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Abstract

Context: This study investigates the integration of dialogic teaching in English as a Foreign
Language (EFL) classrooms in Tirkiye using the Toolkit for Systematic Educational Dialogue Analysis
(T-SEDA). Dialogic teaching emphasises student engagement through meaningful interactions that
build understanding collaboratively. Despite significant research in dialogic pedagogy, limited
studies focus on its application in EFL settings, especially in foreign language preparatory programs
in TUrkiye.

Aims: The research aimed to assess the extent to which classroom interactions in an adult EFL
preparatory program were dialogic. It sought to explore how T-SEDA codes could be applied to
analyse and enhance classroom dialogue, thereby scaffolding student interactions and contributing
to EFL pedagogical practices.

Methods: The qualitative case study involved six video-recorded lessons in a Turkish state
university, with participants comprising 10 intermediate-level students. Data included transcripts
of classroom interactions analysed using four T-SEDA codes: inviting students to build on ideas (IB),
building on ideas (B), inviting reasoning (IR), and making reasoning explicit (R). The teacher also
established ground rules for talk to facilitate dialogic engagement, which were collaboratively
accepted by students.

Findings: The application of T-SEDA codes revealed that classroom interactions exhibited dialogic
characteristics, with the frequent use of IB and R codes. Dialogic moves encouraged students to
elaborate on their ideas, reason their choices, and engage in collaborative discussions. Examples
from lessons on topics like happiness and films demonstrated active student participation
facilitated by teacher-led and peer-directed dialogic moves. The findings underscore the utility of
T-SEDA in identifying and fostering dialogic interactions in EFL contexts.

Implications: The study highlights the potential of T-SEDA codes to guide EFL teachers in promoting
dialogic teaching. Educators might learn how structured dialogic frameworks can enrich classroom
interaction and support foreign language learning. Whilst the study's sample was small, the
approach offers insights for adapting dialogic strategies in similar contexts and provides a
foundation for further research on their long-term impact on language proficiency.
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Introduction

It has been recognised that classroom interaction emphasises the role of dialogue in fostering
opportunities for student interactions and developing cognitive and linguistic skills. Recent studies
have highlighted the importance of dialogic interaction both in helping students ‘interthink’, which
means asking students to work together to accomplish language tasks and/or solve problems in the
classroom (Littleton and Mercer, 2013; Howe, Hennessey, Mercer, Vrikki and Wheatley, 2019;
Muhonen, Pakarinen, Poikkeus, Lerkkanen and Rasku-Puttonen, 2018), and in improving their
classroom interaction through classroom rules known as ‘ground rules for talk’ and digital technology
(Amundrud, Rasmussen and Warwick, 2022; Mercer, Hennessy and Warwick, 2019). The dialogic
interaction in these studies bring considerable benefits to dialogic language teaching and learning
with regards to stimulating reticent students to participate in classroom discussions, asking more
open-ended questions and voicing their opinions.

Literature Review

This following review of the literature delineates two topics for a comprehensive understanding
of dialogic teaching: dialogic teaching and L2 learning and T-SEDA.

Dialogic teaching and L2 learning

Dialogic teaching is ‘a pedagogy of the spoken word that harnesses the power of dialogue, thus
defined, to stimulate and extend students’ thinking, learning, knowing and understanding, and to
enable them to discuss, reason and argue’ (Alexander, 2020, p. 128). It centres around six overarching
principles. First, the collective principle posits that the classroom serves as a place of learning and
inquiry. Second, the supportive principle emphasises the significance of fostering a comfortable
atmosphere for students to express their concepts freely. Third, the reciprocal principle stresses the
need for students to participate in attentive listening, sharing of ideas, and reflecting on alternative
perspectives. Fourth, the deliberative principle highlights the importance of structured discussions
aimed at resolving various viewpoints. Fifth, the cumulative principle emphasises the iterative process
in which students not only share their own ideas but also build upon the contributions of their peers.
Lastly, the purposeful principle characterises classroom discourse by aligning it with specific learning
goals. (Alexander, 2020).

In the context of second language (L2) education, these principles are particularly relevant:
dialogic interaction fosters negotiation of meaning, scaffolding, and co-construction of knowledge all
of which are aligned with the interactionist and sociocultural perspectives in Second Language
Acquisition (SLA). It should be emphasised that dialogic teaching moves beyond surface-level
interaction to support a more holistic development of learners' linguistic abilities and interaction.
Furthermore, not only does dialogic interaction provide students with ‘comprehensible input’
(Krashen, 1985), but it also offers opportunities for their ‘comprehensible output’ (Swain, 2005).
Consequently, there is a special need that this teaching approach becomes a principled framework in
language education in general and in L2 teaching and learning in particular.



