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Abstract

Background: The study focused on the use of stations around which students rotate as a teaching
method. The teacher-researchers aimed to explore the effectiveness of this approach in promoting
student oracy, engagement, self-regulation, and learning outcomes.

Aims: The primary aim was to investigate the impact of station work on student engagement,
learning outcomes and the development of oral skills. They also wanted to examine the effects of
different station activities, such as filming and group discussions, on student learning. They sought
to understand the role of oral assessments, undertaken in the learning station environment, in
promoting student competence and independence. They aimed to gather student feedback on the
station work method and assess its impact on motivation and social learning.

Methods: The teacher-researchers conducted a series of research lessons using the station work
method. They observed student behaviour, focussing on a group of focal students who were
observed and also collected data through surveys and assessment of student work.

Findings: The study found that students expressed positive feedback and enjoyment of the station
work method. They reported increased motivation and engagement when their work was assessed.
Group discussions and role-playing activities were identified as the most effective stations for
learning, while reading and drawing activities were perceived as less beneficial. The teacher-
researchers also found that clear frameworks and preparation were crucial for effective station
work. They noted the importance of incorporating oral assessments and providing external
motivation for students. The study highlighted the need for ongoing reflection and adaptation of
station activities to optimize learning outcomes.

Implications: The findings suggest that the station work method can be a valuable approach for
promoting student engagement and learning. Teachers can benefit from incorporating oral
evaluations and clear frameworks into their classroom practices. The study also emphasizes the
importance of preparing students for station work and providing alternative options for those
without access to specific technology. The teacher-researchers propose further exploration of orality
and mid-term assessments as effective teaching strategies.

This abstract was generated by Camtree with the aid of OpenAl's GPT-3.5-Turbo Large Language Model.

Keywords: secondary education; social sciences; groupwork; learning stations; oral assessment;
formative assessment;



Research Question and Summary

How can a teacher use station work as an aid to carry out oral formative assessments in a whole
class?

Our research was mainly focused on how one teacher alone can use the station teaching method as a
tool to carry out formative oral assessment in a whole class. We hoped the pupils would be inspired
to self-regulate through a various set of tasks related to one specific topic that the teacher would
assess. We planned for many varied tasks that inspired different types of learning, both orally and
through reading and listening. Our findings show that the pupils enjoy the variation in station
teaching, preferring the discussion in group tasks. Overall the pupils report that they learn better
through discussion with other pupils, rather than working alone in stations such as reading sections
from a book, listening to a podcast or watching a film relating to the topic. If able to incorporate
station teaching as a tool into everyday teaching so that the pupils are familiarised with it and
understand what is expected from them during such a lesson, we believe that it could work well as a
tool for formative oral assessment. The teacher must also be well-prepared for such a lesson, all
materials needed must be planned for and available, and the structure of the lesson must be clear to
the pupils.

Who worked with you on this research?

e Riska Ungdomsskole
e Kristin Gjedrem Vier (kristin.gjedrem.vier@sandnes.kommune.no)
e Gry Gahre Bakke (gry.gahre.bakke@sandnes.kommune.no)

Who will find this research useful and interesting and how can it be shared?

e Teachers who work with orality and formative assessment.
e Teachers who are interested in varied teaching methods.

What is the context for this research? Where, who, when?

e Riska Ungdomsskole, Sandnes, Norway.
e 8th grade - autumn 2022.
e Academic context: orality and formative assessment

What does the research say about this theme?

e Pupils need help to develop their oral skills during secondary school. Working life requires
more and more high oral competence and good social skills. 75% of pupils in secondary
school in parts of the UK may have limited language development. (Hartshorne, 2011) Many
Norwegian students also have this challenge.

e Formative assessment should promote learning, increase the pupils' professional
competence and give the adults the opportunity to adapt and improve the teaching. Pupils
are more motivated by participation. (Evensen, 2021)

e We chose this research on the basis of the focus areas of orality and assessment during the
course. We also wanted to look at research that was not subject-specific in order to be able
to research situations regardless of subject.



