
Camtree Digital Library

Evaluating the Impact of a Post-16 Hub

Editor Codina, Geraldene;King, Stephanie;Doak, Lauran

Title Evaluating the Impact of a Post-16 Hub

Publisher nasen and University of Derby

Publication date 2025

Download date 2026-07-20 03:35:37

Item License https://creativecommons.org/licenses/by-nc-sa/4.0/

Link to Item https://hdl.handle.net/20.500.14069/1033

https://creativecommons.org/licenses/by-nc-sa/4.0/
https://hdl.handle.net/20.500.14069/1033


Action Research for Inclusion and Special Educational Needs and Disability (ISEND): Case Study 

 
  

Codina, G., King, S. & Doak, L. (2025). Evaluating the Impact of a Post-16 Hub. In G. Codina, S. King 
& L. Doak (Eds.). Action research for ISEND Derby, UK: University of Derby. Retrieved 
from: https://hdl.handle.net/20.500.14069/1033 
 
Acknowledgement: Following completion of the final editing process, the first draft of the abstract to this case 
study was generated on 26/09/25, using the Camtree Abstract Writer tool, available at 
https://lab.camtree.org/abstract-writer. This tool uses OpenAI’s GPT-4o-mini model. 
 
 

 

 

Evaluating the Impact of a Post-16 Hub 

Editors: Professor Geraldene Codina, Dr Stephanie King, Dr Lauran Doak (University of Derby) 

This Action Research case study was completed as part of the Department for Education (DfE, UK) nasen 

Universal SEND programme. 

Abstract 

Context: This action research was conducted within a post-16 satellite provision known as The Bridge, 

designed to support students aged 16–19 with special educational needs and disabilities (SEND) across a 

Multi-Academy Trust. The hub offers an off-site, structured environment aimed at fostering emotional 

regulation, social engagement, and independent living skills, providing a transition to adulthood distinct 

from the main school setting. 

Aims: The primary aim of this action research is to evaluate the effectiveness of The Bridge in improving 

emotional regulation, communication, and social engagement among students. It seeks to discern the 

qualitative improvements in students’ behaviour and overall well-being as a result of the hub’s 

interventions.  

Methods: Two cycles of action research were undertaken. Data collection included open-text 

questionnaires for students, parents, and staff, alongside informal interviews and case studies. Ethical 

consent was obtained to ensure anonymity. The research focused on qualitative feedback regarding 

emotional regulation, social skills, and engagement both in school and at home. 

Findings: The findings revealed overwhelmingly positive outcomes. Students reported feeling safe, calm, 

and grown-up, with 100% expressing happiness and confidence in communication. Parents noted 

improvements in behaviour, openness, and social interaction, with 87.5% identifying enhanced social 

skills and 75% rating their child’s happiness at the highest level. Staff observed increased independence 

and emotional stability, supported by a strong ethos of care and aspiration. 

Implications: The findings suggest that specialised educational provisions such as the post-16 hub can 

significantly benefit students with SEND by promoting their emotional and social development. Other 

educators may find valuable insights into the importance of tailored interventions and support systems, 

reinforcing the role of such hubs in facilitating independent living skills and emotional well-being for 

students facing similar challenges.  

Keywords 

Inclusion, special educational needs and disabilities; post-16 hub; offsite provision; independent living; 

evaluating impact 
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Action Research for Inclusion and Special Educational Needs and Disability 

(ISEND): Case Study 

Evaluating the Impact of a Post-16 hub 

Providing a post-16 hub for students has enabled significant improvements in young people’s 

emotional regulation and behaviour, communication, and social engagement, with pupils becoming 

more settled, independent, and positively involved both in school and at home (Post-16 setting). 
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BACKGROUND INFORMATION 

 

ACTION RESEARCH CYCLES  
See Appendix 1 for the Action Research Cycles 

 

 

Ethical consent has been sought to publish this data anonymously. 

SUMMARY 
Research focus Post-16 provision, off-site, independent living skills 

 

Research question How is the off-site provision more beneficial to students with 
special educational needs and disabilities (SEND), where students 
are exposed to others from various settings, rather than a provision 
which continues in the main school setting? 
 

Type of setting Special School: Post-16 satellite provision (multi-school).  
 
Students with SEND from across the Multi-Academy Trust can move 
to The Bridge as a supported transition to adulthood.  
 

Age range of pupils 16-19  

Roles of the Research 
Team 

Satellite centre lead, Senior Leadership Team (SLT). 
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Overview/Key information - The Bridge was set up in 2020 to support students across 
Doncaster special schools. 

