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Abstract

Context: This action research case study was carried out as part of the Department for Education's nasen
Universal SEND programme in the UK, focusing on enhancing continuing professional development (CPD)
within a Multi-Academy Trust (MAT). This initiative aimed to integrate staff perspectives and an analysis
of existing school data to improve educational practices, particularly regarding special educational needs
and disabilities (SEND).

Aims: The primary aim of the research was to enhance the CPD framework within the MAT by employing
a new networking and coaching model. This included developing tailored CPD resources for both primary
and secondary schools, thus striving for a comprehensive enhancement of SEND support across the
academies involved.

Methods: The study utilised an action research methodology involving multiple cycles of planning, action,
analysis, and review. Ethical consent was obtained from participants to ensure the confidentiality and
anonymity of the data. Data was systematically gathered and assessed to evaluate the effectiveness of
the CPD interventions and practices implemented.

Findings: The research found that integrating SEND principles into the core of the school's educational
framework significantly enhanced collaborative efforts among staff. Continuous professional
development opportunities were successfully tailored to meet the diverse needs of educators within the
MAT. The analysis revealed that embedding SEND into daily school life fostered a culture of inclusivity
and collective responsibility, contributing to improved educational outcomes for students.

Implications: This study illustrates the potential benefits of a structured approach to CPD within a MAT
focused on SEND. Other educators may consider similar models that promote collaboration and
inclusivity, demonstrating that effective CPD can lead to improved educational practices. The findings
underscore the importance of continually reviewing and integrating SEND strategies into routine school
functions, emphasising that SEND should be embedded in the educational ethos rather than treated as a
standalone concern.
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Mainstream primary and secondary schools; inclusion, Special Educational Needs and Disabilities (SEND);
Continued Professional Development (CPD); teacher perspectives; data analysis
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Action Research for Inclusion and Special Educational Needs and Disability

(ISEND): Case Study

The process of enhancing our continuing professional development (CPD) usefully included staff
perspectives and a review of existing school data. The enhanced CPD offer embeds a networking and
coaching model and includes the development of CPD resources (Multi-Academy Trust - Primary and

Secondary schools).
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BACKGROUND INFORMATION

Type of setting

Greenwood Academies Trust - Multi-Academy Trust (MAT)

Age range of pupils

- 26 Primary schools (ages 4-11)
- 9 Secondary schools across (ages 11-18)

Roles of the Research Team

Amy Baxter — Senior Education Adviser for Special Educational
Needs and Disabilities (SEND).

ACTION RESEARCH CYCLES

Appendix 1 shows the Action Research Cycles

Ethical consent has been sought to publish this data anonymously.

SUMMARY

Research focus - keywords

Continued Professional Development (CPD) for SEND, teacher
perspectives, data analysis.

Research question

How are we ensuring our professional development offer for SEND
is meeting need and scale?
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Overview/Key information | This Action Research project focuses on developing a meaningful
Continuing Professional Development (CPD) offer for SEND that
meets the needs of staff and students and works at scale for a MAT
of 35 schools.

Action Research Cycle 1

In the first instance, staff views and feedback were gathered,
initially this was planned through a series of focus groups; however,
this proved a challenge as staff had limited capacity to attend. Data
gathering was reworked into a staff questionnaire.

A total of 19 staff members completed the questionnaire.
Data collection revealed helpful information about what CPD staff
found most useful and what they would like included in the future.

Action Research Cycle 2

To add to the data gathered in Action Research cycle 1, additional

data was analysed. To avoid overburdening already busy staff,

existing data was analysed:

- Development feedback from SEND visits

- SEND reviews

- Risk indicators

- Feedback from the Education Directorate (these are education
professionals in

- Feedback from quality assurance activities

- Feedback from SENDco network meetings

Data from the lead researcher’s reflective journal was also analysed.

The process of gathering and analysing data from Action Research
Cycles 1 and 2 has led to the development of an enhanced MAT CPD
offer. The offer now incorporates a networking and coaching model,
featuring both online and face-to-face sessions. Key sessions are
recorded and saved in a shared drive, which staff (including new
starters) can access.

SEND CPD Offer
- Atermly key SEND theme: All staff
- Inclusive Teaching Assistant (TA) Programme: Teaching

Assistants

- Inclusive Teaching Assistant Programme - Train the trainer:
Teachers

- Maximising the use of Teaching Assistants: Middle and senior
leaders

- SEND Spotlight series: All staff

- Advanced SENCO (Special Educational Needs Co-ordinator)
Network: Established SENCO

- Local School Cluster Networks (communities of practice): All
staff and the wider Education Directorate

- Aspiring SENCO Programme: For those wishing to become
SENCO in the future
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Evidence-informed theory | The process of enhancing our continuing professional development
(CPD) usefully included staff perspectives and a review of existing
school data. The enhanced CPD offer incorporates a networking and
coaching model, along with the development of CPD resources.