A summary of the gap analysis taken at the beginning

The situation today The gap The wished-for situation
Little practical use of station Create a rough sketch for Possibility to use station
teaching where the teacher station work that can be used | teaching with orality for on-
assesses orality at one station. | jn all subjects. the-go assessment in everyday
A template for what type of life with only one adult

Fear that students will not
master the situation can
prevent adults from trying.

stations can work in “all” present.
classes and most subjects.

Not sure if the quality of the
oral skills of the students when
the adult is not fully present
prevents us from starting
something like this?

Challenging to adjust.

What do we need to learn?

How can we use station teaching in an appropriate way? How to get an oral assessment during the
whole class, with only one teacher present?

What should our pupils learn?

Regulate yourself through theme-based work in stations. Able to express oneself orally in an
appropriate manner, in interaction with others.

How should pupils achieve this?

By testing out different tasks and creating different frameworks related to station work, in a real
situation where the teacher is alone in the classroom.

The predicted results of the research

The majority of students will respond well to varied station work. Experience from the past shows
that the student thrives on time-limited and varied work, and then gains better endurance in the
work. Orality is particularly beneficial for pupils with reading and writing difficulties, so that they can
demonstrate their competence.

When the teacher is involved in the oral assessment along the way, the students' real competence
will be more easily revealed. The teacher will then have an active role and will be able to ask
guestions that lead to progression.

Individual students may have challenges because we frequently change activities. Pupils who already
have various challenges can strive for self-regulation and to drive themselves forward in work.



Quotes

(Mainly from survey feedback)

Quotes from the first research lesson/ before
the start

Quotes from the last research lesson

“Was a lot of good, but there were some who
didn't participate”

“I liked working like that because it's nice to work
orally”

“A good thing is that we can practice discussing,
but a negative thing can be that we don't
understand things and teachers don't explain to

”

us

can discuss instead of the whole class. But the bad
thing is that we don't have that much time to do
everything.”

“good: we got to hear each other's opinions.”

“It's fun because then we don't have to sit quietly
in our place, but there can be a bit of noise”

“we can learn things”

“It was fun and working like that gives you a lot of
variety, but there was a bit of noise”

“it was abrupt because | liked my group and they
weren't really bad”

“The good thing is that we can talk to other
people than your best friend. The bad thing is that
it can be a bit dressy.”

“We let go and just sit at the desk and write a lot”
“Ladder games were fun, but films about the UN
and such were a bit boring”

“A good thing is that you get to work in a way
you're not used to. A bad thing is that it can take a
bit more time than if you just did it the original

”

way

“It's good to work like that since then a few people

“It is fun”

“there is too little time at each station”

“good: able to learn from each other and be
creative”

“It's good because we have some variety and bad
that we won't have more.”

“It was fun to make up a story and film it. | don't
have anything that was bad”

“It's good to work this way because then we don't
just sit and write”

“It was fun to make up a story and film it. | don't
have anything that was bad.”

“It's good that we can learn and do many things in
the same hour”

“When we were going to have an oral story, then |
got an idea for when we are going to write our
own fairy tale”

“The good thing is that we get to work in a
different way, the bad thing is that we have little
time to do things.”

“It's good to socialize”

“It's good to work like this because then it's easier
to talk to people.”

“There were nice things to do in the groups, but it
was a bit difficult to come up with something for
the cartoon task.”

“You learn and work with others”

“That was nice”

“It was a fun class”

Summary and explanation of the research lessons

1st and 2nd research lesson: Focus on the topic "Democracy" in social studies. Joint session with
reading aloud of a theme-related text at the start of the first lesson and a theme-related learning
video at the start of the second lesson. After the joint sessions, the students had to work at six
different stations and visit three of the stations in each hour.

3rd research lesson: Focus on the topic "Adventure" in Norwegian. The students had to work at
three different stations. We divided the students into six groups and ran two and two stations in
parallel. We made different moves and changes for each research hour.