- Students aged 14-19 initially attended the Bridge. 
- 4 schools across the borough had students attending The Bridge 

at the beginning of the project - now reduced to 3 schools with 
some changes to cohorts and class sizes.  

- There are 3 Post-16 classes and 1 Key Stage 4 class (age 14-16). 
- Schools operated independently but used The Bridge as a base. 
- Over the years, some activities and cross-school working have 

taken place. 
- Whole setting activities happen termly, with all students raising 

funds to take part in activities, such as bowling. 
- Friday afternoon, cross-school activities take place. 
- Cohorts of students have changed dramatically, and class sizes 

too 
 

Evidence-informed theory Providing a post-16 hub for students has enabled significant 
improvements in young people’s emotional regulation and 
behaviour, communication, and social engagement, with pupils 
becoming more settled, independent, and positively involved both 
in school and at home. 
 

 

RESEARCH TIMELINE 

November December January February March 

Action 
Research 
Cycle 1 

 
Step 1: 

Establish 
the 

research 
focus 

Action Research Cycle 
1 

Step 2: Study 
Steps 3-5: Plan 1 

 

Step 6: Do 1 
Steps 7-8: Review 1 

 
Action Research Cycle 2 

Step 9: Study 2 
Steps 10-12: Plan 2 

Step 13: Do 2 
Step 14-15: Review 2 

 
 

 
Share and disseminate 

the research 
(anonymised) with 

other interested 
parties. 

 

ACTION RESEARCH CYCLE 1 

RESEARCH FOCUS: Step 1 

 

KEY LITERATURE SHAPING THE RESEARCH (STUDY 1): Step 2 

Reference 1 Polat, F., Kalambouka, A., Boyle, W. F., & Nelson, N. (2001). Post-16 
transitions of pupils with special educational needs. Centre for 
Formative Assessment Studies, School of Education, University of 
Manchester. https://dera.ioe.ac.uk/id/eprint/4590/1/RR315.PDF 
 

Key point(s) of note Students in mainstream education tend to experience more positive 
social development, while those in special education often engage 

Initial research interest, 

aim/question (Step 1) 

How does the off-site provision better support students at Post-16? 

https://dera.ioe.ac.uk/id/eprint/4590/1/RR315.PDF
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less in social activities outside of school. This group also faces lower 
self-esteem and fewer accessible opportunities. 
 
Regarding adulthood, the study highlights that transition planning 
with shared, realistic goals between young people with special 
educational needs (SEN) and their parents significantly improves 
success. The Bridge excels in this approach through thoughtful and 
effective planning. 
 

 

Reference 2 Salford City Council (n.d.). Post 16: Best Practice Walkthrough. 
https://www.salford.gov.uk/children-and-families/local-offer-for-
children-and-young-people-with-sen-or-disabilities/supporting-
send-young-people/post-16/best-practice-walkthrough/  

Key point(s) of note A whole-setting approach fosters supportive, thriving communities, 
strengthened by quality-first teaching. This creates successful post-
16 environments where learners flourish. 
 
Effective leadership and a deep understanding of students’ local 
and individual needs ensure that the ethos aligns with their 
requirements. Collaboration with families, local communities, and 
other partners promotes inclusion and provides valuable insights 
into each student. 
 
A graduated approach is essential for continuous reflection, 
refinement, and improvement. Given the evolving cohorts at The 
Bridge, we have actively incorporated these elements to drive 
growth, progression, and sustained success. 
 

 

Reference 3 Ask Research, Department for Education & Coventry University. 
(2018). SEN support: Research evidence on effective approaches and 
examples of current practice in good and outstanding schools and 
colleges. The Education and Training Foundation 
https://www.et-foundation.co.uk/wp-
content/uploads/2022/12/SEN_Support_Resource.pdf  
 

Key point(s) of note A graduated approach is essential for the education of children with 
SEN, supported by seven key features: 
1. Leadership & Management 
2. High-Quality Teaching 
3. Use of Expertise 
4. Personalisation 
5. Flexible, Evidence-Based Strategies 
6. Progress Tracking 
7. Communication & Collaboration 

 
These principles drive the ongoing development of The Bridge’s 
educational offer. While other schools in the trust also provide a 
collaborative post-16 program, they lack a lead coordinator, 

https://www.salford.gov.uk/children-and-families/local-offer-for-children-and-young-people-with-sen-or-disabilities/supporting-send-young-people/post-16/best-practice-walkthrough/
https://www.salford.gov.uk/children-and-families/local-offer-for-children-and-young-people-with-sen-or-disabilities/supporting-send-young-people/post-16/best-practice-walkthrough/
https://www.salford.gov.uk/children-and-families/local-offer-for-children-and-young-people-with-sen-or-disabilities/supporting-send-young-people/post-16/best-practice-walkthrough/
https://www.et-foundation.co.uk/wp-content/uploads/2022/12/SEN_Support_Resource.pdf
https://www.et-foundation.co.uk/wp-content/uploads/2022/12/SEN_Support_Resource.pdf
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resulting in a less unified approach. Inspectors and professionals 
consistently highlight The Bridge’s approach as highly effective and 
beneficial for students. 