RESEARCH TIMELINE

Feb Mar ‘ April ‘ May June July Aug Sept Oct ‘ Nov ‘ Dec
Action Action Research Cycle Step 6: Do 1
Research 1 Steps 7-8: Review 1 Share and disseminate
Cycle 1 Step 2: Study the research
Steps 3-5: Plan 1 Action Research Cycle 2 (anonymised) with
Step 1: Step 9: Study 2 other interested
Establish Steps 10-12: Plan 2 parties.
the Step 13: Do 2
research Step 14-15: Review 2
focus

ACTION RESEARCH CYCLE 1
RESEARCH FOCUS
Initial research interest How do we define and develop a 'SEND as Standard' approach
aim/question (Step 1) through professional development at scale?

KEY LITERATURE SHAPING THE RESEARCH (STUDY 1)

Reference Hoof, T., Buelens, W., Vanhoyweghen, K., & Surma, T.

(2022). Promoting teacher effectiveness through CPD, implementing
the design of an online learning environment. [online] Chartered
College of Teaching.
https://my.chartered.college/impact_article/promoting-teacher-
effectiveness-through-cpd-implementing-the-design-of-an-online-
learning-environment/

Key point(s) of note Due to most of the MAT's training being online, this article was
particularly useful to reflect on the key components of our training
sessions.

Key points:
- activating relevant prior knowledge and then building on
this, giving clear and well-structured small steps
- using examples and visuals carefully to support dual coding
- revisiting and spacing topics over time to ensure retention
- checking and facilitating understanding

My key reflections concern how we ensure we ‘level the playing
field’ at the start of each session by taking content back to basics
and building up from there. Alongside this, weaving in examples,
differing visuals and voices as well as offering the opportunity to
apply to individual contexts, discuss and provide feedback to pick up
misconceptions.
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Additionally, the article discussed embedding practice by drawing
up an action plan. Our training sessions should pose the challenge
to identify key takeaways or future actions.

Reference

Moss, G., & France, R. (2023). Professional knowledge and research-
informed practice: Time for a rethink? Chartered College of
Teaching. https://my.chartered.college/impact_article/professional-
knowledge-and-research-informed-practice-time-for-a-rethink/

Key point(s) of note

- Evidence-based and research-informed practice has become
increasingly central to school improvement.

- Decreased funding for educational research.

- Actively exploring how dialogue with evidence from research
can be utilised, including in the health sector.

- Dialogue with stakeholders and researchers ensures the
research is relevant to the intended users.

In the case of our programmes, | feel it is beneficial to reflect on
how much we engage our colleagues in their professional
development — whether through discussions, presenting research
and facilitating discussions, or having them trial and provide
feedback.

Reference

Durning, A., Kilgour, S., Morgan, S., Silvain, A. & Biddulph, J.
(2023). Collaboration for inclusion: When research and practice
spark new possibilities. Chartered College of Teaching.
https://my.chartered.college/impact article/collaboration-for-
inclusion-when-research-and-practice-spark-new-possibilities/

Key point(s) of note

- Thereis a need for all educators to have a broad knowledge and
understanding of child development so they can meet the
needs of all children.

- Knowledge of progress other than a standard linear measure is
important and supports better quality teaching and learning.

Revised research question

Through discussions with my line management, wider team
meetings and outcomes of recent reviews, | reflected that the
‘SEND as standard’ phrase did not fit with our wider ethos, focus, or
fit with the work being carried out to improve teaching and learning
more broadly.

Therefore, | altered the research question to utilise the phrasing of
our principles — ‘High quality inclusive teaching’.

Are we ensuring our professional development offer for special
educational needs and disability (SEND) is meeting scale and
developing high-quality inclusive teaching?

Page 5 of 24


https://my.chartered.college/impact_article/professional-knowledge-and-research-informed-practice-time-for-a-rethink/
https://my.chartered.college/impact_article/professional-knowledge-and-research-informed-practice-time-for-a-rethink/
https://my.chartered.college/impact_article/collaboration-for-inclusion-when-research-and-practice-spark-new-possibilities/
https://my.chartered.college/impact_article/collaboration-for-inclusion-when-research-and-practice-spark-new-possibilities/

PLAN1and DO 1
Methods of data collection
- Focus Groups (planned for but not conducted)
- Questionnaires

Description of research sample, timing, and location

Focus Groups are set to run in February, each lasting 30 minutes in length.

Planned questions focused on the ‘high-quality inclusive teaching’ approaches and feedback on
the completed and planned professional development offer, as well as reflections on what else
might benefit them moving forward.

- Focus Group 1: Support Staff

- Focus Group 2: Teaching Staff

- Focus Group 3: SEND Leaders

Due to a high number of other commitments, including teaching responsibilities, the staff did not
attend the focus groups. The focus group questions were then revised and run as online
questionnaires.