In the first lesson, the teacher was locked to one station with oral assessment along the way. This led
to a lack of regulation of pupils at other stations, and it was not easy to be able to help pupils who
wanted help. We therefore chose to free up the teacher more in the other two hours, and arranged
for the teacher to follow several students at the various stations, in addition to the use of group
leaders, scrolling maps for the groups, some improved features at some of the stations and use of
hours on the board. We used recording on a Chromebook to free up the teacher in the teaching
session itself and thus gain insight into several of the pupils' competences in the mid-course
assessments. The students responded with more positive feedback after the third research lesson.

The various stations we used:
e Ladder game about democracy
e Listen to the podcast
e Read the text and draw a summary
e Discussions with different role cards
e Watch film/learning video and answer questions
e Discuss claims, preferably teacher-led
e Create or reproduce an adventure as a cartoon. Can look at a finished modelling example.
e Watch a fairy tale and fill in the form for genre characteristics
e Creating adventures, orally, in a group - recording with Chromebook, and with the possibility
of auxiliary words if necessary

Our choice of research pupils and the reasons behind our choices

We wanted to look at student types with different strengths, weaknesses and personal
characteristics, i.e. study the diversity of students we have in a classroom.

e Focus pupil 1: Academically weak student who struggles with self-regulation and low digital
competence.

e Focus pupils 2: Two students with self-control and academic discipline.

e Focus pupil 3: Academically weak and introverted student.

e  Focus pupil 4: Academically strong student who strives for self-regulation

e Focus pupils 5: Two moderately strong students with socio-emotional challenges.

We had the same focus students throughout the process. It is difficult to say anything about the
progress of the individual students based on the short period we researched, and since we lacked
some personnel along the way.

The class as a whole became safer verbally during the process and the students managed to keep a
lower noise level throughout the three hours. Extra security was created through predictability in the
various teaching situations.

Research lesson 1: “Democracy”

Learning aim for the lesson
e Able to facilitate good oral communication and evaluation during the course.
e The students must dare to show their oral competence.
e Pupils must be able to participate in an appropriate way in conversation and assessments
with fellow pupils.
e The students must be able to work independently when it is expected of them.
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A short description of the lesson

Observations of the focus pupils

Stations in social studies, with a teacher-led and oral assessment situation at one station.
Joint reading of subject text ahead of the stations. The pupils were then divided into six
stations, rotated and visited three of the six stations during the lesson. Collection of student
work at the various stations.
Observations of the focus pupils from the standpoint of the aims of the lesson and our
predictions for how each pupil will be responding at key junctures in the lesson if all goes to
plan.

confident in the group members).

Student 2: Will observe a safe adult who is in
rooms. Do tasks until motivated. He participates
in the discussion without shouting.

Pupil | Prediction Observation/Reflection

1 Will handle the listening session, can become Was pushed more into action due to a fellow
arms and legs if there is room for it. Can throw student stepping into the leadership role of the
things around the classroom. Will try to contact group. Throws out some relevant comments,
his friends. some bordering on nonsense. Participating in

something.

2 Student 1: Completes everything. Student 1: Worked well, seemed to be fine.

(Pair) | Student 2: Maybe he's looking for those he thinks Nothing special.
are unsafe. Student 2: Was not observed due to staff
Both: Active and do the task, engages in absence.
discussions. Do not see the other students, only
themselves.

3 Starting some tasks? Opts out completely in Seemed to follow what was said, but did not
group discussions unless she is in a group with a participate during the class. Those around tried
safe friend. Going to play some game on the to involve him a little, but gave up.
Chromebook.

4 Maybe he participates in discussions, but on the Did some other things on Chromebook,
individual stations he will probably play games. but participated somewhat in the discussions.

5 Student 1: Do the individual tasks, do not Common to both: Did what they were

(Pair) participate in the discussion (unless he is very supposed to, but were on the quiet stations.

Want to watch more the stations where they
are shown in oral interaction.

How did the pupils respond in interviews and the questionnaire?