While reviewing the literature, | observed that whilst there is both a significant body of discourse
analytic research which has already explored classroom interaction (Paltridge & Prior, 2024) and
considerable research in the area of dialogic teaching and learning (Reznitskaya, 2012; Howe et al.,
2019; Vrikki et al., 2019), there is a need for further research in dialogic teaching and creating a
dialogic learning environment in non-science subject areas such as those of EFL (Larid-Gentle, Larkin,
Kanasa and Grootenboer, 2023; Yang and Brindley, 2022). One area of practice relevant to an EFL
context is the dialogic interactional move of questioning, which stimulates classroom interaction. In
their study on EFL-intermediate-and-above classrooms in China, Yang and Brindley (2022) explored
strategies to promote productive student dialogue through questioning. The teachers capitalised on
probing technigues and varied explorative questions to extend student responses and demonstrate a
keen interest in student input, despite the limited opportunities for dialogic interactions in this
setting. To tackle student reluctance, they employed rephrasing and simplification techniques during
guestioning. This study highlights the significant function held by the teacher’s dialogic interactional
moves of questioning in supporting student classroom interactions.

T-SEDA

Enhancing dialogic language teaching and learning can be achieved by the Toolkit for Systematic
Educational Dialogue Analysis (T-SEDA) (T-SEDA Collective, 2023). This teacher development scheme
provides teachers with a coding framework designed to foster systematic monitoring and refinement
of dialogic exchanges with students. T-SEDA serves as a methodology blueprint, presenting teachers
with a concrete set of guidelines for analysing instructional dialogues. Through this framework,
teachers can scrutinise their dialogic interactions with their students, utilise T-SEDA's coding criteria,
and then reflect on their results. By stimulating this iterative observation, analysis, and refinement
process, the codes from T-SEDA have the potential to support both language teachers’” and students’
classroom interactions. Language teachers can render their classroom teaching and interaction
dialogic in various ways. For instance, through capitalising on the codes from the T-SEDA framework,
they may ask students open-ended questions, invite them to ask each other follow-up questions,
invite students to reason their ideas, build on them or even challenge their classmates’ ideas.

One of the studies which has employed the T-SEDA tool is the one by Vrikki, Kershner, Calcagni,
Hennessy, Lee, Hernandez, Estrada and Ahmed (2019). The researchers maintain that the T-SEDA
scheme can enable reflective inquiry in the classroom and that its codes can pave the way for
‘identifying and enhancing the nature of dialogic interactions in the classroom’ (p. 187). They decided
to identify engaged participation in group dialogue through coding two of the T-SEDA clusters:
‘Building on ideas’ [B] and ‘Make reasoning explicit’ [R]. To exemplify, 'building on ideas' refers to the
extent to which students contribute and expand upon each other's thoughts, whilst 'making reasoning
explicit' pertains to the clarity with which students articulate their thought processes. The study
findings revealed that the use of the T-SEDA tool enabled teachers to engage in reflective inquiry and
supported their professional growth by helping them observe students’ participation in science
groupwork. Since T-SEDA codes have not been thoroughly examined by EFL researchers, especially in
Turkiye, this study could contribute to the literature of T-SEDA codes through examining how the use



of these codes raises awareness for both EFL teachers and students to scaffold their classroom
interactions.

Despite these promising results and this considerable interest in dialogic education, there is, to
the best of the researcher’s knowledge, still a paucity of research (if any) in this area of enquiry along
with T-SEDA codes in language contexts in general and in EFL preparatory programmes in Tirkiye in
particular. Whilst most research and practice has taken place in the compulsory school sector (Howe
et al., 2019) where English is the mother tongue language and in the higher education context
(Heron, Tenenbaum and Hatch, 2022), my contribution is to apply four T-SEDA codes to an adult EFL
context. Thus, this study attempts to fill in this chasm and extend scholarship on EFL dialogic teaching
and T-SEDA codes in this context. | have framed my investigation around the following research
guestion: To what extent is the EFL classroom interaction dialogic?