- Focus Group 1: Support Staff — 11 responses

- Focus Group 2: Teaching Staff — 6 responses

- Focus Group 3: SEND Leaders - 4 responses.

Permission to utilise the data from the questionnaires was built into the form itself. It included
reminders of the ability to contact the research team with any concerns or a wish to withdraw
their responses.

Ethical consent was sought from each participant to publish this data anonymously (see Appendix
2).

REVIEW 1
Data Analysis: process

Having collated the questionnaire responses in Excel, results were reviewed individually and,
where possible, common themes were identified.

Summary of Findings

Research Question

Are we ensuring our professional development offer for SEND is meeting scale and developing
high-quality, inclusive teaching?

The full results of the questionnaire are presented in Appendix 3 and summarised here.

The questionnaire results showed that several professional development foci were well received
by the classroom staff, such as external education psychologist training and training on Colourful
Semantics. For more information on Colourful Semantics, see Appendix 6. Some classroom staff
were not aware of or had not accessed the Colourful Semantics training and other topics,
including attention deficit hyperactivity disorder (ADHD), positive behaviour support, and autism.
Several areas for future training were also identified, including supporting pupils with Education,
Health and Care Plans (EHCPs) and access arrangements.

Analysis and next steps leading into Action Research Cycle 2
Findings indicate positive gains from the current cycle of professional development in certain
areas and identify areas that warrant repetition or further development. In addition,
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communication about courses could be improved to ensure that individuals are aware of all
sessions on offer. Repeating and recording sessions will also be beneficial in providing equity of
access across a Trust of our size.

Next Step(s): Action Research Cycle 2

To address concerns regarding the questionnaire data sample size and to gain a deeper
understanding of the depth and breadth of provision across the whole MAT, it will be useful to
analyse existing school documentation.

Therefore, in AR Cycle 2, | will code existing reports to include key themes for the next
Professional Development Cycle.

At this point, | also find it necessary to alter the research question to ‘How are we ensuring our
professional development offer for SEND is meeting need and scale?’ as this seems to reflect my
current thought process more accurately.

ACTION RESEARCH CYCLE 2

KEY LITERATURE SHAPING THE RESEARCH (STUDY 2)

Reference Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the
impact of professional learning communities on teaching practice
and student learning. Teaching and Teacher Education, 24(1), 80—
91. https://doi.org/10.1016/].tate.2007.01.004

Key point(s) of note - Importance of collaborative enquiry.

- Professional learning communities shift the focus from
‘providing knowledge’ to ‘applying knowledge to practice’.
Professional learning communities utilise teacher knowledge
and experience alongside research.

- Educators support and value the professional learning
communities approach, resulting in teaching practice becoming
increasingly student-focused.

Relating training to our practice as a MAT is important. Our MAT
places a great emphasis on accountability and facilitating
professional development at all levels. Our sessions regularly
involve colleagues reflecting on the main content and applying this
to their setting, asking themselves further questions and trialling
differing practices to find what has the best impact.

Reference Collin, J., & Smith, E. (2021). Effective Professional Development:
Guidance Report. Education Endowment Foundation.
https://d2ticAwvoliusb.cloudfront.net/production/eef-guidance-
reports/effective-professional-development/EEF-Effective-
Professional-Development-Guidance-Report.pdf?v=1743413257

Key point(s) of note - Professional development is structured and facilitated.
- ltis important to revisit prior knowledge, providing feedback
and action planning.
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- Effective sessions will do all or some of the following: build
knowledge, motivate staff, develop teaching techniques, and
embed practice.

- Ensure the professional development offer aligns with the
school's needs and is supported at the leadership level.

- Recognise the time constraints of teachers and adapt
accordingly.

The MAT is attempting to address issues of time/workload,
adapting:

- start and finish times;

- length of sessions;

- how they are delivered to meet the needs across the MAT.
Recordings of sessions are utilised and stored for access at different
points or revisited when required.

Important reminder
Keep the aim of professional development in mind throughout the
sessions.

Reference

Hill, H., & Papay, J. (2022). Building Better PL: How to Strengthen
Teacher Learning Determining What Works In Teacher Professional
Learning. Research Partnership for Professional Learning.
https://annenberg.brown.edu/sites/default/files/rppl-building-

better-pl.pdf

Key point(s) of note

Three recommended formats of effective professional learning:

- Encouraging peer collaboration

- Utilising coaching

- Planning follow-up meetings to address teacher concerns

Similarly, there are three content types, which may:

- Target subject-specific instructional practices over content
knowledge

- Prioritise practice-supportive materials over principles and
precepts

- Deliver professional learning focused on relationships with
students

These are interesting headings that promote consideration of the
formats and content types of differing sessions across our
professional development offer for SEND. This is useful when
looking at balance and variety.

