Date________________

English as an Additional Language
 Inclusion – audit of need for settings

NB. If you feel you need further support, please contact your attached Early Years Advisory Teacher 

	Routines/Environment
	Questions to consider
	What do we do in our setting?
	What do we need to do next? 

	Meet and greet

· The parent’s notice board/ information area

· The meet and greet routine

N.B. Anyone arriving at a setting who speaks languages other than English will see that all languages are valued and they will feel happier about leaving their young child with the practitioners.

A personal welcome to each child and carer again leaves parents with confidence in the practitioners approach to all the children...everyone treated the same.
	· Are languages other than English (especially any spoken in the nursery) reflected on the notice board?

· Do leaflets reflect the diversity of the city’s community?

· Do photographs reflect the diversity of the city’s community
· Do practitioners welcome every child/parent/carer?

· Is the ‘expectation’ clear e.g. children to self register with parents or children to go straight to the carpet, or children to choose learning activities?

· Is there an opportunity for parents/carers to speak to practitioners?
	
	

	The learning environment

· Room arrangement
· Display
N.B. As a child acquires English we need to take the ‘stress’ out of the situation by offering visual clues as well as verbal and written reinforcement.

It’s important for a young child who is learning EAL to have opportunities to be ‘quiet/relaxed’ during the session as it is exhausting trying to understand and follow routines in 2 languages.

A child is likely to settle more quickly if they see things that are familiar to them whilst in an unfamiliar place without their parents especially their own work.

	· Is there a welcome sign/poster? Is it in a prominent/appropriate place?

· Is room organised in a way that encourages children to access resources easily e.g. photographs as well as words on the boxes/drawers in open shelves?

· Are there places for children to sit quietly if they choose to e.g. area with cushions?

· Are there pictures with words to reflect the different areas e.g. photograph of children making models in the construction area, pictures of children sharing books in the reading area etc

· Are there posters or other resources (e.g. holiday photographs) reflecting other areas of the world e.g. mountains with snow on

· Is children’s work on display? -At child’s height

· Do the displays reflect the current topic or routine etc in the setting?

· Is there anything that makes this setting particularly ‘welcoming’ for a child learning EAL?
	
	

	The routine that children follow

N.B. Young children learning EAL need lots of repetition in all aspects of their learning experiences at nursery to ensure they acquire and hold onto the new language they are learning.

Repetition also takes the ‘stress’ out of the situation as things become more and more familiar and they can gain confidence to join in because they understand what is expected and what comes next!

All children learn from each other. It is important to offer good role models of language partners as well as opportunities for free choice of whom to play with to build positive relationships between children. This will encourage a young child learning EAL to attempt communication freely with their friends.

It is important to offer visual/sound clues as well as experiences that do not require communication in English only, so that young children learning EAL can ‘be the same’ as everyone else and remember…it is exhausting working in 2 languages all the time.


	· Is there a pictorial timeline for the children to access?

· Are children allocated ’ jobs’ for the day e.g. gives out fruit at snack time etc that do not require verbal communication only?

· Do the practitioners use visual or sound resources to indicate change e.g. music to indicate tidy up time, smiley face to indicate circle time, photographs to indicate hand washing routine etc.

· Are the children paired/grouped by the adults with appropriate age and co-operative friends?

· Do children have the opportunity to make choices of where and who to play with independently?

· Do the children undertake a planned physical development activity?

· Do repetitive action songs take place?

· Are repetitive rhymes shared with children?

· Is there a story time? How long was the session? Could the children see the pictures? Were there any props? Did the children engage with the experience?

· Are children gently encouraged to try new foods during snack time with adults modelling both trying new things and sharing positive language e.g. this is very sweet just like the apples we ate last week.


	
	

	Adult inter-action with children

Every young child is eager to communicate with other children and adults…

N.B. Young children learning EAL can be very anxious about being separated from their carers as they know that the adults at pre-school do not always understand them.

 It is important to use a variety of methods to re-assure the children and help them acquire the language they need to make their needs known and establish relationships.


	· Do the practitioners use voice and body/ gestures and smiles when inter-acting with the children?

· Do the children have the opportunity to communicate with adults on their own? In small groups? As part of the whole group? 

·  During whole group sessions do practitioners ensure that children learning EAL have the opportunity to hear/see lots of other children take their turn first so that they can copy? 

· Do staff use their talk with children to ask questions and give instructions only or do they include social talk too?

· Do the adults allow time for children to ‘think’ before they expect them to respond?

· Do the practitioners model new language when they are playing alongside children rather than asking too many questions or expecting children to talk to them?

· Do the practitioners give the impression that they enjoy the children’s company? e.g. listen to the children, respect their ideas, space etc.


	
	


Key messages-
· Remember that resources do not need to be expensive or specially bought from a catalogue.

· Festivals have their place e.g. at the right time of year but ensure diversity is reflected all the time.

· Other topics that lend themselves to support children’s understanding of similar and different home experiences include:  myself and my family, food glorious food, clothes we wear at different times, important people in our lives, special times. 

· Ensure planning reflects the needs of all children and includes visual resources or instructions for practitioners to use gestures and offer repetition when supporting a child acquiring English.  