Pupil 1: Learned most from discussing claims, understood all the stations and thought everything

was fun

Pair 2: Student 1 - learned the most about the film about the United Nations, the podcast and the
ladder game, understood all the stations. Enjoyed doing something new, but found the stations took
too long each time. Student 2 - learned the most about the film about the UN and the podcast, and
understood all the stations

Pupil 3: Ticked that he learned most of all the stations, and at the same time crossed that he didn't
understand any of them.

Pupil 4: Learned most from the ladder game, understood all the stations, and thought it was both
fun and boring




Pair 5: Student 1 - learned the most from the podcast, understood all the stations, enjoyed
discussing in groups, but thought the sound level was too loud in the classroom. Student 2 - did not
understand the station of reading and drawing mind maps, learned most from the film about the UN
and podcast, expresses uneasiness in the classroom

What did we decide to take further/ or what have we learned from this first research lesson from
the standpoint of the learning aims or the research question we had?

The teacher loses some of the overview of the rest of the pupils/class when one has to be in
an assessment situation at one station. Many in the assessment situation had nevertheless
learned something from joint reading of the text and were good at involving more people in
the group in the discussion.

A lot of preparation is needed for such an hour station hour with assessment situations.
Some students opted out a lot as the teacher could not help regulate the students and drive
them to the extent that one would otherwise have the opportunity to.

It seemed that the pupils understood the tasks at the various stations and what they were
supposed to do. In any case, it is important to make the tasks at the stations very clear and
self-instructed. You should make a conscious choice as to whether you should briefly explain
all the stations orally in advance, before the students start rolling.

The students were quite regulated in terms of sound level. We still need to have a more
deliberate placement of quiet and more noisy stations in the classroom. It is important that
not all oral stations are close to each other.

Several students showed good orality.

We think it is more appropriate to use a visible timer on the board so that students can see
how much time is left at each station and can more easily regulate themselves.

The students should answer the tasks as an "assigned task" in the classroom so that we can
easily see what they have answered.

We need more time if we are to give feedback after the assessment situation then and there.
We would like to make it clear that what the students hand in and do as work at all the
stations is also assessed along the way.

It is a good idea to bring extra equipment for students who lack this, e.g. advantage of extra
chargers for Chromebooks and extra headsets for those who don't have/can't find theirs.

Research Lesson 2: “Democracy”

Learning aim for the lesson

Able to facilitate good oral communication and evaluation during the course.

The students must dare to show their oral competence.

Pupils must be able to participate in an appropriate way in conversation and assessments
with fellow pupils.

The students must be able to work independently when it is expected of them.

A short description of the lesson

Stations in social studies, where the teacher was not locked to one station, but had more
overall control over all the stations/class as a whole. Joint

viewing of a learning video ahead of the stations. The students continued to rotate, and then
visited the last three stations during the lesson.



Observations of the focus pupils

Pupil | Prediction Observation/Reflection

1 Will handle the listening session, can become Was not observed due to staff absence.
arms and legs if there is room for it. Can throw
things around the classroom. Will try to contact
his friends.

2 Student 1: Completes everything. Student 1: took the lead for the group, even

(Pair) | Student 2: Maybe he's looking for those he thinks though another student was group leader.
are unsafe. Works well.
Both: Active and do the task, engages in Student 2: Not present
discussions. Do not see the other students, only
themselves.

3 Starting some tasks? Opts out completely in Did almost nothing the entire hour. Listened to
group discussions unless she is in a group with a something on headset. Picked up a sheet in the
safe friend. Going to play some game on the middle of the session, but did otherwise
Chromebook. nothing.

4 Maybe he participates in discussions, but on the Can listen more to men and then he possibly
individual stations he will probably play games. listens to the clarification of the rules around

Chromebook at the start.

Didn't look at the assignments, walked around.
No interest in the stations apart from the
discussion.