The report also stressed the importance of personalising support
through coaching.

Interestingly, conversations with colleagues in the MAT have
increasingly included the need to formalise and structure the
SENCO Coaching and Supervision offer. The purpose is to ensure
colleagues develop their abilities to identify challenges, work
through them with confidence, and, due to the cyclical nature of
coaching, incorporate a review cycle.

Page 8 of 24


https://annenberg.brown.edu/sites/default/files/rppl-building-better-pl.pdf
https://annenberg.brown.edu/sites/default/files/rppl-building-better-pl.pdf

PLAN 2
Revised research question | How are we ensuring our professional development offer for SEND
is meeting need and scale?

PLAN 2 and DO 2

Methods of data collection

1. Coding of existing development reports held by Senior Education Adviser for SEND.
2. Key themes from journal notes and reflective thinking.

Description of research sample, timing, and location

Existing data from the Autumn and Spring terms was reviewed and coded:
- Development feedback from SEND visits

- SEND reviews

- Risk indicators

- Feedback from Education Directorate

- Feedback from quality assurance activities

- Feedback from SENCO network meetings

No data used in the write up has been taken in an identifiable form for an individual or individual
academy.

All data was held across the central team for quality assurance and academy improvement
development.

REVIEW 2

Data Analysis: process

1. Visit notes, SEND reviews, and Risk Indicator notes for the Autumn and Spring terms were
reviewed, focusing on the development points identified.

2. Key themes were thematically coded and quantified, then ranked in order of prevalence.

3. This activity was carried out anonymously; no individual academy is identified within the
write-up, and this pre-existing data is held securely by the research team.

4. Reflective journal notes considered — to include a review of cycle 1 findings and themes from
the current cycle.

Summary of Findings

Action Research Cycle 2 Research Question
How are we ensuring our professional development offer for SEND is meeting need and scale?

Key Themes

Paperwork was coded to identify key themes. These are outlined below in order of the most

referenced to the least referenced.

- Learning plan development — including continued improvement of SMART? targets (referenced
10 times).

- Strategic development and monitoring of provision mapping for SEND (referenced 9 times).

- Development of enhanced provision - meeting the needs of pupils requiring bespoke provision
or additional nurture provision (referenced 7 times).

- Environment development — including supporting communication and executive functioning
skills (referenced 7 times).

- Quality assurance activities development for SEND (referenced 6 times).

1 SMART targets: Specific, Measurable, Achievable, Realistic, Time bound.
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- Consistency of high-quality inclusive teaching (referenced 6 times).

- Use of BSquared (referenced 5 times).

- Funding for SEND (referenced 4 times).

- Positive behaviour support (referenced 2 times).

- Other training specific to an individual academy (referenced 2 times).

A few key themes also became apparent through the reflection of journal notes; some of these

overlapped with previously identified themes and have been summarised below.

- Wider senior leadership (including the Principals’) knowledge of SEND was inconsistent and
can impact effective line management of SENCO and the provision they lead.

- SEND Law and Funding knowledge and securement require development at all levels to ensure
all staff meet their statutory duties. This area is complex and impacts most when ‘drip fed’ at
appropriate linked training or SEND Support work.

- Across-section of staff feel they would benefit from increased examples of effective adaptive
teaching, particularly scaffolding.

- Strategic oversight of SEND has improved over the last year, but there is a lot of space to
develop this further and ensure consistency within and across academies. The use of our
Primary wide platform ‘insight’ and secondary platform ‘Edukey’ can be maximised further.

- Exclusion data for pupils with SEND remains a national and MAT-level concern.

- Discussions in all settings continue to centre around the rise in social, emotional, and mental
health (SEMH) needs in academies and the lack of expertise within the workforce to ensure
needs are being met.

- SENCO networks require development to support local area concerns more precisely and allow
for greater depth and detail.

- The use of external speakers on key topics has been impactful and has created additional
‘buzz’ for SEND provision. This helps to support ongoing reflection of colleagues and their
practice.

- SEND register data analysis demonstrates a continued need to address concerns around the
rises in SEMH needs, but also maintain strong coverage of communication and interaction, in
particular speech, language and communication needs (SLCN).

Analysis and next steps leading to conclusions

| am confident the findings in both cycles demonstrate that improvement in professional
development for SEND has been growing across the MAT, and therefore, we are continuing to
meet need. This year has been the first full academic cycle that has been planned, executed, and
reviewed with a sole focus on SEND improvement.

Where training opportunities have been utilised, the impact is positive, with inconsistency being a
central area of concern. This can be addressed by repeating key training opportunities and
expanding SEND knowledge more widely across all levels of the workforce, including support staff,
teaching staff, and leadership.

Developmental work and best practice sharing (focussed on strategic oversight of SEND and SEND
funding) will continue to add strength to provision across the MAT. In addition, professional
development networks will benefit from smaller, focused groups, thus ensuring a greater depth of
the work carried out.