The study

Research design

Focusing on dialogic EFL teaching and learning in Tlrkiye, this exploratory study employed a
qualitative case study design. A case study ‘investigates a contextualised contemporary phenomenon
within specified boundaries’ (Hatch, 2021, p. 30). In addition, a qualitative case study provides rich
and “in-depth insights that no other method can yield’ (Dornyei, 2007, p. 155). The participants of the
study were examined with an in-depth focus through the qualitative data collection tool of classroom
video recordings. The findings were amalgamated to inform potential adjustments to English
language teaching practices. For a comprehensive overview of the research stages and the class
ground rule, please see Table 1 and Figure 1 below. It should be mentioned that | created the class
ground rules and then shared them with my students in the classroom so that they can tweak or add
any additional rules they deemed necessary. They, however, accepted them as they were, without
making any changes or adaptations.

Table 1: Research Timeline

Week 1 Week 2 Week 3 Week 4
The teacher explained The teacher encouraged = The teacher video- The teacher video-
dialogic language the students to express recorded Lessons 1 & 2. recorded Lesson 4.
teaching and learningto  their thoughts and
the students. opinions in small groups | The teacher video- The teacher video-
The teacher explained first, paying attentionto | recorded Lesson 3. recorded Lessons 5-6.
the purpose of T-SEDA, the ground rules for talk.
three of its codes and Students shared their
gave examples about ideas with the whole
them. class.



My Ground Rules for Talk

Each member of the
group should be

Everyone should Everyone's ideas asked questions like:
have a chance to should be listened 1. What do you think?
talk. to. 2. Why do you think

so?
3. Any examples?

All group members
should look at AND
listen to the speaker.

Figure 1. Ground Rules for Talk: A screenshot of the illustration of the established ground rules
created via Freeform

Research context

This piece of research was conducted in person at a state university in the largest city of the
central Anatolian region in Turkiye. The research site of this university has more than 900 learners of
English, in addition to other foreign languages. These learners are enrolled on a yearly-English
preparatory programme which has more than 40 English as a Foreign Language (EFL) instructors from
Tlrkiye and beyond. The programme offers 20 hours of language instruction per week, and students
are expected to attend asynchronous classes on Fridays.

Participants

The subjects of this study were eight Turkish and two international learners of English, who had
not been to an English-speaking country before, with their teacher-researcher (the author of this
paper) at a state Turkish university. Convenience sampling was employed in my study due to practical
considerations, such as time constraints and accessibility of participants in my classroom setting.
Likewise, it proved to be an efficient way of recruiting enthusiastic participants from my intermediate
learners of English.

Data collection tools and process

The collected study data material consisted of six video recorded lessons of 10 students and their
teacher, i.e. the researcher. The topics of these lessons were about describing experiences and
choosing favourite types of films. Each of these videos involved group work and whole-class dialogic
episodes and lasted between 12 and 34 minutes. They were recorded with one Logitech camera
placed at the front of the class, and they were transcribed verbatim. To capture genuine classroom
interactions, the researcher drew on the recordings and their transcripts.



Ethics and data analysis

In addition to having sought the Ethics Committee Approval from the University, all participants
gave their written consent to video record the six lessons (See Appendix A). To ensure student
anonymity, | anonymised the collected data by assigning codes to each participant (e.g., Student A)
and excluded any identifiable information from the research records. Furthermore, all data were
securely stored with access restricted solely to myself. In my dual role as the teacher and researcher
of this study, | elucidated the distinction between regular teaching activities and research
participation during the training session outlined in the study research timeline; students were
informed that their participation in the research was entirely voluntary and that they could withdraw
from being recorded or included in the study at any time without any effect on their academic
performance. Regarding the video recordings, all of them were transcribed verbatim.

To categorise the transcribed data and count the number of instances in each lesson, |
capitalised on the T-SEDA coding framework. In fact, | drew on the coding recommendations of Vrikki
et al.,, (2019) who proposed that coding two T-SEDA clusters would be ‘more realistic’ and not
‘cognitively demanding’ (p.192). However, given the small number of recorded videos, and since the
analysis process will not impose significant cognitive demands, | decided to code four T-SEDA
categories: inviting students to build on ideas [IB], building on ideas [B], inviting reasoning [IR] and
making reasoning explicit [R]. This process was ensued by organising the identified codes along with
their number of occurrences for both the teacher and students so that they can provide solid
evidence about the extent to which the EFL classroom interaction is dialogic, as shown in Table 2.

The study
This section presents the results of the collected data with respect to the research question of
the study.

