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Pupil Voice: Pupil passports 

Editors: Professor Geraldene Codina, Dr Adam Brett, Dr Stephanie King (University of Derby) 

This Action Research case study was completed as part of the Department for Education (DfE, UK) nasen 
Universal SEND programme. 

Abstract 
Context: This study emerges from a focus on inclusion and special educational needs and disability 
(ISEND) within a mainstream primary school setting. The research investigates the effectiveness of Pupil 
Passport reviews, which are utilised to facilitate communication and planning for individual student 
needs.  

Aims: The main aim of the research is to explore the effectiveness of Pupil Passport reviews in enhancing 
the educational experience of children with special educational needs. Specific attention is devoted to 
identifying conditions that improve these reviews, such as the presence of familiar educators and access 
to detailed learner materials. 

Methods: The research employs an action research framework consisting of two cycles. Initial steps 
involve constructing a plan that refines the research question, followed by careful implementation (DO 
1), where Pupil Passport reviews are conducted. Data collection is noted down meticulously by a second 
adult to ensure comprehensive documentation. Ethical consent is obtained from participants to 
anonymise the results during the publication process.  

Findings: The study identifies that Pupil Passport reviews are most productive when conducted with a 
trusted teacher, along with the availability of learners' workbooks and the Pupil Passport itself. The 
involvement of a second adult for note-taking enhances the overall process by ensuring detailed accounts 
of the feedback and discussions that take place.  

Implications: The findings suggest that creating a familiar and supportive environment for children during 
review sessions can lead to more effective communication and understanding of their needs. This 
indicates that educators may benefit from considering the settings and structures in which they engage 
with pupils requiring additional support, fostering a more collaborative approach towards special 
educational needs. Other teachers might learn from the emphasis on preparation and dual-support 
strategies during review processes, which could enhance the efficacy of inclusive education practices. 
 
Keywords 
Inclusion, special educational needs and disabilities; mainstream primary; pupil voice; pupil passports; 
workbook conversations 
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Action Research for Inclusion and Special Educational Needs and Disability 
(ISEND): Case Study 

Pupil Voice: Pupil passports 
Pupil Passport reviews are most effective when one child works with a familiar teacher, when there 
is access to the learners’ workbooks and Pupil Passport, and when there is a second adult present 

taking notes (Mainstream, Primary). 
Contents 

BACKGROUND INFORMATION ....................................................................................................... 2 

SUMMARY ...................................................................................................................................... 2 

RESEARCH TIMELINE ...................................................................................................................... 3 

ACTION RESEARCH CYCLE 1 ............................................................................................................ 3 

ACTION RESEARCH CYCLE 2 ............................................................................................................ 5 

Appendix 1 – Action Research Cycles ............................................................................................. 8 

Appendix 2 – Video Abstract and Transcript .................................................................................. 9 

 
 
BACKGROUND INFORMATION 

 

SUMMARY 
Research focus Pupil voice, metacognition, strengths and difficulties, 

empowerment, special educational needs and disabilities (SEND), 
pupil passports. 
 

Research question Using multi-modal strategies, how can SEND pupil voice be 
strengthened in a mainstream setting to promote school 
improvement? 
 

Overview/Key information - Regarding the supports that best enable effective learning for 
children with SEND, our overall aim was to enhance our school’s 
approach to hearing the children’s voices.  

 
Action Research Cycle 1 
- We started with the SENCO and Assistant SENCO conducting a 

focus group interview with 6 children on the SEND register 
(SENCO interviewing, Assistant SENCO making notes). This 
wasn’t especially successful as some of the children didn’t 
respond well to the group format. Following the focus group, 
the SENCO and Assistant SENCO met to discuss the outcomes. 

Action Research Cycle 2 

Type of setting Mainstream Primary 
 

Age range of pupils Year 3 and Year 6 

Roles of the Research 
Team 

Assistant Special Educational Needs Co-ordinator, Special 
Educational Needs Co-ordinator (SENCO), Inclusion Lead and 
Strategic Development Lead for SEND. 
 