Most professional development opportunities can be planned and delivered across the Multi-
Academy Trust (MAT), but some may need to be more specific and responsive to individual
academies.

The literature review points to the importance of professional development remaining focussed
on the intended purpose of each session and using a variety of formats, including information
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giving and coaching. Drawing on this guidance, the MAT will continue to strengthen our
professional development offer for SEND.

CONCLUSION
Research aim/question
How are we ensuring our professional development offer for SEND is meeting need and scale?

Conclusion(s)

SEND professional development at scale (26 primary and nine secondary academies, across seven
local authorities) is an ongoing challenge. The support on offer needs to be accessible across
multiple age ranges, local areas, and staff roles.

| am confident that we are continuing to develop high-quality, inclusive teaching in the approach
we are taking, with the elements of this being acknowledged in MAT quality assurance and Ofsted
reports.

| am confident we have designed a professional development offer for SEND which is both
proactive and reactive.

This has been achieved by:

- actively listening to our staff ‘on the front line’ of provision and utilising quality assurance
feedback to plan our foci in advance.

- taking note of national agenda, data, or concerns as they arise and ensuring this is added to
our offer in a well-planned manner.

- signposting or securing training from external agencies that match needs beyond our internal
skill set or where we feel an additional level of enthusiasm is required.

- utilising quality assurance feedback from across the directorate to notice patterns and
trends, and utilising these in advance to plan foci.

- monitoring key SEND data across and using this to inform common training needs or bespoke
support requirements.

- designing sessions around the most up-to-date evidence-informed best practice and acting
on feedback from colleagues to improve future sessions.

Next Steps

1. Based on the findings of this research, create the next academic year's SEND Support offer
and professional development overview; this is presented in draft format in Appendix 4 and
also includes a draft summary of how the SEND Support and Professional Development offer
has been designed

2. Appendix 5).

3. Continued monitoring of national and MAT SEND data to inform further professional
development needs.

4. Increased feedback forms throughout the next cycle of professional development that gather
the level of evidence required to respond to the same research question in the next academic
year.

5. Template for online delivery to ensure key strategies to support retention of knowledge,
motivation to embed best practices and independent reflection of staff are built into each
session delivered.

6. Focus on broader child development and strategies, aligned with the graduated response
(assess, plan, do, review), including a focus on pupil assessment and progress tracking.

7. Discussion of improvements for ‘research cycle 3’ with other MAT leaders/readers of this case
study.
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Appendix 1 — Action Research Cycles

Establish the
research focus

Step 1: Identify the ISEND area for development, which requires
research.

Study 1 Step 2: Review the research literature.
First Plan
Step 3: Start the process of refining the research.
Action Plan 1 Step 4: Decide what kind of direction you are going to take (direct or
Research enquiry).
Cycle 1 Step 5: Consider research ethics (engage with the ethics checklist).
Do 1 Step 6: Implement the first plan (either direct action or enquiry as
- action).
Step 7: Review and Reflect.
Review 1 Step 8: Analyse the meaning of the data gathered.
Study 2 Step 9: Review further literature if required.
Second Plan
Step 10: Based on the ‘reflect’ phase, refine the research (this may
involve revising or developing the research questions) and plan the
next actions.
Plan 2 Step 11: Decide what kind of action you are going to take (direct or
enquiry).
Action quiry)
Research Step 12: Seek any further ethical permissions if needed (engage with
Cycle 2 ethics checklist).
Do 2 Step 13: Implement the second plan — (either direct action or
- enquiry as action).
Step 14: Review and reflect.
Review 2

Step 15: Analyse the meaning of the data gathered.
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Appendix 2 — Ethics Checklist
Action Research Ethics Checklist (study-plan-do-review)

To ensure you have developed an ethically appropriate research project, check that you can select

‘ves’ or not applicable (NA) to each statement below.

STUDY: Evidence-based

The researcher(s) have ensured this project is underpinned by a credible evidence
base and/or appropriate research literature.

Yes/No/NA

PLANNING THE RESEARCH: Information sharing

- The researcher(s) have shared information that clearly explains to the Headteacher/Principal,
relevant school/college staff, and relevant parents/carers:

- the aims, purpose and methods of this research. Yes/No/NA
- the timeframe for conducting the research (who, what, when, where, how). Yes/No/NA
- the way that data gathered for this project will be stored. Yes/No/NA
- the length of time that data will be stored. Yes/No/NA
- whom the data will be shared with. Yes/No/NA
- the names of the staff leading this research. Yes/No/NA
The researcher(s:) have shared accessible information about this research project Yes/No/NA
with relevant children/young people?

PLANNING THE RESEARCH: Informed consent
The researcher(s) have gained the consent of the Headteacher/Principal, relevant Yes/No/NA
school/college staff, and relevant parents/carers to conduct this research.
Us.lng an accessible format, the researcher(s) have gained the consent of the Yes/No/NA
children/young people to conduct this research.

