and University of Derby

Publication date 2025

Download date 2026-08-08 22:32:28

Item License https://creativecommons.org/licenses/by-nc-sa/4.0/

Link to Item https://hdl.handle.net/20.500.14069/986

https://creativecommons.org/licenses/by-nc-sa/4.0/
https://hdl.handle.net/20.500.14069/986


Lesson Study for Inclusion and Special Educational Needs and Disability (ISEND): Case Study 

 
 

 
 

Codina, G., Brett, A. & King, S. (2025). Adaptive Teaching: Pause, plan, produce. In G. Codina, A. 
Brett, & S. King (Eds.). Lesson Study for ISEND Derby, UK: University of Derby. Retrieved 
from: https://hdl.handle.net/20.500.14069/986 
 
Acknowledgement: Following completion of the final editing process, the first draft of the abstract to this case 
study was generated on 02/07/25, using the Camtree Abstract Writer tool, available at 
https://lab.camtree.org/abstract-writer. This tool uses OpenAI’s GPT-4o-mini model. 
 
 

Adaptive Teaching: Pause, plan, produce 
 

Editors: Professor Geraldene Codina, Dr Adam Brett, Dr Stephanie King (University of Derby) 

This Lesson Study case study was completed as part of the Department for Education (DfE, UK) nasen 
Universal SEND programme. 

Abstract 
Context: This study presents an exploration of adaptive teaching strategies aimed at inclusive education 
for students with special educational needs and disabilities (SEND) within a mainstream secondary school 
context. The focus is on employing a 'pause, plan, and produce' methodology initially developed in the 
Geography curriculum, which is later shared with the English faculty to enhance learning outcomes for 
students with special educational needs.  

Aims: The primary aim is to investigate the effectiveness of adaptive strategies in removing barriers to 
learning for selected case study students in the Geography setting and to assess how these strategies can 
be integrated into different subject areas, specifically English. The study emphasises the importance of 
collaborative approaches among teachers to foster an inclusive learning environment.  

Methods: Over a 12-week lesson study cycle, data were collected through observations, parental 
consent, and student feedback. The cycles included planning meetings, observations of teaching 
practices, and discussions among teachers regarding the implementation of adaptive strategies, focussing 
specifically on supporting literacy development in relation to the 'pause' and 'plan' methods.  

Findings: The results indicated that various combinatory strategies significantly improved the two case 
study pupils’ access to Geography lessons. Successful techniques included the provision of key 
vocabulary, structured planning approaches, and opportunities for verbal expression of their 
understanding. Both pupils demonstrated enhanced engagement and comprehension during lessons and 
successfully utilised provided key terms within their written work.  

Implications: The findings suggest that adaptive teaching strategies can have a profound impact on 
student engagement and learning, particularly for those with SEND. Other educators may observe that 
implementing structured approaches such as the 'pause and plan' method can facilitate improved 
student outcomes in diverse curricular areas. This study underscores the importance of continuous 
collaboration between teaching teams to share effective practices that support inclusivity. 

Keywords 
Inclusion, special educational needs and disabilities; mainstream secondary; adaptive teaching; 
curriculum; pause, plan, produce  
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Lesson Study for Inclusion and Special Educational Needs and Disability 
(ISEND) 

Adaptive Teaching: Pause, plan, produce 
Adaptive teaching strategies initially developed by members of staff within one curriculum area 

(Geography) can then be usefully shared with teaching staff in another curriculum team (English). 
The pause, plan and produce approach can usefully be used with all students. (Mainstream, 

Secondary). 
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BACKGROUND INFORMATION 

 
 

Type of setting Mainstream Secondary School (ages 11-16) 
 

Case study pupil(s) Simon* is in Year 8 (age 12/13).  He has social, emotional and 
mental health needs (SEMH) and takes medication for attention 
deficit hyperactivity disorder (ADHD). He has a speech, language 
and communication need and dyslexia. Currently, Simon is 
undergoing an assessment for autism. The advice for Simon includes 
using his name to prompt him, double questioning, modelling and 
scaffolding. For his Standard Assessment Tests (SATs) he had 25% 
extra time and support with handwriting.  
 