5 Student 1: Do the individual tasks, do not Student 1: Switches roles because he wants to

(Pair) participate in the discussion (unless he is very agree and not disagree, Agrees with fellow
confident in the group members). students, does not say anything new. Starts on
Student 2: Will observe a safe adult who is in the tasks, does something. Hasn't charged
rooms. Do tasks until motivated. He participates Chromebook, asks to charge next to fellow
in the discussion without shouting. students.

Student 2: Takes the lead in the group, argues
well the role card “disagree”, helps the others
to understand the task, works well.

How did the pupils respond in interviews and the questionnaire?

Pupil 1: Learned mostly by discussing claims with role cards, understood all the stations and all was
well

Pair 2: Student 1 - Liked the ladder game best and discussing claims with roles, understood all the
stations and thought it was good that we had variety in the lesson. Student 2 - did not answer the
survey or forgot to write his name.

Pupil 3: Did not respond to the survey.

Pupil 4: Liked best to discuss claims with roles, understood all the stations and is happy with station
work to socialize. Still reacts to the fact that there is a

lot going on and a high sound level.

Pair 5: Student 1: Liked best to discuss claims with roles, understood all the stations. Nice to discuss,
but a lot of noise. Student 2: Learned most from the stations "Oral discussion democracy and
dictatorship" and "Discussing claims with roles" does not understand "reading and drawing mind
maps". | think there is good cooperation in the group, the sound level in the classroom is too high.



What did we decide to take further/ or what have we learned from this first research lesson from
the standpoint of the learning aims or the research question we had?

We need to take more steps to try to create more peace of mind to be able to carry out en-
route assessments at stations in the same room in a good way.

Can more stations be assessments to get a more holistic assessment and at the same time
regulation of the students? They must see increased value from working with the other
stations and not just with one station. The students hand in their own work and are also told
that the teacher will look at it afterwards.

We need to make it more clear what will happen at the various stations when we are now
going to create new stations with new assignments in the last hour of research.

We want to have a group leader for each group. It is appropriate to clarify the group leader's
role and tasks. We must make clear an expectation to listen to what the group leader says
and asks for.

Challenging to read while there are groups around communicating with each other. It is
important that we consider that not all groups are oral at the same time.

The students can record a film on their Chromebook while they discuss.

Research Lesson 3: “Adventure”

Learning aim for the lesson

Able to facilitate good oral communication and evaluation during the course.

The students must dare to show their oral competence.

Pupils must be able to participate in an appropriate way in conversation and assessments
with fellow pupils.

The students must be able to work independently when it is expected of them.

A short description of the lesson

Stations in Norwegian, where the teacher was not locked to one station, but had more overall
control over all the stations/class as a whole. The students were divided into six stations (two and

two stations were parallel) where they had to visit the three different stations.

Observations of the focus pupils

Pupil | Prediction Observation/Reflection
1 Will participate orally, will draw and watch the Get started with the cartoon and listen to
film, but not necessarily answer the questions. adventures. Have fun at the creative station
creating adventures that will be filmed. Is put
in place by the group leader.
2 Common to both: do what they have to, are self- | Student 1: Not observed.

(Pair) | sufficient enough. Student 2: was not so independent in this
group. Meant his drawing was the worst, and
no one confirmed/denied anything.

3 Will not participate in anything in particular, will The group talked about the adventure, chatted
only say the first sentence we have envisioned. and enjoyed themselves. Didn't draw, a fellow

student eventually did. Involved in what fellow
students could draw, communicated with

fellow students. Watched the movie.




4 Drawing something. Will attend station 3. Will The group talked about the adventure, chatted
possibly not watch the film on the Chromebook. and enjoyed themselves. Fellow students
didn't draw, the focus student eventually did.
Nor did he take responsibility as group leader.
Fellow students involved himself in what he
could draw. Watched the movie.
5 Student 1: Do the same as student 2, only Student 1: Dare to speak against the group
(Pair) afterwards. leader, but nothing is done more with that. Did
Student 2: Do what you have to. what you're supposed to, but ran late.