DOING THE RESEARCH: Data gathering
Have the researcher(s) ensured the data collection methods used in this research

. Yes/No/NA

are adequate and not excessive?
The focus of this research is driven by a desire to improve the outcomes of children
with SEND; honesty, transparency, and integrity are of paramount concern, as is the | Yes/No/NA
well-being of all those involved.
Participants’ right to withdraw from the research is embedded as a principle. The
date from which the research will be published (and participants cannot be Yes/No/NA
guaranteed complete withdrawal) will be communicated by the researcher(s).
The researcher(s) have appropriate processes for storing and sharing the data (all
data that identifies individuals will be stored in a password-protected system or Yes/No/NA
locked cupboard).

REVIEWING THE RESEARCH: Analysis
The researcher('s) will only share data that identifies others in accordance with their Yes/No/NA
general professional standards.

REVIEWING THE RESEARCH: Dissemination
At the point of research dissemination, all data which identifies others, including an
organisation such as a school/college, will be anonymised (unless specifically asked | Yes/No/NA
not to do so, or with the explicit permission of the setting's Headteacher/Principal).
At the point of dissemination, the researcher(s) will utilise respectful language. Yes/No/NA
The researcher(s) have secured consent to disseminate this research from the Yes/No/NA
Headteacher/Principal, relevant school/ college staff, and relevant parents/carers.
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Appendix 3 — Questionnaire Data
Support Staff

Offered but not
accessed/known about
ADHD

Positive behaviour support

Well received
Ed Psych external training

Requested for the future
Tourette’s

Scaffolding Attention Autism

Autism Colourful Semantics Shape Coding

Inclusive Teaching Assistant Access Arrangements

How to write APDRs

Colourful Semantics

Number of responses who believed a ‘SEND as standard’

approach was progressing 6
Number of responses who believed a ‘SEND as standard’ 4
approach was progressing, but improvements still needed

Total Responses 11

Teaching Staff

Well received

Offered but not
accessed/known about

Requested for the future

PRICE training (external)

ADHD

Supporting pupils with EHCPs

Ed Psych (external)

Autism

Sensory Curriculum

Colourful Semantics

Supporting pre-verbal pupils

Registered for the aspiring
SENDco programme

Shape Coding

Number of responses who believed a SEND as standard 3
approach was progressing

Number of responses who believed a SEND as standard 3
approach was progressing, but improvements were still

needed

Total Responses 6

Leadership

Well received

Offered but not
accessed/known about

Requested for the future

Trust PD SEND Sessions

Specific, commonly occurring
SEND

Dyslexia

SEND Conference

SEND Budgets

Access Arrangements

SEND register

Strategic deployment of
resources

Sunshine Support Sessions
(external but bought in
centrally)

Best practice around ordinarily
available provision

approach was progressing

Number of responses who believed a SEND as standard
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Number of responses who believed a SEND as standard
approach was progressing, but improvements were still
needed

Total Responses
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Appendix 4 — SEND Professional Development Events
Following the completion of this research project, this is a draft overview of the SEND Professional
Development Events.

GREENWOOD ACADEMIES TRUST

SEND Professional Development Events: Overview- Primary

- TBC Mainstream Primary and SEMH Face to Face
a § Secondary SENDCos or TBC
Z 3 Aspiring SENDCos
vt

o

o

Line managers for SEND

Release Date Theme
Autumn: TBC Curriculum
Spring: TBC SEMH
Summer: TBC Celebration
To pitch an article submission for an upcoming edition, please email your outline to
amy.baxter@greenwoodacadmies.org

Term Dates Time Location
Autumn TBC 9.30-11.30 am and 1-3 pm Teams Online

Spring TBC 9.30-11.30 am and 1-3 pm Teams Online
Summer TBC 9.30-11.30 am and 1-3 pm Teams Online

Term Dates Time Location

Autumn TBC 10 am-12 pm Teams Online

Term Dates Time Location

Autumn TBC 9.30-11.30 am Teams Online
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SENDcos and
senior leaders -all

SEND Funding Explained

Teams 3.30-4.30 pm

phases
All interested Writing a SEND Learning Plan Top Teams 3.30-4.30 pm
colleagues Tips
g Early years and Supporting Speech, Language and Teams 3.30-4.30 pm
2 Key Stage 1 Communication needs in the early
2 colleagues years
Primary Adapting teaching for children with | Teams 3.30-4.30 pm
Colleagues SEND: Primary
All interested Executive Functioning: What is it Teams 3.30-4.30 pm
colleagues and how can we support it?
SENDcos Positive Behaviour Support and Teams 3.30-4.30 pm
% -all phases reintegration meetings for pupils
E_ with SEND
v All interested Neurodiversity in Education Teams 3.30-4.30 pm
colleagues
All interested Supporting pre-verbal pupils Teams 3.30-4.30 pm
colleagues
All interested ABI: Acquired Brain Injury Teams 3.30-4.30 pm
colleagues
All interested Blanks Levels and TALC (Teaching Teams 3.30-4.30 pm
@ colleagues of Abstract Language
E Comprehension)
a All interested Precision Teaching Teams 3.30-4.30 pm

colleagues
All interested FASD: Fetal Alcohol Spectrum Teams 3.30-4.30 pm
colleagues Disorder