T-SEDA codes and student classroom interactions

The research question aimed to examine the extent to which the EFL classroom interaction is
dialogic. In order to address this question, | utilised the T-SEDA codes of inviting students to build on
ideas [IB], building on ideas [B], inviting reasoning [IR] and making reasoning explicit [R]. As
demonstrated in the following extracts which were selected from English language lessons on
happiness, films and wishes with my intermediate (B1) EFL students who used the class ground rules
for talk whilst working in small groups first prior to the whole-class discussion, | found that the
international moves of [IB], [B], [IR] and [R] were indicators of dialogic teaching and supported the
students’ classroom interaction.

In Extract 1 below, the teacher and his students are discussing the concept of happiness. This is
conducted first in small groups followed by a whole-class discussion. By taking advantage of the
interactional moves of [IB] and [IR] the teacher invited students to build on their responses and then
encouraged them to give a reason for their choices. For instance, the teacher used the [IR] move
when a student claimed that drinking much coffee is healthy, and another student used the [IB] move
to ask the follow-up question of ‘before or after breakfast?’. Of particular significance are these



dialogic interaction moves in triggering and supporting the teacher-student and student-student

interaction.
Extract 1 and Its Coding
Codel | Code2 | Code3 | Code4
Speaker Transcribed Dialogue
i & (1B) (8) (IR) (R)
Teacher So, let’s start with the first group?
Anyone would like to start? Ladies
first?
Student A from OK. What made you feel happy v
Group 1 asking yesterday?
another student
(B) from another
group
Student B Well, | met my friend yesterday, so | v
was happy.
Teacher What did you do with your friend? v
Student B I drank a cup of coffee with him. v
Teacher Really? With sugar or without sugar? v
[laughing]
Student B Without sugar. v
Teacher to another | Do you think drinking lots of coffee is v
student (C) healthy?
Student C Yes. v
Teacher Why? v
Student C | think coffee is good because it can v
make me active.
Another student Before breakfast or after it? v
asking the previous
one (C)
Student C For me, before breakfast, coffee is '

good ...

Extract 2 below is part of the continuing discussion on action films. Similar to Extract 1, the

discussion is first held in small groups to assist students in planning their ideas and discussing them

together first prior to the whole-class discussion stage. We can observe that the teacher invites the

class to build on a student’s statement about action films, which is considered to be an important

dialogic teaching feature in the T-SEDA coding framework and by Alexander (2020). This interactional

move encourages students to interact with each other.




Extract 2 and Its Coding

: : Codel | Code2 | Code3 Code 4

Speaker Transcribed Dialogue (1B) (8) (IR) R)
Teacher So, why do you like actions films? \

| don’t know. . . Because | love them! v

And they make me improve my
Student A English.

This is good, right, everybody? OK. '
Teacher Any questions for this group?
Another student Yes, why do you think America is a '
asking student A cosmopolitan country?

Well, because of financial situations, v
Student A maybe.
Teacher OK. What do you mean by this? \

People go there for money. . . | want v
Student A to be rich. [laughing]

In Extract 3, the teacher and students are discussing what they will have on their bucket lists.

In this extract, we can see that the teacher displayed the students’ responses over a digital

platform to invite the whole class to see all the responses. Following this, the teacher invited

the class to build on each other's responses and encouraged them to provide an explanation.

Like the first two extracts, we observe in this exchange that virtually all the interactional

moves are utilised, especially when a group member invited another student to build on her

idea about and give an explanation for travelling abroad.

Extract 3 and Its Coding

Speaker Transcribed Dialogue Codel | Code2 | Code3 | Code4
(1B) (B) (IR) (R)
Teacher OK. Now, I'll read each group’s N
contribution over this digital tool, and
then ask you a question about your
bucket list/wishes. ..
The group that chose Latin and
Scottish, why did you choose them?
Student A Well, Scottish, because | want to go to N
Scotland.
Teacher Why Scotland, not New Zealand, for N
example?
Student A Because it’s beautiful. My N
department is history, and | like
historical places.




Speaker Transcribed Dialogue Codel | Code2 | Code3 | Code4
(1B) (B) (IR) (R)
Teacher Fantastic! Let’s go to another group N
now. Let me read their contribution
first and then ask you a question. . ..
OK. Do you have a question for this
brilliant group?

Another student Yes. What kind of countries would N

asking other group | you like to explore?

members:

A student from | want to explore Egypt because | like N
Group 2 history.

It is explicit from these extracts that the teacher’s use of the four codes/moves encouraged the
students to interact with each other, although the teacher (l) directed the process. The analysis
resulted in the following number of instances for [B], [IB], [IR] and [R]. As can be shown in Table 2, the
interactional moves of [IB] and [R] are the most frequently observed move amongst the four across all
the extracts.