David* is in Year 8.  He has social, emotional and mental health 
needs (SEMH) with attention deficit disorder (ADD) and tendencies 
for oppositional defiance disorder (ODD). David has autism and 
dyslexia.  The advice for David includes using his name to prompt 
him, positive praise, using an early pass and timeout pass if 
appropriate.  
 
*The young people’s names used in this case study are 
pseudonyms.  
 

Roles of the Research 
Team 

- Academy Teaching and Learning Lead (Deputy Head) 
- Teaching and Learning Lead for Humanities, Modern Foreign 

Languages (MFL) and Social Sciences and Standards 
- Progress Lead for Humanities, Modern Foreign Languages (MFL) 

and Social Sciences 
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LESSON STUDY STEPS  
Appendix 1 shows the Lesson Study Steps. 

 
Ethical consent has been sought to publish this data anonymously. 
 
LESSON STUDY SUMMARY 

Research focus Special educational needs and disabilities (SEND), adaptive 
teaching, writing, oracy, communication, vocabulary/ 
 

Research question How can I pause, plan and produce my writing to reflect my verbal 
strengths? 

Overview/Key information How to provide students with time in lessons to pause, plan and 
produce their written responses to reflect their verbal strengths. 
 
Key Approaches 
- Using the term ‘pause’ in all lessons and providing thinking 

time. 
- Allowing students time to ‘pair share’ and discuss their ideas 

before writing their responses.  
- So the students can gain confidence and transfer their ideas 

into written responses, build in time for oracy and talking 
points in lessons.  

- Using Do Now activities to retrieve and incorporate key words 
and providing the students with key words to use in their 
writing.  

- Using whiteboards for students to check knowledge and 
understanding before transferring the information into their 
books.  

- Use writing on the tables (with whiteboard markers) so as to 
create a larger space for students to plan out ideas (see Slide 5). 

- Using a spellcheck device or something similar for students to 
access all vocabulary.  

- Providing a copy of the main task so that students can tick off 
each part once completed.  

 
Evidence-informed theory Adaptive teaching strategies initially developed by members of staff 

within one curriculum area (Geography) can then be usefully shared 
with teaching staff in another curriculum team (English). The pause, 
plan and produce approach can usefully be used with all students.  
 

 
KEY LITERATURE SHAPING THE LESSON STUDY 

Reference  Aubin, G. (2022). The Education Endowment Foundation’s SEND 
Specialist, Gary Aubin, explores how teachers can support pupils 
with SEND in their daily practice. Education Endowment 
Foundation. 
https://educationendowmentfoundation.org.uk/news/eef-blog-
five-a-day-to-improve-send-outcomes  

https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
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Sherrington, T. (2019). Rosenshine’s principles in action (1st ed.). 
John Catt Educational, Ltd. 

Sherrington, T., & Caviglioli, O. (2020). Teaching WalkThrus: five-
step guides to instructional teaching. John Catt. 

Key point(s) of note To allow the students time to pause and then plan their responses 
before writing down their ideas. Present new information in small 
steps (chunks) and then practise. 
 

TIMING OF LESSON STUDY ACTIVITIES 
Weeks 1-3: Selected the two case study students and reviewed a sample of Simon and David’s books 
across the humanities to decide the best research focus for these students. Agreed to focus on 
removing barriers in Geography. Agreed teacher roles within the triad (1 teaching, 2 observing). 
Agreed on the focus research question and the pupil voice questions.   

Weeks 4-6: contacted home and gained parental consent for the study. Planning meeting. Student 
voice completed. First observation completed. Shared ideas at a Parents’ Evening.  

Weeks 7-9: Feedback meeting to discuss student voice and observation.  

Weeks 10-12: Agreed strategies moving forward. Second observation scheduled with a focus on 
supporting literacy using the ‘pause’ and ‘plan’ method.  

Weeks 13 onwards: Tracking progress of students. Lesson observations and student discussions. 
Liaised with the English faculty and Key Stage 3 special educational needs and disability (SEND) 
specialist to discuss strategies and implementation.  
 
Cycle 1 (October 2023) - Cycle 2 (February 20204) - Cycle 3 (April onwards 2024) 

LS Cycle 1 
Review and Planning 
Focussed on how to utilise the plan and pause strategy within Geography.  
 
Letters sent home to parents/carers of focus students - consent received. Both families are happy 
for the participation and grateful for the support offered.  
 