 

Page 3 of 14 
 

- Working with another group of children on the SEND Register, 
the SENCO and Assistant SENCO conducted individual interviews 
with children. For these interviews, the child also had access to 
their workbooks and Pupil Passports. These resources provided 
the interviewee and child with an aide-memoire and an 
additional means of structuring the conversations. The interview 
was conducted by either the SENCO or the Assistant SENCO, 
with the other person making notes. Following the interviews, 
reflexive conversations took place between the SENCO and the 
Assistant SENCO. 

- Our plan as a school is to share the findings of our research 
within our Trust and embed the individual pupil interviews 
termly as part of our assess-plan-do approach to reviewing pupil 
passports.    
 

Evidence-informed theory Pupil Passport reviews are most effective when one child works 
with a familiar teacher, when there is access to the learners’ 
workbooks and Pupil Passport, and when there is a second adult 
present taking notes. 
 

Project video presentation  Link to video presentation and transcript:  
1. Link to video 

 
2.  
3. Appendix 2 – Video Abstract and Transcript 

 
 

 
ACTION RESEARCH CYCLES  
Appendix 1 illustrates the Action Research Cycles 
 

 
Ethical consent has been sought to publish this data anonymously 

RESEARCH TIMELINE 
Sep Oct Nov Dec Jan Feb Mar Apr May June July 

Action 
Research 
Cycle 1 

 
Step 1: 

Establish 
the 

research 
focus 

Action Research Cycle 
1 

Step 2: Study 
Steps 3-5: Plan 1 

 

Step 6: Do 1 
Steps 7-8: Review 1 

 
Action Research Cycle 2 

Step 9: Study 2 
Steps 10-12: Plan 2 

Step 13: Do 2 
Step 14-15: Review 2 

 
 

 
Share and disseminate 

the research 
(anonymised) with 

other interested 
parties. 

 
ACTION RESEARCH CYCLE 1 

RESEARCH FOCUS: Step 1 
Initial research interest, 
aim/question (Step 1) 

To ensure there is a coherent and consistent approach towards 
pupil voice, and for each pupil’s voice to be heard.  
 

https://derby.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=e5bbdd32-98d6-4628-a874-b30f010c9298
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KEY LITERATURE SHAPING THE RESEARCH (STUDY 1): Step 2 

Reference  Dimitrellou, E., & Male, D. (2020). Understanding what makes a 
posicve school experience for pupils with SEND: can their voices 
inform inclusive praccce? Journal of Research in Special Educa:onal 
Needs, 20(2), 87–96. hdps://doi.org/10.1111/1471-3802.12457  
 
Murray, J. (2017). Building Knowledge in Early Childhood Educa:on: 
Young Children Are Researchers. London: Routledge. 
 

Key point(s) of note 
 

Dimitrellou and Male (2019) drew attention to the relationships 
between staff and children as key to empowerment; where the 
relationships were strongest, pupils felt valued and had a strong 
sense of belonging within the school. 
 
Murray (2017) points to the need to be mindful of barriers to 
communication, and like Dimitrellou, stresses the importance of 
good relationships between children and researchers; otherwise, 
assumptions and meanings can be misinterpreted or 
misrepresented by the researcher.  
 

 
PLAN 1: Step 3 
As part of the process of planning Action Research Cycle 1 and having completed the ‘study’ phase, 
the research question can evolve and become further refined.  

 
PLAN 1 and DO 1: Steps 4 and 6 

Methods of data collection 
Group interviews (4 to 6 children) with 2 known adults (SENCO and Assistant SENCO). 
 
Description of research sample, timing and location 
One focus group discussion (30 minutes in length) with 6 children in our setting on the SEND 
Register. The focus group took place in the school and was facilitated by 2 members of school staff 
(SENCO and Assistant SENCO). The focus group discussion was recorded through note taking by 
the SENCO and Assistant SENCO and shared with the permission of the children with the relevant 
teaching staff. 
 

  
PLAN 2: Step 5 
Ethical consent was sought from each participant to publish this data anonymously. 

We want pupils with SEND to be able to communicate and have an 
understanding of their own strengths, knowing their 
communication is heard and reflected in curriculum planning and 
delivery.  
 

Revised research question How does pupil voice support children to understand their 
strengths and areas for development, and how do the children 
apply this understanding to their learning? 
 