Table 2. Number of instances for [B], [IB], [IR] and [R] across all the extracts

Interactional Moves Number of instances

Building on ideas [B]
Inviting to build on ideas [IB]

Inviting reasoning [IR]

o v O N

Making reasoning explicit [R]

These findings demonstrate that the participants’ interaction was dialogic throughout the
recorded lessons, and the selected T-SEDA codes were indicators of this dialogic interaction which, in
turn, scaffolded EFL students’ classroom interaction. In fact, | selected these extracts, though limited
in number, through a systematic review of the recorded lessons because they exemplify rich instances
of students’ classroom interaction and that they align with the four categories in T-SEDA which
appear to encourage students’ dialogic interactions. It should be noted, however, that the level of
student classroom interaction varied across the lessons, which is a common phenomenon in language
education contexts.

Discussion

The current study explored the extent to which EFL classroom interaction was dialogic by
capitalising on the T-SEDA codes of [B], [IB], [IR] and [R]. The study demonstrates that these selected
interactional moves provided opportunities for the EFL classroom interaction of the study context.
Namely, as the students were involved in classroom interaction, they were stimulated to deem



alternative perspectives, build on them and explain their reasons. The results of this study appear to
reflect those of Yang and Brandley (2022), Hennessy et al. (2021) and Howe et al. (2019). For
instance, Howe et al. (2019) showed that students’ participation was increased after they were
engaged in classroom dialogic interactions. Parallel to these findings, Yang and Wang (2022) found
that student participation was stimulated by virtue of the teacher dialogic moves, especially when her
guestions were explorative, i.e. dialogic. Consequently, the results may suggest that incorporating the
T-SEDA coding framework into EFL programmes in Tlrkiye can raise EFL teachers’ awareness of
identifying dialogic interactions through its codes, thereby having the potential for scaffolding EFL
students’ classroom interaction; this finding strengthens the notion that the T-SEDA codes are likely
to enable EFL teachers to make their classroom interactions dialogic and promote their students’
interaction in a collaborative learning environment. In line with this argument, this coding framework
can, therefore, be a promising language dialogic tool to EFL education in Tirkiye.

Conclusion

This study examined the use of the four T-SEDA codes of [B], [IB], [IR] and [R] in indicating if the
EFL classroom interaction in this Turkish context was dialogic. Based on the short extracts analysed by
T-SEDA, the findings suggest that this interaction in this context is dialogic. The results also suggest
that EFL teachers and educators can promote dialogic teaching and learning in their classes by
planning their lessons, implementing and analysing them by the proposed coding scheme. This, in
turn, may assist them in negotiating meaning, supporting their students’ interaction, and might have
the potential for oral proficiency improvements in the long term. However, the study was limited by
the number of recorded lessons and the small sample size of the individuals. Also, semi-structured
interviews with the students could have been conducted. In spite of its limitations, the study certainly
adds to my understanding of the significance of the T-SEDA coding framework in language education.
A fruitful area for further research would be to run a teacher training programme for EFL preparatory
programme teachers in Tlrkiye to introduce dialogic language teaching and train them to use the
codes from T-SEDA to hone their classroom interactions. Likewise, future research should investigate
the long-term effects of the T-SEDA coding framework on language learners’ classroom interaction
and oral proficiency performance in university language preparatory programmes in Tlrkiye and
beyond.

References

Alexander, R. J. 2020. A dialogic teaching companion. Routledge.

Amundrud, A., Rasmussen, |., & Warwick, P. 2022. Teaching talk for learning during co-located
microblogging activities. Learning, Culture and Social Interaction, 34.
https://doi.org/10.1016/].1csi.2022.100618

Dornyei, Z. 2007. Research methods in applied linguistics. Oxford: Oxford University Press.

Hennessy, S., Calcagni, E., Leung, A., & Mercer, N. 2021. An analysis of the forms of teacher-student
dialogue that are most productive for learning. Language and Education, 1-26.
https://doi.org/10.1080/09500782.2021.1956943

Hatch, J. A. 2002. Doing qualitative research methods in education settings. New York: State

University of New York Press.