Lesson 
Geography - urbanisation 
Lesson feedback suggested that both boys need talking time and processing time before writing 
their responses. David and Simon both rush through the tasks.  
 
Notes on pupils 
Simon equates quantity with quality, so the focus moving forward was to get him to reflect on the 
important aspects of the content and what is being asked in the task. 
 
David can achieve the work to a good standard, but finishes work quickly, overlooking spelling, 
grammar and coherence of answers. David can read his work, although it is not always legible.  
 

 

  



 

Page 5 of 12 
 

 

LS Cycle 2 
In this second session, it was decided to support Simon and David further to effectively utilise the 
‘pause’ and ‘plan’ method. 
 
 
Lesson 
Geography - Russia 
Lesson feedback highlighted that, at this stage, the students needed reminding to ‘pause’ as they 
were rushing to complete the set tasks.  
 
The teacher shared a bank of key vocabulary, which students were asked to use in their written 
responses.  
 
Both students were encouraged to read their work aloud, and in doing so, they took time to 
correct their responses. The teacher used the boys’ names to prompt them and reminded them of 
the main task. The students confidently shared their verbal knowledge and understanding and 
were proud of their achievements.  
 
Post Lesson Review  
Both boys articulated the purpose of the written task and liked hearing the word ‘pause’ as it 
reminded them to slow down and re-read their work. Both boys were able to read their work 
aloud and understood why some words were underlined, and they tried to correct them. When a 
word was complex, the spelling was written for them, and they copied the spelling. David still 
copied the spelling incorrectly, but was able to read the word aloud and understood its meaning.  
 
Next Steps 
- Provide the students with a knowledge organiser. 
- Provide students with key terms and utilise the tables as a large space for the students to 

write on (with whiteboard markers) to plan their answers (see Slide 5). This strategy is 
designed to provide the students’ freedom to make mistakes and be more concise with 
information. 

- Incorporate the ‘pause’ and ‘plan’ approach into revision strategies. 
 

 

LS Cycle 3 
Review and Planning 
Implement the next steps as defined above. 
 
Lesson - Geography 
Lesson feedback highlighted that the students were planning the answers before committing to 
the main written task. The teacher provided both boys with five key words, and they were told to 
use the key words in their written responses – they both used the words in the correct context, 
and when questioned verbally, they understood the meaning of the words. Both students read 
their work aloud and, in doing so, realised full stops were needed to pause their responses – they 
then added full stops correctly. The teacher used the boys’ names throughout the lesson, and 
they had a copy of the main task in front of them so that they could tick off each part once 
completed – they seemed pleased with this and recognised their personal achievements 
throughout the lesson. The students confidently shared their verbal knowledge and 
understanding with their peers. 
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Post Lesson Review  
Pupils 
Both students explained that they enjoyed interactive learning, i.e., writing on tables, and they 
appreciated the time provided to think through their ideas before writing information in their 
books.  
 
Simon said he thinks that he still needs to listen more, but he now uses an orange book and 
commented that everything is now in place to help him make progress.   
 
David was able to share a neat piece of work and was pleased that he remembered to use full 
stops accurately.  
 
Teachers 
We discussed the lesson observation and agreed to continue with the project for the remainder of 
the year.  
 

CONCLUSIONS AND NEXT STEPS 
A range of strategies in combination have supported these two pupils to access the Geography 
sessions better. Strategies we’ve found that work best for Simon and David are:  
- pause and plan 
- talking time 
- processing time 
- key vocabulary 
- students’ reading their work aloud 
- planning big by writing on the tables (see Slide 5). 
- a dedicated book to jot down thoughts 

Actions moving forward 
Students to have a copy of key words and terms in front of them. Also, provide them with a step-by-
step plan of the lesson as a tick sheet. The teacher to conduct a book look and re-interview the 
students about the purpose and impact of the study.  
 
Final reflections June 2024  
- Teacher observed Simon and David in a Geography lesson (focus on weather and climate).  
- The lesson feedback highlighted that Simon and David were planning the answers before 

committing to the main written task. The teacher provided both boys with five key words, and 
they were asked to use the key words in their written responses – they both used the words in 
the correct context, and when questioned verbally, they understood the meaning of the words. 
Both students read their work aloud and, in doing so, realised full stops were needed to pause 
their responses – they then added full stops correctly.  

