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CASE STUDY REPORT

Developing tools to engage Gifted and Talented children in their
learning
Ewan Morrison

This study was originally published in 2010 as part of the 'What Works Well' initiative, part of the National

Strategies for Education in England.

Abstract

Background: The purpose of the study was to narrow the gap in achievement between FSM and non-FSM
pupils by addressing the level of classroom challenge and developing reflective skills in all subject areas.

Aims: The main aim of the project was to narrow the gap in achievement between FSM and non-FSM
pupils by addressing the level of classroom challenge.

Methods: The participants in the project were 18 G&T pupils on the free school meals register, a
champion G&T lead teacher, and the Local Authority School Improvement Adviser. Methods used
included analyzing the makeup of G&T register, comparing numbers of FSM children on the G&T register
with attainment, developing reflective skills, improving confidence, using learning logs, observing
lessons, introducing skills boards, and using data to study pupils' reactions to lessons.

Findings: The project aimed to narrow the gap in achievement between FSM and non-FSM pupils by
addressing the level of classroom challenge. The initiative developed reflective skills in all subject areas
and improved confidence. It was found that children enjoyed the opportunity to participate in genuine
paired work and that the use of learning logs allowed them to reflect on their learning.

Implications: The findings suggest that providing pupils with the opportunity to reflect on their learning
and identify when they are challenged can lead to improved focus and better work practices.
Additionally, the use of learning logs and higher order thinking skills can help to narrow the gap in
achievement between FSM and non-FSM pupils.

This abstract was generated by Camtree using a large language model (LLM) and added to the original report in 2023.
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Introduction
What were your reasons for doing this type of development work?
The project was undertaken in order to raise the profile of our Gifted and Talented programme in Merton and
within the individual schools participating in the project. 

Merton figures mirrored the national figures at Key Stage 2. National figures show that 8.2% of children on free
schools meals (FSM) achieved Level 5 in 2007, compared to 24.7% of non-FSM. This compares to 8.9% of Merton
FSM children, and 21.7% of Merton non-FSM children. We wanted to look at how we might narrow the gap in
achievement between FSM and non-FSM pupils by addressing the level of classroom challenge.

Who might find this case study useful?
•  Middle leader
•  Subject leader
•  Teacher

Description
What specific curriculum area, subject or aspect did you intend to have impact on?

•  All aspects
•  All subjects

How did you intend to impact on pupil learning?

The focus of the work was on G&T pupils on the free school meals register. Initially the make-up of children on
the G&T register was analysed to ensure that it reflected the major groups within the school. Comparisons were
then made between numbers of children on free school meals identified on the G&T register with attainment at
the higher levels.

•  The overall impact of the initiative was to develop reflective skills in all subject areas and to consider
both what made a good lesson, and how the children, as individuals, could contribute to those good
lessons.
•  We also wished to improve their confidence.

What were your success criteria?

•  Children are aware of the features of a good lesson.
•  Children consider their role within the lesson as good role models for questioning, contributing and
self initiated learning.

What information or data did you use to measure progress towards your success criteria?

•  Logs or interviews
•  Pupil consultation data

Describe the CPD approaches you used

The project also identified a champion G&T lead teacher. Penny King(Hatfeild) produced the pupil learning log,
and took part of the launchevent. We have subsequently identified funding from the NationalStrategies
Addressing Underachievement, Building Capacity (ABC) projectfor her to be released in her own school to
introduce the learning logsacross the whole school and to do joint observation with G&T pupilsof colleagues'
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lessons.

Who provided you with support?

•  External agency

How were you supported?

Schools were supported by the Local Authority School Improvement Adviser.

Impact
What has been the overall impact on pupil learning?

Feedback from the post-project questionnaires indicate that of the 18 pupils

•  16 felt that they were now more challenged generally in lessons
•  the majority felt they asked sufficient questions and made a sensible contribution to the lessons in
English (no change)
•  12 of the children now asked more questions in science.

Thoughts you think are relevant to overall impact on learning

Children enjoyed the opportunity to participate in genuine paired work.Many teachers adopted a solver and
recorder style of work in English,Mathematics and Science. The work allowed a significant number ofteachers to
change from simple paired talk, to getting childreninvolved with giving explanations, making suggestions for
change andgiving informal commentaries on their partners' work.

Quantitative evidence of impact on pupil learning

•  Data comparison of cohorts

Qualitative evidence of impact on pupil learning

•  Logs or interviews
•  Pupil consultation data

Describe the evidence of impact on pupil learning

The use of the learning log allowed all children to reflect on the learning in lessons. In feedback sessions in
individual schools, the children had a clear picture of when they felt challenged. They were also able to articulate
their feelings about their own contribution to the lessons, and knew when and how they could take over the
learning and become self-directed in their studies.