Student 2: is the group leader and takes
responsibility. Can also hold a little in the
others in the group, commenting on e.g. “a
bunch of kindergarten children" and that "this

film is actually for a teacher assess”.

How did the pupils respond in interviews and the questionnaire?

Pupil 1: Learned most from oral adventure, didn't understand oral adventure and everything was

good.

Pupil 2: Learned most from oral adventure, understood none of the stations. It was good to have a
lot of variety, and not good that it was the last hour.

Pupil 3: Did not respond to the survey.

Pupil 4: Learned mostly from oral adventure, didn't understand the station with oral adventure. |
think it's good to socialize, but there was too much noise.

Pupil 5: Student 1 - Learned mostly from films and oral fairy tales, did not understand the station
with cartoons. It was fun to talk in groups and create oral fairy tales, but it was difficult to come up

with something in the cartoon. Student 2 - Learned mostly from the cartoon and did not understand
everything at the oral adventure station. Nothing was good and almost nobody worked.

What did we decide to take further/or what have we learned from this third research lesson from
the standpoint of the learning aims or the research question we had?

Several students were able to regulate themselves in terms of concentration and work tasks.
Weakness not to have Chromebook with you. For those who do not have a Chromebook with
them, we have to organize alternatives for, e.g. pencil and paper, collaboration with others,
alternative variants of the plans or alternative plans - depending on the work assignments at
the stations.

It may be a good idea to explain the stations first, even if the assignments are to be self-
instructed.

It may be appropriate with the same rotation system if stations in the same class create
predictability and more flexible transitions.

The station with filming today triggered somewhat simpler forms of humour and a bit of
silliness, it can be challenging for the students to recover without guidance in such
situations.

It is important to be asked questions and to follow up on what the students show during the
oral assessment, we want to bring out the competence of the students. It can be challenging
that students are unable to be independent enough.

Several of the other stations must be fairly quiet if there is to be a station with film
recording.
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e The student can train for such forms of on-the-go assessment and station work.
e The students really like this way of working, lots of positive feedback.

Are there any ethical dilemmas that are relevant for our research?

e We prepared one student extra ahead of the last research lesson. Then he got to know a
little about one of the stations that we thought could be challenging for the student, and he
got to model different strategies for what he could do to participate in the situation.

e We did extensive work with the group division to look after particularly vulnerable individual

pupils.

Significant findings

Many students express in writing in the surveys that they think the stations and the programs we
have run have been fun, they show commitment and positivity towards the working method. The
pupils express that they learn more from variety and the orality we have planned for at several of the
stations, instead of having "normal teaching" with the teacher teaching and the pupils working on
tasks. In the first two research lessons, it was the two stations with group discussion that the
students expressed that they learned the most from, especially the one with role cards. The station
with reading and drawing a summary was the station the student expressed that they learned the
least from.

In the third research lesson, it was the station where the students had to compose fairy tales in a
group that was the station they expressed they learned the most from, and the least from the station
they had to create a cartoon. Several of the students express that they are more motivated to do a
good job at the various stations when they know that their work will be assessed, thus external
motivation will help some students. Individual students and group leaders help to maintain focus and
show a certain degree of regulation of each other. The students themselves also express that they
see the benefit of social learning and training in various skills in interaction with others.

Having oral assessments in the classroom is effective, but a lot of preparatory work, good planning
and clear frameworks are required.

How we think our research and our results have or should change our classroom
practices? (How can other teachers use our research in their own teaching?)

e |tis easier to start with oral evaluations along the way when we have now worked so much
around this topic and have both experienced and felt first-hand how our teaching choices
turned out.

e We should continue to work on orality and mid-term assessment as research clearly shows
that this is appropriate.