Understand how pupil voice empowers children with SEND to be 
able to articulate the right individual strategies for them. 

https://doi.org/10.1111/1471-3802.12457
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REVIEW 1: Step 7-8 

Data Analysis: process 
Having conducted the focus group the research team (SENCO and Assistant SENCO) independently 
made notes about what they noticed. Following which, the research team met to discuss the main 
points they each noticed from the focus group. This conversation was drawn upon as the basis for 
planning Action Research Cycle 2. 
Summary of Findings  
Research Questions  
How does pupil voice support children to understand their own strengths and areas for 
development and how do the children apply this understanding to their learning? 
 
Understand how pupil voice empowers children with SEND to be able to articulate the right 
individual strategies for them. 
 
Key findings 
- Half of the group of children interviewed were fully engaged with the researchers and showed 

a clear understanding of the support they are currently given in school.   
- A quarter of the group of children interviewed could explain what other support they wanted 

from the adults in school to help them access their learning.  
- Half of the group of children interviewed did not fully engage with the researchers and 

appeared to lack the confidence to share their feelings within a group situation.  
- Out of the half of the group of children interviewed who did not fully engage or appeared to 

lack confidence, 2 of these children copied the more confident children’s answers.  
 

Additional findings 
- From the research, it is clear that a group situation will not enable every pupil’s voice to be 

heard.  
 
Analysis and next steps leading into Action Research Cycle 2 
To enable every pupil’s voice to be heard, it was clear that it would be more beneficial to 
interview the children on an individual basis, thus enabling the researchers to gain a clearer 
understanding of what each child thinks about the support they receive in class and what else 
they need to support their learning. 
 
Next Step(s): Action Research Cycle 2 
On an individual rather than group basis, interview a different group of pupils to those engaged in 
Action Research Cycle 1. As part of the interview, look at the children’s books, talking with them 
about what support they received/or would have liked to receive.  
 

 
ACTION RESEARCH CYCLE 2 

 
KEY LITERATURE SHAPING THE RESEARCH (STUDY 2): Step 9 

Reference  Punch, S. (2002). Research with Children: The Same or Different 
from Research with Adults? Childhood (Copenhagen, Denmark), 
9(3), 321–341. hdps://doi.org/10.1177/0907568202009003005  

Key point(s) of note When interviewing children it’s a good idea to have some kind of 
visual stimuli as the starting point for discussion (i.e. a diary, 
photograph, etc.). 

 

https://doi.org/10.1177/0907568202009003005
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PLAN 2: Step 10 

 
PLAN 2 and DO 2: Steps 11 and 13 

Methods of data collection 
Individual interviews (10 children) with 2 known adults (SENCO and Assistant SENCO).  
Description of research sample, timing and location 
One group of 10 children in our setting who are on the SEND Register. Each child within the group 
was then interviewed on an individual basis. The interviews took place in the school and were 
facilitated by two members of school staff (SENCO and Assistant SENCO). Each individual interview 
was recorded through notetaking by either the SENCO or the Assistant SENCO. The interviewer, 
who was not taking notes, was asking questions whilst referring to the child’s book and pupil 
passport. The notes were shared with the permission of the children with the relevant teaching 
staff. 

 
PLAN 2: Step 12 
Ethical consent was sought from each participant to publish this data anonymously. 
 
REVIEW 2: Steps 14-15 

Data Analysis: process 
Having conducted the individual interviews, the research team (SENCO and Assistant SENCO) met 
to discuss the main points they each noticed from each child’s interview.  
 
Summary of Findings  
Research Questions 
How does pupil voice support children to understand their strengths and areas for development, 
and how do the children apply this understanding to their learning? 
 
Understand how pupil voice empowers children with SEND to be able to articulate the right 
individual strategies for them. 
- All the group fully engaged with the researchers and showed a clear understanding of the 

support they are currently given in school, referring to their own individual Pupil Passports.   
- 8 out of 10 in the group interviewed could explain what other support they wanted from the 

adults in school to help them access their learning.  
- One in the group interviewed could not explain what other support they wanted from the 

adults in school to help them access their learning.  
- One in the group interviewed appeared to lack the confidence to share their feelings within an 

interview situation.  
 