What has been the impact on teaching?

 At Hatfeild primary school the lead teacher observed lessons with one of the G&T pupils. They gave feedback to
the volunteer teacher being observed. This allowed the teacher to find out first hand what some children enjoyed
in a lesson. The pupil commented on the speed and pace of the mental and oral starter in a mathematics lesson,
but also about the opportunity to get on with work, rather than sitting and waiting for the teacher explanation to
the whole class.

At Garden Primary the teacher introduced a skills board in the science lessons, where the children could identify
what skills they had developed over the lesson and give evidence to justify their choice.

Page 3



Evidence of impact on teaching

•  Teacher perceptions

Describe the evidence of impact on teaching

The nature of science lessons has changed in two of the three schools.Children identified in their initial
questionnaires that they did notask enough questions. Only 5/18 children said they asked enoughquestions in
science, compared to 14/18 children felt they askedsufficient questions in mathematics. This has results in some
schoolsgiving a longer period to the plenary in science and ensuring that agreater range of feedback activities
are used to identify if learninghas taken place.

What has been the impact on school organisation and leadership?

The schools have demonstrated a greater use of data in respect of their Gifted and Talented pupils.

As a result of this work all the schools were invited to a twilight session with Dr. Carrie Winstanley, from
Roehampton University. This session touched upon the nature of challenge, e.g. content, questioning, higher
order thinking skills, Bloom's taxonomy

The materials produced – the pupil questionnaire, the learning log and the pupil lesson observation tool kit have
been distributed to all schools in the borough.

In particular, the learning log has proved very popular. Schools use it with all their children and focus in on the
logs for different groups of pupils, to study the pupils' views of lessons.

Evidence of impact on school organisation and leadership

In 2 out of the 3 schools INSET time has been allocated to the plenaries in science.

Summary
What is the crucial thing that made the difference?
The learning log allowed children to reflect on their learning. It gavethem the opportunity to identify lessons they
enjoyed and feltchallenged in, why they enjoyed them and their role in those lessons.It led in a small number of
cases to children being better focused andmodelling good work practices.

What CPD session and resources were particularly useful?
Access to a university proved useful in giving research background to the work being carried out. 

Bailey R, Pearce G, Winstanley C, Sutherland M, Smith C, Stack N, Dickenson M (2008) A systematic review of
interventions aimed at improving the educational achievement of pupils identified as gifted and talented.
Technical report. In: Research Evidence in Education Library. London: EPPI-Centre, Social Science Research Unit,
Institute of Education, University of London.

If another individual or school was attempting to replicate this work, where would they
start and what would the essential elements be?

•  Bloom's taxonomy of higher order thinking
•  Carrie Winstanley’s book – Too Clever by Half
•  Classroom Quality Standards
•  William Ord – Philosophy for children
•  Creating a learning log by asking children to consider when they were last challenged, what those
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challenges looked like, what they did as a result of being presented with the challenge.

What further developments are you planning to do (or would you like to see others do)?
•  The schools have widened the use of the learning logs. They are now using them with all children and
then being selective in those that they study to gain a picture of how different groups react to different
lessons.
•  The local authority continues to work with our champion lead teacher: Penny King will be introducing
Philosophy for Children into her school, and will be sharing the development and feedback at G&T lead
teacher meetings.

Supplementary Materials
This report is accompanied in the library by the following supplementary material:

•  Investigating Challenge Learning Log
•  Observing a lesson - blank
•  Questionnaire for pupils
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About Camtree
Camtree: the Cambridge Teacher Research Exchange is a global platform for close-to-practice research in
education. Based at Hughes Hall, University of Cambridge, Camtree draws on high-quality research from around
the world to support educators to reflect on their practice and carry out inquiries to improve learning in their own
classrooms and organisations. You can find out more about Camtree and its digital library at www.camtree.org.

About 'What Works Well'
This case study was originally published as part of the 'What Works Well' section of the National Strategies for
Education in England. The National Strategies were professional programmes aiming for improvements in the
quality of learning and teaching in schools in England. 'What Works Well' involved teaching practitioners from all
phases and areas of education sharing accounts of real developments which had improved learning and teaching,
and made a difference to pupil progress. 'What Works Well' case studies were designed to support practice
transfer and include sufficient detail and resources to enable others to implement the effective practice
described. They were reviewed by experts prior to publication as 'User Generated Content' (UGC) under a licence
which encouraged reuse and derivative works, but which precluded commercial use.

Licence
This edited version of this case study is published by Camtree as a derivative work of the original under a
Creative Commons Attribution Non-Commercial Licence (CC-BY-NC 4.0). The structured abstract that
accompanies it was generated by Camtree in 2023 using the OpenAI GPT-3.5-Turbo Large Language Model.
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