Spring TBC 1-3 pm Teams Online

Dates Time Location
Autumn TBC 9.30-11.30 Teams online
Spring TBC 9.30-11.30 Teams online
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Summer TBC 9.30-11.30

Teams online

Primary SENDCo Local Networks

Be v
Ingoldmells Primary
Mablethorpe Primary
Skegness Infants and Juniors
Seathorne Primary

Corby Primary Mansfield Primary
Danesholme Infants and Juniors | Bramble

Hazel Leys Nottingham Primary
Studfall Infants and Juniors Queensmead Primary
Rushden Skegby

Kingswood

ACorby B Central

3

Bishop Creighton
Dogsthorpe
Newark Hill
Welland

D
Green Oaks Primary
Sunnyside Primary
Woodvale Primary

GREENWOOD ACADEMIES TRUST

Dates Time

Location

Autumn

Spring

9.30 arrival, 10 am start
2 pm finish

Summer

mMoOoO®m>MOO®>MOOE>

In person —Academy To
be confirmed (TBC)

o

Dates Time Location
Session 1 TBC 9.30-12.00 Teams online
Session 2 TBC 9.30-12.00 Teams online
Session 3 TBC 9.30-12.00 Teams online
Session 4 TBC 9.30-12.00 Teams online
Session 5 TBC 9.30-12.00 Teams online

>

Dates Time

Location

Autumn 4-4.30 pm

Teams online
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Spring

4-4.30 pm

Teams online

Summer

4-4.30 pm

Teams online
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Appendix 5 — Design for Professional Development Offer
Following the completion of this research, below is a written summary of how the SEND Support and
Professional Development offer has been designed.

Ensuring Success for All

A Comprehensive Overview of SEND Support within Greenwood Academies Trust (GAT)

Across GAT, we uphold a steadfast vision: to empower every student, irrespective of their initial
capabilities, to thrive in their educational journey. At the heart of our mission lies a commitment to
inclusive teaching practices and a collaborative approach that permeates every aspect of our
educational framework.

Collective Responsibility and Collaborative Working

Central to our approach is the acknowledgment that success in supporting students with Special
Educational Needs and Disabilities (SEND) requires collective responsibility and collaborative efforts.
Through our Central team, we not only demonstrate but also actively role model the importance of
workingtogether towards a common goal.

The 9 Principles of High-Quality Inclusive Teaching

Developed through our Learning Assurance Board, the '9 Principles of High-Quality Inclusive
Teaching' (see Appendix 7 — 9: Principles of high-quality inclusive practice) serve as our guiding light
in ensuring that every student receives the support they need to thrive. These principles are not
mere words but actionable guidelines that inform our teaching practices across all academies within
the Trust.

Professional Development Opportunities

Recognising the diverse needs of our staff, we provide professional development opportunities at
every level, ranging from Teaching Assistants to Senior Leadership Team members. These
opportunities are delivered through various mediums - face-to-face sessions, asynchronous
modules, and synchronous training sessions. Additionally, our programmes enable knowledge
dissemination and capacity building within our educational community.

Integration of SEND into School Life

SEND is not treated as an isolated concern but rather as an integral aspect of school life. We ensure
that discussions around SEND permeate through all facets of our educational endeavours, with
guidance and resources tailored to meet the evolving landscape of effective SEND provision. SEND is
‘built in, not bolt on’.

Strong Links with National and Local Networks

Our Senior Education Adviser for SEND maintains robust connections with both national and local
SEND networks, ensuring that our practices remain aligned with the latest developments in the field
and drawing out best practices from across the sector. These insights are then disseminated to MAT
stakeholders at various levels, facilitating informed decision-making and continuous improvement.

Collaborative Working Across Departments

Collaboration is not limited to the realm of SEND alone. Our Senior Education Adviser for SEND
collaborates closely with counterparts in Early Years and Professional Development, as well as
Education Directors, to address emerging needs comprehensively.
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Continuous Review and Improvement

Through the SENDCo Network, we conduct joint audits and reviews with academy colleagues,
utilising tools like the SENDCo Toolkit to assess and enhance the quality of provision continually.
Additionally, our annual SENDCo Conference serves as a platform to celebrate successes, share best
practices, and respond to emerging challenges and national agendas.