 

PLAN 1: Step 3 

As part of the process of planning Action Research Cycle 1 and having completed the ‘study’ phase, 

the research question can evolve and become further refined.  

 

 

PLAN 1 and DO 1: Steps 4 and 6 

Methods of data collection 
- Parental questionnaire 
 
Description of research sample, timing and location 
A questionnaire was sent out to parents in one of the schools initially.  This was sent via a 
Microsoft Forms link and also as a paper copy.   
 
The questionnaire asked about parent perceptions of The Bridge, with a focus on feedback from 
young people and parent perceptions of changes in confidence, enjoyment and other areas 
linked to attending The Bridge.  
 
All of the questions were set as open-text answers, so respondents were free to write their 
responses to each question. See Appendix 3 – Parent Questionnaire Results for the survey 
questions and results.  
 

 

PLAN 2: Step 5 

Ethical consent was sought from participants to publish this data anonymously. 

 

REVIEW 1: Step 7-8 

Data Analysis: process 

Parental questionnaires were read through to identify what parents saw as the value of The 
Bridge.  
 
We looked for insights into what aspects of The Bridge’s offer were identified as impactful by 
parents.  
 

Summary of Findings 

Research Question  
How does the off-site provision better support students at Post-16 than those remaining in the main 
school setting? 
 
Unfortunately, the questionnaire did not receive enough parent responses to yield useful data. 
 

Analysis and next steps leading into Action Research Cycle 2 

Next Step(s): Action Research Cycle 2 
Parent, student and staff questionnaires to be circulated and case studies to be compiled. 
 

Revised research question How does the off-site provision better support students in Post-16 
than those remaining in the main school setting? 
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ACTION RESEARCH CYCLE 2 

 

KEY LITERATURE SHAPING THE RESEARCH (STUDY 2): Step 9 

Reference  No further literature was drawn upon. 

 

PLAN 2: Step 10 

 

PLAN 2 and DO 2: Steps 11 and 13 

Methods of data collection 
Further questionnaires to be conducted with staff, students and parents, alongside collation of 
case studies. 
 
Description of research sample, timing and location 
- Students completed their questionnaires in school with staff to support understanding.  
- The survey questions were open for students to give their responses, and staff supported 

them with asking questions and recording answers. See Appendix 2 – Student Questionnaire 
Results for the student survey questions.  

- Staff completed questionnaires, and additional parents completed questionnaires. 
- I also spoke with parents and students as part of EHCP (Education, Health and Care Plan) 

meetings and parent evenings. 
 

  

PLAN 2: Step 12 

Consent was sought from participants to publish this data anonymously. 

 

REVIEW 2: Steps 14-15 

Data Analysis: process 

 
Students completed their questionnaires in school, which worked well as I was able to get the 
data needed, whilst parents were sent questionnaires via Microsoft Forms and hard copies.   
Having gathered the questionnaires and collated the information, including case studies and 
general comments from parents, I was able to look at the main findings and trends.  
 
In particular, I looked for evidence of the impact of attending The Bridge, with a focus on factors 
such as enjoyment, confidence, engagement and changes in behaviour.  
 

Summary of Findings  

Action Research Cycle 2 Research Question  
How does the off-site provision better support students at Post-16 than those remaining in the 
main school setting? 
 
Since opening in 2020, The Bridge has continually adapted to meet students' changing needs, 
fostering positive experiences and development. 
 
Student Feedback (Appendix 2): 
- 97% felt positive about their classroom space. 
- 100% said The Bridge made them feel grown-up, happy, and calm. 
- All students felt safe, supported, and confident in communication. 
- Most enjoyed making friends and enrichment activities. 

Revised research question No revisions to the research question were made at this point.  
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- 67% wouldn’t change anything, while others suggested more learning opportunities (gym and 
outdoor areas). 

 
Parental Feedback (Appendix 3): 
- While some parents were initially anxious, 100% later expressed happiness with The Bridge. 
- 4 out of 8 parents reported changes in behaviour, with some parents reporting that their child 

was calmer or more open about their day since attending The Bridge.  
- 7 out of 8 parents noted progress towards independent living. 
- All parents saw enhanced social skills, benefiting both school and home life. 
- Parents praised staff for their patience, dedication, and support. 