- The teacher used the boys’ names throughout the lesson, and they had a copy of the main task 
in front of them so that they could tick off each part once completed – they seemed pleased 
with this and recognised their personal achievements throughout the lesson.  

- The students confidently shared their verbal knowledge and understanding with their peers. 

Teacher reflection 
The success of the approaches used means they will continue to be implemented and shared more 
broadly with the Teaching and Learning Lead for English. 
The English teacher has a student with a similar profile to David and is now trialling the ‘pause’ and 
‘plan’ element for the student to organise their ideas before writing.  
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Students in Year 8 have recently completed Academy Assessments and prior to completion, we both 
planned a revision lesson with the main aim to provide students with active opportunities to ‘pause’ 
and ‘plan’ before committing to their answers.  

Appendix 1 – Lesson Study Steps 

 
 
 

Plan 

1.  Decide on the case study pupil(s) (1 or 2) and what the focus or goal is. 
2.  Arrange who will be in the team and assign roles: 

- 1 teacher in the teaching role; 
- 2 teachers in the observer role, or just one if only one case study pupil is 

selected. 
 

3.  Shape and develop the Lesson Study based on research literature. 
 
For example, draw on research from the Education and Endowment 
Foundation, or an academic journal, such as the British Journal of Special 
Education, or the Journal of Special Educational Needs (JORSEN). 

4.  Decide on the research questions relevant to the case study pupil(s). 
 

5.  Set the timeline. 
 

Review 
and 
Plan 

6.  Conduct review and planning meeting (1 of 3). 
 

Teach 

7.  Teach 1st Research Lesson 
Observer(s): jointly observing and assessing the learning of case study 
pupil(s). 
Post-lesson interview with case study pupil(s). 
 

Review 
and 
Plan 

8.  Conduct review and planning meeting (2 of 3). 
 

Teach 

9.  Teach 2nd Research Lesson 
Observer(s): jointly observing and assessing the learning of case study 
pupil(s). 
Post-lesson interview with case study pupil(s). 
 

Review 
and 
Plan 

10.  Conduct review and planning meeting (3 of 3). 
 

Teach 

11.  Teach 3rd Research Lesson 
Observer(s): jointly observing and assessing the learning of case study 
pupil(s). 
Post-lesson interview with case study pupil(s). 
 

Review 
and 

evaluate 

12.  Review and evaluate Lesson Study; focus on case study pupil(s) learning and 
the Lesson Study process. 

  

https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/
https://nasenjournals.onlinelibrary.wiley.com/journal/14678578
https://nasenjournals.onlinelibrary.wiley.com/journal/14678578
https://nasenjournals.onlinelibrary.wiley.com/journal/14713802
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Appendix 2 – Pause, Plan, Produce: PowerPoint Slides 
Slide 1 

 

Slide 2 

 

 

Public

Public 1

Focus question: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Student profile: 
Student A is in year 8. He is SEMH and medicated for 
ADHD. He has a speech, language and communication 
need and a specific learning difficulty: dyslexia. Possible 
ASD – this is under investigation. SEND advice includes 
using his name to prompt him, double questioning and 
modelling and scaffolding. For his SATS he had 25% 
extra time and support with handwriting.

Research focus: To develop literacy skills by providing the students with time to pause 
and plan their responses. For their written responses to reflect their verbal 

understanding and for them to make this progress over time.

Student profile: 
Student B is also in year 8. He is SEMH with ADD and ODD 
tendencies. He is ASD and has a specific learning difficulty: 
dyslexia. SEND advice includes using his name to prompt him, 
positive praise, using an early pass and timeout pass if 
appropriate.

https://padlet.com/mhodgkins/isend-lesson-study-
wn7uty0labm5w4cr

Public

Public 2

Focus question: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Examples of work: 

Student B explained 
that he was proud of 
this work as he 
completed it quickly but 
explained that he 
needed to check his 
capital letters and some 
spellings.

Student A explained 
that this is a good piece 
of work because of the 
quantity produced. He 
did struggle to read the 
work back and said he 
must work on his 
spellings and full stops. 
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Slide 3 

 

Slide 4 

 

Slide 5 

Public

Public 3

LS Cycle 1: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Review and Planning: 
Agreed focus question and the two case study students. Agreed that Louise will teach the lessons and Michelle 
and Karen will observe. Read supporting literature to support the pause, plan and produce element of the study. 
Letters sent home and consent received. Both families happy for participation and grateful for support offered. 