Strategic Oversight and Individualised Support

SEND is not just a matter of compliance; it's about strategic oversight and tailored support. SENDCos
are coached to consider the wider impact of their work, ensuring that CPD opportunities are
available for all staff with a specific focus on SEND. Bespoke support is also provided to individual
academies through focused reviews and targeted interventions organised by Education Directors.

Transparent Communication and Accountability

Regular updates to and from Principals and senior leaders ensure transparency and accountability in
our SEND support. By fostering an environment of open communication, we uphold our
commitment to continuous improvement and student success.

In conclusion, GAT’s approach to SEND support is characterised by a relentless commitment to
collaboration, inclusivity, and continuous improvement. By embedding SEND principles into every
aspect of our educational framework and fostering a culture of collective responsibility, we strive to
create an environment where every student can thrive and succeed.
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Appendix 6 — Colourful Semantics

Oxford Health NHS Foundation Trust July (2020) Colourful Semantics. NHS Oxford Health.
https://www.oxfordhealth.nhs.uk/wp-content/uploads/sites/22/2021/08/Colourful-
Semantics.docx#:~:text=Colourful%20semantics%20is%20an%20approach,t0%20their%20meaning%

20(semantics).

What is Colourful Semantics?

Colourful semantics is an approach that was created by Alison Bryan and is designed
tsupport children in developing their understanding of sentence structure and expanding the
length of their sentences. The structure of a sentence (syntax) is colour coded, and then
these are linked to their meaning (semantics).

The aim is for children to begin by focusing on sentences that contain two elements, e.g.,
‘who’ and ‘doing’, e.g., ‘the boy . Each coloured section does not have to contain
only one word; instead, these are split into the information that they contain. As children
become more confident, they then move up through the stages, adding in more colours as
they go. Most begin working at 3-4-part sentences, but some children may need more
support working on 1-2 word phrases. The different sections are generally added to a child’s
sentences in the order below, although at the higher (e.g. adjectives onwards) this is less
fixed. It is also useful to teach that not all of these need to be included in every sentence, e.g.
‘the girl in the kitchen’ does not contain the object element (although it could use
‘the book’).

Who (Subject) — Orange

Doing (Verb) -

What (Object) — Green

Where (Location)— Blue
Like/Describe (Adjectives) — Purple
When (Time) - Red

How (Adverb) -

Connect (Connectives) -

(r 2 Yz 2

Who? Doing?

kL J\ y J

Note: When this system was first created, red was used for the location option, which was
then replaced with blue. Most systems have now changed their location section to blue, but
older documents may still have this coloured in red.

Children are encouraged to choose the correct item for each option and then place these on
a sentence strip that grows as their experience with the system develops. These can be used
alongside other visual supports such as Makaton/BSL signs to help reinforce the different
concepts.
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Generalising Colourful Semantics

They can be brought into the classroom throughout the day, such as by
underlining/highlighting passages of text in books that children are working on, or colour
coding elements of PowerPoint slides or documents. The more that children are exposed to
these during the day, the more they become aware of the importance of structuring and
organising elements of their sentences.

If a child produces a response that lacks grammatical details, then you can use the correct
‘why -‘question to help them give a more complete answer, e.g. ‘where was the boy
running?’ to prompt for a location. Modelling these to the child can also help to develop
these sentences and reinforce the different structures to them.

. Doing?
. o .
. o . .
. o . .
. o o . . .
. o o . . . .
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Appendix 7 — 9 Principles of high-quality inclusive practice

Y

Gt N WOO0
ACATM WS Tount

Principle 1: Behaviour Principle 2: High Principle 3: Explaining
and Relationships Expectations and Modelling
@

High standards of High expectations and Clear explanations and
behaviour and positive | high lavels of challengs models ensure pupils
relationships mean all and support help all learn new knowledgs
pupils feel valusd and pupils to achigve their and skills effectively,
safe and can learmnina full potential. including how to be

calm and orderfy successful.

environment.
Principle 4: Practice Principle 5: Principle 6: Adaptive &
and Rehearsal Questioning Responsive Teaching
D | 48 8
\
\ D)
Practice and rehearszl Questioning is essential Adaptive and
help to cement new to identify prior responsive teaching
knowdedge and skills knowledge, assess meets the needs of all
into the long-term learning, adapt pupils, including pupils
memory and allow teaching, and with SEND, and ensures
pupils to complete tasks consolidate and extend teachers respond to
independently. learning. pupil learning.
Principle 7: Effective Principle 8: Retrieval Principle 9: Teacher
Feedback and Review Knowledge
ety VN
o -
d ©
Effective feedback is Review, including Teacher knowledge
crucial to pupil spaced practice, underpins zll elements
progress, cementing retrieval practice and of effective teaching
learning and avoiding revisiting, strengthens and learning.
misconceptions. long-term memory and
retention.
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