10


https://doi.org/10.1016/j.lcsi.2022.100618
https://doi.org/10.1080/09500782.2021.1956943

Heron, M., Tenenbaum, H. R., & Hatch, R. J. 2022. Patterns of talk in Foundation Year small group
interaction: making the case for educational dialogue. Journal of Further and Higher
Education, 1-14. https://doi.org/10.1080/0309877x.2022.2138286

Howe, C., S. Hennessy, N. Mercer, M. Vrikki, and L. Wheatley. 2019. “Teacher-Student Dialogue during
Classroom Teaching: Does It Really Impact upon Student Outcomes?” Journal of the Learning
Sciences, 28 (4-5): 462-512. https://d0i:10.1080/10508406.2019.1573730

Laird-Gentle, A., Larkin, K., Kanasa, H., and Grootenboer, P. 2023. Systematic quantitative literature
review of the dialogic pedagogy literature. AJLL 46, 29-51. https://doi.org/10.1007/s44020-
022-00029-9

Littleton, K., & Mercer, N. 2013. Interthinking: Putting talk to work (1st ed.). Routledge.

Mercer, N., Hennessy, S., & Warwick, P. 2019. Dialogue, thinking together and digital technology in

the classroom: Some educational implications of a continuing line of inquiry. International
Journal of Educational Research, 97, 187-199. https://doi.org/10.1016/].ijer.2017.08.007
Muhonen, H., Pakarinen, E., Poikkeus, A.-M., Lerkkanen, M.-K., & Rasku-Puttonen, H. 2018. Quality of
educational dialogue and association with students' academic performance. Learning and
Instruction, 55, 67—79. https://doi.org/10.1016/j.learninstruc.2017.09.007
Omland, M., & Rgdnes, K. A. 2020. Building agency through technology-aided dialogic teaching.
Learning, Culture and Social Interaction, 26. https://doi.org/10.1016/j.lcsi.2020.100406
Paltridge, B., & Prior, Matthew, T. 2024. The Routledge handbook of second language acquisition and

discourse. New York: Routledge.

T-SEDA Collective. 2023. Toolkit for Systematic Educational Dialogue Analysis (T-SEDA): A resource for
inquiry into practice. v.9. University of Cambridge. http://bit.ly/T-SEDA

Vrikki, M., Kershner, R., Calcagni, E., Hennessy, S, Lee, L., Hernandez, F., Estrada, N., & Ahmed, F.
2019. The teacher scheme for educational dialogue analysis (T-SEDA): Developing a research-

based observation tool for supporting teacher inquiry into pupils” participation in classroom
dialogue. International Journal of Research & Method in Education, 42 (2), 185-203.
https://doi.org/10.1080/1743727x.2018.1467890

Yang, Z., & Brindley, S. 2022. Engaging students in dialogic interactions through questioning. ELT
Journal. https://doi.org/10.1093/elt/ccac021

Yang, Z., & Wang, S. 2022. Dialogic teaching in secondary classrooms in China: Features,

commonalities, and distinctiveness. Learning, Culture and Social Interaction, 34, 100619.
https://doi.org/10.1016/].lcsi.2022.100619

Camtree

Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice
research in education. Based at Hughes Hall, University of Cambridge, it draws on high-quality
research from around the world to support educators to reflect on their practice and carry out
inquiries to improve learning in their own classrooms and organisations. The outcomes of these
inquiries, once reviewed, are published within the digital library under a Creative Commons Licence
(CC-BY 4.0). You can find out more about Camtree and its digital library at www.camtree.org.

11


https://doi.org/10.1080/0309877x.2022.2138286
https://doi.org/10.1007/s44020-022-00029-9
https://doi.org/10.1007/s44020-022-00029-9
https://doi.org/10.1016/j.ijer.2017.08.007
https://doi.org/10.1016/j.learninstruc.2017.09.007
https://doi.org/10.1016/j.lcsi.2020.100406
http://bit.ly/T-SEDA
https://doi.org/10.1080/1743727x.2018.1467890
https://doi.org/10.1093/elt/ccac021
https://doi.org/10.1016/j.lcsi.2022.100619

Appendix A: Participant Consent Form

Title of Study: Supporting EFL Classroom Interaction with a Dialogic Coding Framework

By signing this consent form, you agree to be video-recorded, and to these recordings being used for

research purposes only.

Please, read each of the below statements and circle YES or NO concerning the collection and use of

the research data.

1. lagree to be video-recorded. YES / NO

2. | fully understand that | can withdraw consent for the use of the recordings at | YES / NO

any time without having to give any explanation.

3. lvoluntarily agree to take part in this study. YES/NO

Participant's Initials:

Participant's signature

Name of Doctoral Researcher:
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