Additional findings  
- 9 of the children interviewed had an understanding of what support they currently receive in 

school and could articulate what extra support they felt they needed to help them further. 
- Some questions needed to be reworded or broken down into more manageable chunks to 

enable the child to have a clearer understanding of what was actually being asked of them. 
 
Analysis and next steps leading to research conclusions 
From the findings, it was clear that it was more beneficial to interview children with SEND on an 
individual basis to enable the researchers to gain a clearer understanding of what the child thinks 
about the support they receive in class and what else they need to support their learning. 
 

 

Revised research question Research questions were not revised at this stage; see Plan 1 Step 3. 



 

Page 7 of 14 
 

CONCLUSION 
Research aim/question 
How does pupil voice support children to understand their strengths and areas for development, 
and how do the children apply this understanding to their learning? 
 
Understand how pupil voice empowers children with SEND to be able to articulate the right 
individual strategies for them. 
 
Conclusion(s) 
Through the two phases of the research, children on the SEND register were interviewed to find 
out if they were aware of the support they received and what other support they thought would 
help them to learn more effectively.  
  
Through the first phase of the research project, a group of 6 children with SEND were interviewed; 
however, it was quickly realised that this approach did not work for several reasons: 
 
- Not every child’s voice was heard within the group situation; this was mainly due to others in 

the group being more dominant and having more confidence to answer questions. 
- Due to the group size and make-up, those children who were less confident than others would 

copy the more confident children’s responses, so again, not providing the researchers with an 
accurate reflection of what each child thought. 

- Without a concrete example to refer to (i.e., their English book and/or their individual Pupil 
Passports), the children found it difficult to talk about what support they needed or received.   

- As the group was made up of children from a range of year groups and with a diverse range of 
SEND needs, it was difficult for the adults asking the questions to pitch them at the right level, 
which led to lost and unvoiced responses.  

 
Therefore, when carrying out the second phase of the research project, a group of 10 Key Stage 2 
children with SEND were chosen, but this cme they were interviewed individually and with access 
to: their English, Maths and Topic books, and their Pupil Passports. 
This approach worked parccularly well and provided the researchers with some invaluable 
informacon, as the children were able to talk about the support they received and what other 
support they would like.  
 
Findings from this Acbon Research Project: Recommendabons for adults when garnering pupil 
voice. 
- The child will respond best when interviewed by a trusted adult, as the child already will be 

more relaxed and in a beder place emoconally to answer the quescons posed of them. 
- As an interview aide, ensure the child and researcher have access to concrete resources; for 

example, Pupil Passports, children’s workbooks. 
- Although the quescons are the same for each child, they can be adapted to meet the needs of 

each child, and the interviewer can interview each child individually.  
- With two adults present at each interview, the child’s responses can be recorded accurately, as 

one adult asked the quescons whilst the other recorded the responses. This also enables the 
adult who is asking the quescons to ask them in a more natural way, so that it is more ‘a 
conversacon’ between two people than ‘an interview’. This approach also provides the 
opportunity for post-interview reflexive conversacons between the SENCO and Assistant 
SENCO. 

 
Next Steps 
To disseminate the findings of our Action Research Project to the other primary academies within 
the Trust, sharing information about the Action Research process and our findings. 
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Carry out another cycle of Action Research. 
- Action Research Cycle 3, interview the same group of children to see if the support they said 

they needed (when last interviewed) did help and if any adjustments are required. Use the 
information gathered to update Pupil Passports.  

- Embed this Assess-Plan-Do-Review cycle as a termly approach to reviewing relevant and up-
to-date Pupil Passports.   

 
 
Appendix 1 – Action Research Cycles 

Action 
Research 
Cycle 1 

Establish the 
research focus 

Step 1: Identify the ISEND area for development which requires 
research. 

Study 1 Step 2: Review the research literature. 
 

Plan 1 

First Plan 
Step 3: Start the process of refining the research. 

Step 4: Decide what kind of direction you are going to take (direct or 
enquiry). 
Step 5: Consider research ethics (engage with the ethics checklist). 

 

Do 1 Step 6: Implement the first plan (either direct action or enquiry as 
action). 

 

Review 1 
Step 7: Review and Reflect. 

Step 8: Analyse the meaning of the data gathered.  