 
Staff Perspectives: 
- All staff observed significant student growth, particularly in social and independent skills. 
- The team’s ethos fosters a culture of care, respect, and high aspirations. 

 
Case Studies & Post-16 Impact  
Access to The Bridge has had a notably positive effect, offering students a more mature 
educational experience. Both staff and students value the Post-16 provision, with its setting 
outside the main school enhancing personal growth.  
 
Detailed case studies were written about the young people’s pre- and post-transition experiences.  
For ethical reasons, these have been synthesised and are presented in an overview format. 
 
Contextual Information  
Before attending The Bridge, pupils' needs meant that they required part-time timetables, high 
staff-to-student ratios, and isolation from peers due to levels of physical behaviour (i.e. pushing 
and pulling others). Some pupils were accessing sensory-based curricula and functioning at early 
developmental levels, while others had been excluded at times. The young people often had rigid 
routines, found change distressing, and were less likely to engage at home (preferring their own 
bedroom space to family time/rooms). Transitions to The Bridge were carefully supported through 
tailored strategies like social stories and dedicated transport arrangements. 

 
Transition to The Bridge 
Since joining The Bridge, pupils have demonstrated significant improvements in behaviour, 
emotional regulation, and social engagement. Incidents of violence or distress are significantly 
reduced, and pupils have become more settled and adaptable to change. They have begun 
participating in peer-based activities, including travel training and enrichment events, and showed 
increased independence in daily routines. Communication skills have developed, with some pupils 
using signs or gestures more confidently. Positive changes extended to home life, with families 
noting increased sociability, improved sleep, and greater involvement in family routines. The 
inclusive, structured, and supportive environment at The Bridge played a key role in fostering 
these developments. 
   

Analysis and next steps  

Feedback from staff, students and parents highlighted a general satisfaction with The Bridge. It 
was felt that attending an off-site provision gave a sense of progression for students, which 
encouraged a sense of developing maturity. Families saw the benefits of this at home and school, 
and so offering this provision was seen as part of a wider development and support in working 
towards transition to early adulthood. These findings show the value of the work being done at 
The Bridge and suggest that the opportunity to have a supported transition to a post-16 
placement has been beneficial.  
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CONCLUSION 

Research aim/question 

How does the off-site provision better support students at Post-16 than those remaining in the 
main school setting? 
 

Conclusion(s) 
The evidence gathered shows that students at The Bridge are happy and hold a positive view of 
their educational experience. Their progress is evident, with parents also recognising these 
improvements. 
 
Case studies highlight The Bridge’s significant impact, helping students stay in education and avoid 
becoming NEET (Not in Education, Employment or Training). Since joining The Bridge, pupils have 
become more settled, socially engaged, and emotionally regulated, with reduced incidents of 
distress and increased independence, communication, and participation both in school and at 
home. 
 
Post-16 students with SEND (Special Educational Needs & Disabilities) should have an equally 
mature educational offer as those in mainstream settings. The Bridge exemplifies the positive 
outcomes of such a provision. Strong leadership is crucial in shaping a cohesive, supportive, and 
effective learning environment. 
 

Next Steps 

Look at how we can further develop The Bridge or other similar provisions to ensure that all 
students in Doncaster have access to an appropriate and positive Post-16 setting. 
 
Further information and evidence to be gathered to support findings.   
 
Information to be shared across the Trust and Council. 
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Appendix 1 –  Action Research Cycles 

Action 
Research 
Cycle 1 

Establish the 
research focus 

Step 1: Identify the ISEND area for development which requires 
research. 

Study 1 Step 2: Review the research literature. 

 

Plan 1 

First Plan 

Step 3: Start the process of refining the research. 

Step 4: Decide what kind of direction you are going to take (direct or 
enquiry). 

Step 5: Consider research ethics (engage with the ethics checklist). 

 

Do 1 
Step 6: Implement the first plan (either direct action or enquiry as 
action). 

 

Review 1 
Step 7: Review and Reflect. 

Step 8: Analyse the meaning of the data gathered.  

 

Action 
Research 
Cycle 2 

Study 2 Step 9: Review further literature if required. 

Plan 2 

Second Plan 

Step 10: Based on the ‘reflect’ phase, refine the research (this may 
involve revising or developing the research questions) and plan the 
next actions. 

Step 11: Decide what kind of action you are going to take (direct or 
enquiry). 

Step 12: Seek any further ethical permissions if needed (engage with 
ethics checklist). 