Lesson
First lesson observation completed. Louise delivered the content and Michelle observed the students (separate 
lesson observation sheet recorded). 
Lesson feedback suggested both boys need talking time and processing time before writing their responses. Both 
rushed to complete the tasks. Student voice identified that Student A equates quantity to success. Student B 
can read his work although it is not always legible. 

Public

Public 4

LS Cycle 2: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Lesson
Second lesson observation completed (Geography lesson). Louise delivered the content and Michelle 
observed the students (separate lesson observation sheet recorded). 
Lesson feedback highlighted that the students needed reminded to pause as they were rushing to 
complete the set tasks. Louise shared a bank of key vocabulary, and students were told to use they 
key vocabulary in their written responses. 
Both students were encouraged to read their work aloud and in doing so they took time to correct 
their responses. Louise used the boys’ names to prompt them and reminded them of the main task. 
The students confidently shared their verbal knowledge and understanding and were proud of their 
achievements. 
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Slide 6 

 

Slide 7 

 

Public

Public 5

LS Cycle 2: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Examples of work: 

Student A mapped key 
points in preparation for 
an assessment. He 
explained that he 
prefers interactive 
learning and writing on 
the table. 

Student B commented 
on the structure of this 
piece of work and how 
it helped him remember 
to include key terms 
and evidence. He also 
liked the correction of 
some spellings and likes 
to focus on 2-3 words to 
correct per lesson. 

Public

Public 6

LS Cycle 2 continued: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Post Lesson Review 
Pupils: Both boys articulated the purpose of the written task and liked hearing the word ‘pause’ as it reminded 
them to slow down and re-read their work. Both boys were able to read their work aloud and understood why 
some words were underlined and they tried to correct them. For complex words, the spelling was written for 
them, and they copied the spelling. Student B still copied the spelling incorrectly but was able to read the word 
aloud and understood its meaning. 

Teachers: Louise, Michelle and Karen met to discuss the outcomes and we agreed some next steps. 
The students were provided with a knowledge organiser for an upcoming Academy Assessment and Louise agreed 
to trial some revision strategies to incorporate the ‘pause’ and ‘plan’ element of the project. We agreed that the 
students will be provided with key terms and that they can write on the tables to plan their answers – this will 
give the students freedom to make mistakes and be more concise with information. 

Public

Public 7

LS Cycle 3: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Examples of work: 

Student A recognised 
this as a good piece of 
work. He explained that 
he separated his points 
and used keywords 
correctly. He also stated 
that he is now checking 
his capital letters more 
and he has used full 
stops. 

Student B used bullet 
points to separate his 
answers. He recognised 
this as a good piece of 
work and was pleased 
that he remembered his 
full stops. 
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Slide 8 

 

Slide 9 

 

Public

Public 8

LS Cycle 3: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Post Lesson Review 

Geography lesson: weather and climate. 

Lesson feedback highlighted that the students were planning the answers before committing to the main written 
task. Both students were provided with five key words, and they were told to use them in their written responses –
they both used the words in the correct context and when questioned verbally, they understood the meaning of the 
words.

Both students read their work aloud and in doing so realised full stops were needed to pause their responses – they 
then added full stops correctly. The students had a copy of the main task in front of them so that they could tick off 
each part once completed – they seemed pleased with this and recognised their personal achievements throughout 
the lesson. The students confidently shared their verbal knowledge and understanding with their peers.

Public

Public 9

LS Cycle 3: 
How can I pause, plan and produce my writing to reflect my 

verbal strengths?

SEND Lesson Study 

Conclusions and next steps:

Michelle and Louise discussed the final lesson observation and agreed to continue with the project for the remainder 
of the year. Michelle also met with the Teaching and Learning Lead for English and shared the project aims and 
agreed strategies. The English teacher has a student with a similar profile to Student B and is now trialling the 
‘pause’ and ‘plan’ element for the student to organise their ideas before writing. 

We have agreed to use the term ‘pause’ in all lessons and provide more planning time in lessons. Students in Year 8 
have recently completed Academy Assessments and prior to completion, we both planned a revision lesson with the 
main aim to provide students with active opportunities to ‘pause’ and ‘plan’ before committing to their answers. 