 

Action 
Research 
Cycle 2 

Study 2 Step 9: Review further literature if required. 

Plan 2 

Second Plan 
Step 10: Based on the ‘reflect’ phase, refine the research (this may 
involve revising or developing the research questions) and plan the 
next actions. 
Step 11: Decide what kind of action you are going to take (direct or 
enquiry). 

Step 12: Seek any further ethical permissions if needed (engage with 
ethics checklist). 

 

Do 2 Step 13: Implement the second plan – (either direct action or 
enquiry as action). 

 

Review 2 
Step 14:  Review and reflect. 
Step 15: Analyse the meaning of the data gathered. 
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Appendix 2 – Video Abstract and Transcript 

Abstract 
This action research project, conducted by Sally Saleh and Vicky Allcock in collaboration with the 
University of Derby, explores the role of pupil voice in supporting children with Special Educational 
Needs and Disabilities (SEND) to better understand their strengths and learning needs. The study 
aimed to determine how effectively children on the SEND register can articulate the support they 
receive and identify strategies that enhance their educational outcomes. 
 
The research was conducted in two phases. In Phase One, group interviews with six children 
revealed limitations in capturing authentic pupil perspectives due to group dynamics and varying 
confidence levels. Children often echoed dominant voices, and the absence of concrete learning 
materials hindered meaningful discussion. In response, Phase Two adopted a more individualized 
approach, interviewing ten Key Stage 2 pupils one-on-one, supported by their workbooks and 
personal learning profiles. This method proved significantly more effective, enabling richer, more 
accurate insights into pupils’ experiences and preferences. 

Key findings highlighted the importance of trusted adult interviewers, the use of tangible learning 
aids, and the need for differentiated questioning. Children expressed preferences for small group 
support, visual aids, and step-by-step guidance. The study’s outcomes informed immediate 
classroom practices and will be disseminated across primary academies within the trust to promote 
a consistent, responsive approach to pupil voice. 

Future plans include implementing a termly assess-plan-do-review cycle to evaluate the impact of 
tailored support strategies, ensuring that pupil feedback continues to shape inclusive and effective 
learning environments. 

 

• My name is Sally and with Vicky we took part in this research project. 

0:13 

• We came up with the research focussed question, 

0:23 

• looking at how people voice supports children to understand their own strengths and 
difficulties, and how do they apply this to their learning. 

0:26 

• Understanding how people voice empowers children with sand to be able to articulate the 
right, 

0:33 

• individual strategies for them, to enable them to achieve the best outcomes. 

0:38 

• As part of an action research study which linked to the University of Derby network, 

0:45 
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• we carried out an in-depth piece of research into how the pupil voice for children on the 
scent register is heard in school. 

0:49 

• There are two phases of the research children on the scent register interview to find out if 
they're aware of the support they receive, 

0:55 

• and what other support they would like to better support their learning. 

1:01 

• Phase one findings. So through the first phase of the research project, a group of six children 
with sand were interviewed. 

1:06 

• However, it was quickly realised that this approach did not work for several reasons. 

1:14 

• As we interviewed them as a group. Not every child's voice was heard within the group 
situation. 

1:20 

• This was mainly due to others in the group being more dominant and having more 

1:26 

• confidence in answering questions or being able to state what they wanted to. 

1:30 

• Due to the group size and make up, those children who were less confident than others 
would copy the more confident children's responses. 

1:34 

• So again, not providing the researchers with a true reflection of what the children thought. 

1:41 

• The children found it difficult to talk about what support they needed or received when 
talking about their work, 

1:47 

• without a concrete example to refer to. 

1:52 

• So without having maybe their English book or the project book, or maybe their one page 
profile or pupil possible. 

1:55 

• It was difficult for the adults asking the questions of the children to be able to pitch them at 
the right level, 
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2:04 

• as the group was made up of children from a range of year groups with the wide range of 
SEND and therefore valuable results, 

2:08 

• responses were lost as they were not voiced. Action Research Project phase two. 

2:14 

• So therefore, when carrying out the second phase of the research project, a group of ten key 
stage two children listened were chosen. 

2:23 

• But this time they were interviewed individually with their English, maths and topic books. 