 

Do 2 
Step 13: Implement the second plan – (either direct action or 
enquiry as action). 

 

Review 2 
Step 14:  Review and reflect. 

Step 15: Analyse the meaning of the data gathered. 
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Appendix 2 – Student Questionnaire Results 

 

The survey was supported by staff who helped to ask questions and record answers. All questions 

were asked with open text boxes for respondents to give their answers.  

Data is presented below in an overview format. 

Question Responses 

1. How do you feel in your classroom? Happy: 52% 

Good: 31% 

Love it: 3% 

Like it: 11% 

Miss old friends: 3% 

2. How does being at The Bridge make you feel? Calm: 18% 

Grown up: 20% 

Happy: 59% 

Safe: 3% 

3. Do you feel happy and safe at The Bridge? Yes: 100% 

4. Do you feel like you have everything you need to 

learn? 

Yes: 69% 

Other (e.g. gym, outdoor areas): 31% 

5. Do you like what you learn and how you are taught? Yes: 94% 

Sometimes: 6% 

6. Do staff support and help you in the right way? Yes: 94% 

Sometimes: 6% 

7. Are there staff who make learning easier for you? Everyone: 80% 

Class staff: 20% 

8. How do you feel about other schools being at The 

Bridge? 

Love/like it: 51% 

Make new friends: 31% 

Too busy: 18% 

9. Are enrichment days and fairs good experiences? Yes: 97% 

No: 3% 
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Question Responses 

10. Do you feel included in life at The Bridge? Yes: 97% 

No: 3% 

11. Do the timetable and activities help you develop? Yes: 52% 

No: 7% 

Don’t know: 20% 

Make me more confident: 21% 

12. Do you feel confident communicating with staff 

and peers? 

Yes: 100% 

13. What do you like most about your school day? Dinner/social time: 38% 

Everything: 18% 

Other: 44% 

14. Is there anything you would like to change? No: 67% 

Other (e.g. more Spanish, history, PE): 

33% 

15. Favourite thing about being at The Bridge? Learning activities, friends, trips 

16. Favourite lesson/activity? Art: 21% 

Travel training: 21% 

Math: 25% 

Forest School: 7% 

PE: 18% 

English: 18% 

Some students chose more than one 

area 
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Appendix 3 – Parent Questionnaire Results 

 

Surveys to parents provided open-text boxes for respondents to add their own words.  

 

 

 

 tudent  urvey  ummary:  ife at
The Bridge

   ost students feel happy (52%  or good ( 1%  in their classroom.

  100% feel happy and safe at The Bridge.

    % like what they learn and how they are taught.

   7% feel included and en oy enrichment ac vi es.

  100% feel con dent communica ng with sta  and peers.

   avourite lessons include  ath (25% , Art (21% , and Travel Training (21% .

4

1

2

1

0

0.5

1

1.5

2

2.5

3

3.5

4

4.5

Parents' feelings

How did you feel about your child accessing their education 
at The Bridge prior to starting

Happy Worried Fine unhappy



Page 13 of 15 
 

 

 

100% parents feel either happy, thankful or perfect about their student attending The Bridge. 

 

0

1

2

3

4

5

6

Wories

Were you aware of The Bridge prior to finding out that your 
child would be attending their post 16 provision there?

No yes

0

1

2

3

4

5

6

7

How parents now fell

How do you feel now about your child attending The 
Bridge?

Happy Thankful Perfect Unhappy
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- Specific comments – students are a lot calmer.  Students are a lot more open about what they 

have been doing. 

 

 

0

0.5

1

1.5

2

2.5

3

3.5

4

4.5

Category 1

Have you seen any behaviour changes since your child 
started attending The Bridge?

No Yes Column1

0

0.5

1

1.5

2

2.5

Category 1

What does your child enjoy most?

Going out Everything Being gorwn up Friendships life skills
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87.5 % said yes 

 

Do you think there have been improvements in your child’s social skills?100% said yes. 

 

75% said on a scale of 1-10, their child is at 10 for happiness at The Bridge. 

 

Additional comments 

“I just want to say l know your job is hard l just want to say thank you for your patience, hard 

working and keeping all the children safe.” 

“I would just like to say a big thank you, you’re all fantastic and I don’t know where I would be 

without your support.” 

0

1

2

3

4

5

6

7

8

Category 1

Do you think your child has made progress towards their 
independent living goals?

yes no Column1

0

1

2

3

4

5

6

7

Category 1

On a scale of 1-10 with 10 being highest, how 
happy do you feel your child is at The Bridge?

7 8 9 10
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