Reflections surrounding the process

e Stations are positive for the students, they are motivated, like the variety, the opportunity
for social interaction and find a lot of fun.

e The framework around the station work must be incorporated into the class, then we believe
that the students will be able to regulate themselves more easily and benefit from such a
working method. The predictability and the fact that the students know what is going to

11



happen will make it easier to carry out oral mid-course assessments in a whole class in a
better way eventually.

e |t may be appropriate to work a bit more on the topic in advance of the station work, before
the en-route assessments come.

e The planning phase and organization take time for such activities, but are absolutely central.
The bank of stations will increase and the teacher can more easily adapt to different
subjects, but in the long term you will build up a good bank, and thus spend less time.
Preparation for station work that can facilitate oral assessment during the course can e.g. be
thinking through the group composition, placement of groups, rotation of the groups, group
leader, preparation for the students about what will happen, equipment, time-appropriate
tasks, preparation for what will happen at the stations, hours, etc.

e |tis important to have clear frameworks in order to get regulation of the students and the
greatest possible learning benefit.

e |t can sometimes help to have several students challenging in the same group, then we may
only have one group that needs to be regulated.

e We see the usefulness of external motivation, to point out that all stations are assessments.

e We probably haven't found the most optimal stations yet.

e We are satisfied with ensuring a comprehensive theme at the various stations and a common
thread in what they will learn, which can be an advantage if the student can work on the
same theme in different ways.

e Fixed equipment with sheets, drawing materials, dice, slips with names, games, etc. is
recommended to be available in the classroom, in a locked cupboard.

e Preparation for individual students is positive. Pupils who play on CB may prefer to have
sheets of paper and colours/pencil in front of them.

e Itis challenging to give feedback and forward notification continuously with such a scheme
with such a tight timetable. We chose not to focus on it.

e Too little time at the stations, the students would like to work more. It is something we can
more easily adapt over time, with some experience around the various work assignments at
the stations and during the oral assessments along the way.

Literature used

e Helhetlig vurderingspraksis av Kjell Evensen, 2021, kap. 3 og 5. Mulig a kjgpe f.eks. her:
https://www.fagbokforlaget.no/Helhetlig-vurderingspraksis-i-skolen/19788245037678

e Underveisvurdering: https://www.udir.no/laring-og-trivsel/vurdering/

e Wendy Lee “Oracy and inclusion”, 2021 https://oracycambridge.org/about-us/

e “Speech, Language and Communication in Secondary Aged Pupils”, | CAN Talk Series — Issue
10 https://speechandlanguage.org.uk/media/1926/ican_talkseries10.pdf

Making the enquiry public so the profession can benefit

e We share the research, resources and teaching programs with those who work at our school.
e We share our research with neighbouring schools in the municipality.

12


https://www.fagbokforlaget.no/Helhetlig-vurderingspraksis-i-skolen/I9788245037678
https://www.udir.no/laring-og-trivsel/vurdering/
https://oracycambridge.org/about-us/
https://speechandlanguage.org.uk/media/1926/ican_talkseries10.pdf

If another individual or school was attempting to replicate this work, where would
they start and what would the essential elements be?

e Plan the stations based on the students' level and what might suit the students in the class
best.

e Put the groups together according to what a thinker can do.

e |tisimportant that there are clear frameworks, self-instructed and clear station instructions
and that everything is ready for class. If

e Student equipment is needed at the stations, you should have spare equipment with you or
think about a spare plan (e.g. missing headset or Chromebook, discharged Chromebook,
etc.)

e Adjust work at the various stations taking into account the time frame at each of the
stations.

e Placement of the various stations in the classroom is essential in terms of sound.

e Clarifying that as many of the stations as possible are assessment during the course, as
several of the students need the external motivation to regulate themselves and drive their
work forward.

Next steps

We will soon start a new LS round and will then continue with a focus on orality and also look at self-
assessment.

Camtree: the Cambridge Teacher Research Exchange

Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice
research in education. Based at Hughes Hall, University of Cambridge, it draws on high-quality
research from around the world to support educators to reflect on their practice and carry out
inquiries to improve learning in their own classrooms and organisations. The outcomes of these
inquiries, once reviewed, are published within the digital library under a Creative Commons Licence
(CC-BY 4.0). You can find out more about Camtree and its digital library at http://www.camtree.org/
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