2:30 

• And that one page profile pupil passport for the researchers. 

2:34 

• The children to refer to throughout the interview. And this worked particularly well. 

2:37 

• As this provides the researchers with some invaluable information. 

2:44 

• As the children were able to talk about the support they currently received and what 

2:47 

• other support they would like to have to better support their learning in the future. 

2:51 

• It was found that the child will respond best when interviewed by a trusted adult, 

2:58 

• as a child already will be more relaxed and more readily in a better place emotionally to 
answer the questions posed of them. 

3:03 

• To ensure that child and the researcher have access to concrete resources to prompt the 
child 

3:11 

• when responding to questions about what help they currently receive with their learning. 

3:18 

• By talking about their work in their books, and by referring to the one page profile. 

3:22 
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• Pupil passport. This enabled a more fluid conversation, and when the child actually opened 
up, one more to the interview the. 

3:26 

• The questions, although the same for each child, can be more easily be pitched at the right 
level for each child who is interviewed, 

3:37 

• so that each child can understand what is being asked of them. 

3:44 

• With two adults present to each interview, the child's responses can be recorded accurately. 

3:48 

• As one adult asked the questions while the other recorded the responses. 

3:52 

• This also enables the adult who is asking the questions to ask them in a more natural way. 

3:57 

• So there is more conversation between two people rather than actually an interview. 

4:02 

• Here is just a snapshot of some of the quotes we were heard from or we got from the 
children that we interviewed, 

4:11 

• and some of these were really eye opening. 

4:18 

• Um, especially when some of them wanted to work potentially with, um, maybe in a small 
group with an adult rather than at times. 

4:20 

• We thought they might have wanted to work on a 1 to 1 basis all of the time. 

4:27 

• So, for example, pictures help me when I'm writing to give me ideas about what to write. 

4:32 

• Using a laptop helps me when I'm having to write longer bits. 

4:38 

• I prefer to work in a small group with an adult. 

4:42 

• When asking a child what can help them when they are working independently. 
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4:48 

• Most of the children knew that they could ask their partner and they did say this, but several 
forgot that they could use a dictionary. 

4:51 

• Most children said that they would like to have a step by step guide written in front of them, 
to help them to know what to do next. 

4:59 

• And this again, was something we could then put in place. Following that, in that discussion 
with those children, 

5:06 

• and also share with a teacher so that everybody knew what those children wanted and what 
they felt would help them to learn. 

5:13 

• When asked, a child said that they prefer to be in a small group with an adult, 

5:21 

• but then completely forgot about being able to use cubes and pneumococcal, another 
manipulatives, to help support their learning. 

5:25 

• Several children year six, when asked, said that they liked to look at the displays around the 
classroom for help and ideas. 

5:32 

• So the next steps from our Action Research project was to disseminate the findings of an 

5:43 

• action research project to one of the primary academy within our trust in the summer term, 

5:50 

• and then to disseminate the findings of our Action Research project to the other primary 
academies within the trust on a face to face basis, 

5:55 

• sharing our method and our findings. And this is planned to take place in the autumn term 
2023, 

6:03 

• so that all of the schools within the trust will then look at using this approach when working 
with our young children and young people, 

6:10 
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• so that we get a better idea about what they're wanting for, to help them with their 
learning, 

6:21 

• and also that we're actually listening to what they're having to say and responding to that 
effectively and correctly. 

6:26 

• Therefore, 

6:36 

• starting the autumn term will carry out an assess plan to review cycle of approach term knee 
by interviewing the children with and across Key Stage 

6:37 

• two within Bracken Lane Primary School to ascertain the support that the children set they 
needed when they were last interviewed was put in place. 

6:45 

• Whether this support helps them to access the learning. What else, if anything, they may 
need to further support their future learning. 

6:56 

• And then it is planned that this is SAS plan do review cycle approach will then also be rolled 
out within all the primary academies. 

7:05 

• Once they've fully understood what the project is about and how this would then work. 

7:13 

• Um, which is really exciting and we're really looking forward to to doing that next phase. 

7:19 

• Thank you very much for listening, and hopefully you would have found some of the 
research and the outcomes from our research. 

7:27 

• Interesting. Thank you very much. 

 

 

 

 

 


